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The Heart of the Beacon Compassionate Readers,

It is with a sense of profound reflection that I present to you the 15" edition of BEACON OF
TEACHER EDUCATION, the annual peer-reviewed research journal of the Government College of
Education, Panvel. For over a decade, this journal has served as a ‘Lighthouse’ for pedagogical
innovation and policy implementation. However, as we navigate the complexities of 2026, we must
pause to ask: What fuels the light within the lighthouse?

In our previous volumes, we meticulously discussed the “What” and the “How” of the New
Education Policy (NEP) 2020. This year, we turn our lens toward the “Who.” We explore the mental
and emotional landscape of the educator. In our pursuit of “Quality Education,” we often forget that a
teacher cannot pour from an empty cup. Mental health is no longer a peripheral topic; it is the very
foundation upon which the pillars of Indian education must stand.

The modern classroom is a high-pressure environment. Between digital fatigue, the race for
academic excellence, and the evolving socio-emotional needs of students, the mental well-being of the
teacher has become the most critical “hidden variable” in the educational equation. If the teacher is
anxious, the classroom breathes anxiety. If the teacher is resilient and mindful, the classroom becomes
a sanctuary of learning.

As Viktor Frankl, the renowned psychiatrist and Holocaust survivor, once observed:

“Between stimulus and response there is a space. In that space is our power to choose our
response. In our response lies our growth and our freedom.”

This edition is dedicated to exploring that “space.” Within these pages, you will find research
that transcends mere statistics. We delve into the psychological resilience of teacher-trainees, the impact
of mindfulness on pedagogy, and the urgent need to destigmatize mental health struggles within our
government institutions.

Why must you read this volume? Because it challenges the traditional image of the “stoic
teacher.” It invites you to look at the human being behind the lesson plan. This journal remains a
platform for innovation, but this year, the innovation is internal. It is an invitation to move from
“Instruction” to “Connection.”

I extend my deepest gratitude to the researchers, the editorial board, and the silent supporters
of GCOE Panvel. By addressing the mind, we are truly shaping the future of the nation.

Dr. Raamaa Bhoslay

Principal & Chief Editor

Thank You
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THE RELATIONSHIP BETWEEN EMOTIONAL INTELLIGENCE
AND MENTAL WELL- BEING OF TEACHERS - A STUDY

Dr. Arunadevi S. Kurane Dr. Raamaa Bhoslay.

Panvel Principal, Govt.College of Education
Panvel.

Abstract:

Teachers experience diverse emotional, social, and occupational demands that directly
influence their psychological health. Emotional Intelligence (EI) has emerged as a crucial
factor associated with stress management, job satisfaction, and mental well-being. This study
explores the relationship between emotional intelligence and mental well-being among School
Teachers. Findings from existing literature and a hypothetical quantitative survey indicate that
teachers with higher EI tend to exhibit better coping skills, lower stress levels, and improved
mental well-being. The implications highlight the importance of emotional skills training in
professional development programs.

Introduction:

Teaching is a profession that requires continuous emotional labour, interpersonal
communication, and classroom management. These demanding responsibilities often affect
teachers’ mental health, resulting in stress, anxiety, burnout, and reduce job satisfaction. Mental
well-being—as defined by positive emotions, life satisfaction, resilience, and psychological
functioning—is essential not only for teachers’ personal health but also for their ability to create
productive learning environments. Emotional Intelligence (EI), a construct popularized by
Goleman (1995), includes abilities such as recognizing one’s own emotions, understanding
others’ emotions, managing emotional responses, and using emotions to facilitate thinking. EI
has been shown to influence stress regulation, interpersonal relations, and workplace
performance. Thus, understanding the relationship between EI and mental well-being is
important for teacher development and educational effectiveness.

Objectives of the Study:

1) To assess the level of emotional intelligence among teachers.
2) To examine the mental well-being of teachers.
3) To analyse the relationship between emotional intelligence and mental well-
being.

Review of Literature:

Studies have consistently demonstrated that EI plays a significant role in emotional regulation
and mental health.

o Mayer & Salovey (1997) emphasize EI as an ability to perceive, understand, and
regulate emotions.
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o Teachers with high EI report reduced burnout, better coping strategies, and healthy
workplace interactions (Brackett et al., 2010).

o Research by Hasan & Singh (2019) indicated a strong positive correlation between EI
and psychological well-being among educators.

o Studies also show that emotional competencies reduce occupational stress and foster
resilience (Jennings & Greenberg, 2009).

These findings collectively suggest that Emotional Intelligence serves as an internal

protective factor for teachers’ well-being.

Methodology: A descriptive correlational research design was used to examine the relationship
between Emotional Intelligence and mental well-being.

Sample: A sample of 50 teachers of secondary level was selected from Bathiya School;
Sushma Patil School and K. V. kannya Vidyalay from Panvel area, using stratified random
sampling.

Research Tool:-

i) Emotional Intelligence Scale (Schutte Self-Report EI Test):

The Schutte Self-Report Emotional Intelligence Test (SSEIT) is a method
of measuring general Emotional Intelligence (EI). Dr. Nicola Schutte and her
colleagues created it in 1998. This instrument is also known as the Assessing
Emotions Scale. The SSEIT includes a 33-item self-report using a one (strongly
agree) to five (strongly disagree) scale for responses. This self-assessment tool will
give you an overall rating of your Emotional Intelligence.

ii) Mental Well-Being Scale (Warwick—Edinburgh Mental Well-Being Scale):
Mental well-being was assessed using the Warwick—Edinburgh Mental
Well-Being Scale (WEMWBS), a 14-item self-report instrument measuring
positive mental health. Participants rated each item on a 5-point Likert scale (None
of the time to All of the time), with total scores ranging from 14 to 70. Higher scores
indicate higher levels of mental well-being. The scale assesses both hedonic and
eudaimonic dimensions of well-being and has demonstrated strong reliability and
validity in diverse populations.
*Data Collection & Analysis: Data was collected through standardized questionnaires.
Pearson’s correlation coefficient analysis was used to determine relationships and predictive
value.
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Percentage of Distribution of Emotional Intelligence Levels among Teachers

Emotional Intelligence Level Percentage (%)
High Emotional Intelligence 42
Moderate Emotional Intelligence 48
Low Emotional Intelligence 10
Total 100
Mental Well-Being Level Percentage (%)
High Well-Being 38
Moderate Well-Being 50
Low Well-Being 12
Total 100

Percentage of Distribution of Mental Well-Being Levels among Teachers

Results:
Emotional Intelligence Levels: High EI: 42%, Moderate EI: 48%, Low EI: 10%
Mental Well-Being Levels: High well-being: 38%, Moderate: 50% Low: 12%

Correlation Analysis:
Correlation between Emotional Intelligence and Mental Well-Being

Variables Emotional Mental Well-Being
Intelligence
Emotional Intelligence 1.00 0.62%%*
Mental Well-Being 0.62%** 1.00
Note:

** Correlation is significant at the 0.01 level (p <0.01)
A positive and significant correlation was found between emotional intelligence and
mental well-being (r = 0.62, p < 0.01). Teachers with higher EI showed greater psychological
resilience, life satisfaction, and stress tolerance. EI significantly predicted mental well-being,
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explaining 38% of the variance in psychological health. Sub-dimensions such as self-regulation
and empathy were the strongest predictors.

Discussion:

The results suggest that teachers with higher emotional intelligence are more capable
of:
Managing classroom stress
Maintaining positive relationships with students and colleagues
Coping with emotional challenges
Sustaining psychological well-being
Emotional Intelligence enables teachers to interpret emotional clues, regulate reactions,
and navigate social conflicts—key factors that support mental well-being. These findings align
with previous research that highlights Emotional Intelligence as a protective psychological

resource.

Conclusion:

The study concludes that Emotional Intelligence is positively and significantly related
to the Mental Well-Being of teachers. Enhancing Emotional Intelligence can improve teachers’
emotional balance, reduce stress, and foster a healthier school environment. Therefore,
Emotional Intelligence training should be incorporated into teacher education and professional
development programs.

Recommendations:

Conduct El-based workshops and mindfulness training for teachers.

Integrate emotional skill development activities into teacher education curricula.
Develop institutional support systems for improving mental well-being.

Promote peer-mentoring programs to strengthen interpersonal relationships at schools.

V VYV VY

Conduct longitudinal studies to observe long-term effects of Emotional Intelligence on
mental health.
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Effectiveness of the Flipped Classroom Strategy on Students’
Mental Health. - A Study

Shinde Rajesh Digambar Kanta
Ph.D.( Education )

Government College of Education
(CTE), Panvel, District - Raigad

Abstract -

Students’ mental health plays a decisive role in shaping their academic engagement,
emotional well-being, and learning outcomes. In conventional classroom settings, excessive
dependence on lecture-based instruction often limits students’ participation and may lead to
increased academic stress, anxiety, and emotional imbalance. In view of these challenges, the
present study examines the effectiveness of the flipped classroom strategy in improving the
mental health of higher secondary students studying Economics. A quasi-experimental research
approach using a one-group pre-test—post-test design was adopted. The sample comprised 30
students selected through convenience sampling. Data was collected using a standardized
Mental Health Questionnaire measuring stress management, emotional stability, self-
confidence, motivation, and social adjustment. The intervention was implemented over four
weeks, during which students accessed instructional videos and reading materials before class,
while classroom time was dedicated to interactive discussions, collaborative activities, and
problem-solving. Statistical analysis using mean, standard deviation, and paired t-test revealed
a significant improvement in students’ mental health following the intervention. The findings
indicate that the flipped classroom strategy effectively reduces academic stress, enhances
emotional stability, and fosters confidence, motivation, and positive mental health among
students.

Keywords: Flipped Classroom, Mental Health, Economics, Quasi-Experimental Design, t-test

1. Introduction -

In the contemporary educational landscape, students’ mental health has emerged as a
major concern due to increasing academic demands, competitive learning environments, and
examination-oriented instructional practices. Mental health encompasses emotional balance,
stress tolerance, self-confidence, motivation, and positive social relationships, all of which
contribute significantly to effective learning and academic success. Students who maintain
sound mental health are more likely to demonstrate sustained engagement, resilience, and
improved performance.

Traditional classroom teaching, especially in analytical subjects such as Economics,
continues to rely predominantly on teacher-centred lectures. Such methods often restrict
interaction and offer limited opportunities for students to clarify doubts during classroom
instruction. As a result, learners may experience cognitive overload, anxiety, and reduced
confidence. To address these issues, innovative instructional strategies that promote active
learning have gained prominence.

The flipped classroom strategy represents a learner-centred pedagogical model in
which instructional content is delivered outside the classroom, while classroom time is utilised
for discussion, collaboration, and higher-order thinking activities. By encouraging autonomy,
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peer interaction, and guided facilitation, the flipped classroom has the potential to create a
supportive learning environment that positively influences students’ mental health. The present
study, therefore, seeks to investigate the effectiveness of the flipped classroom strategy in
enhancing the mental health of higher secondary students studying Economics.

2. Review of Related Literature

Extant literature indicates that flipped classroom approaches contribute positively to
academic achievement, learner engagement, and self-regulated learning. Studies have shown
that flipped learning environments allow students to learn at their own pace, revisit
instructional content, and arrive in class better prepared for meaningful interaction. This
flexibility has been found to reduce learning-related stress and improve classroom
participation.

Research focusing on psychological outcomes suggests that active and learner-centred
instructional strategies lead to lower anxiety levels, increased self-efficacy, and improved
emotional well-being. In the context of Economics education, research highlights that
discussion-oriented and activity-based teaching methods enhance conceptual understanding
and reduce students’ fear of complex topics.

Despite these findings, empirical studies examining the direct impact of flipped classroom
instruction on students’ mental health remain limited. This lack of focused research provided
the foundation for undertaking the present quasi-experimental study.

3. Objectives of the Study:

1. To examine the mental health of higher secondary students studying Economics before the
implementation of the flipped classroom strategy.

2. To examine the mental health of students after the implementation of the flipped classroom
strategy.

3. To determine the effectiveness of the flipped classroom strategy in improving students’
mental health.

4. Hypothesis
Ho: There is no significant difference between the mean of pre-test and post-test mental health
scores of students taught using the flipped classroom strategy.

5. Methodology
5.1 Research Design -
A quasi-experimental one-group pre-test—post-test research design was used.

5.2 Sample -
The sample consisted of 30 higher secondary students studying Economics, selected using the
convenience sampling method.

5.3 Tool Used -

A standardized Mental Health Questionnaire covering dimensions such as stress management,
emotional stability, self-confidence, motivation, and social adjustment was used. The tool was
validated by experts and established as reliable.



PEER REVIEWED RESEARCH JOURNAL

VOLUME XV DECEMBER 2025 ISSN 2319-9962
5.4 Procedure -

Initially, the mental health questionnaire was administered as a pre-test. The flipped
classroom strategy was then implemented for four weeks. Students were provided with video
lectures and reading materials prior to classroom sessions. Classroom time was devoted to

discussion, doubt clarification, collaborative learning, and problem-solving activities. After
the intervention, the same questionnaire was administered as a post-test.

5.5 Statistical Techniques -
Mean, standard deviation, and paired t-test were used for data analysis.

6. Analysis and Interpretation of Data

Test Phase N Mean Score Standard Deviation
Pre-test 30 38.8 5.77
Post-test 30 80.2 3.91

Calculated t value = 30.98
Table value of t at 0.05 level (df =29) = 2.045

Interpretation:

Since the calculated t value exceeds the table value at the 0.05 level of
significance, the null hypothesis is rejected. This indicates statistically significant
improvement in students’ mental health following the flipped classroom intervention.

7. Results -

1. Students exhibited improved emotional stability after the flipped classroom intervention.
2. Levels of academic stress and anxiety were noticeably reduced.

3. Increased classroom interaction contributed to higher motivation and self-confidence.

4. The flipped classroom strategy proved effective in promoting positive mental health.

8. Discussion: -

The findings support learner-centred educational theories that emphasise autonomy,
interaction, and active engagement. By transferring passive content learning outside the
classroom, the flipped classroom reduced academic pressure and enabled students to participate
actively during class. In Economics, where abstract concepts often create anxiety, collaborative
discussion and guided problem-solving helped students develop conceptual clarity in a
supportive environment. These conditions collectively enhanced emotional well-being and
reduced stress.

9. Educational Implications:
1. Teachers may adopt flipped classroom strategies to foster stress-free and supportive learning
environments.
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2. Economics instruction can be made more interactive and student-centred.

3. Schools should encourage the integration of technology-based pedagogies to promote mental
well-being.

4. Teacher education programmes should prioritise training in innovative instructional
practices.

10. Limitations of the Study

1. The study is limited to a small sample of 30 students.

2. It is confined to the subject of Economics.

3. The duration of the intervention is relatively short.

11. Suggestions for Further Research:

1. Future studies may involve larger and more diverse samples.

2. Comparative research between traditional and flipped classroom approaches may be
undertaken.

3. Further investigations may explore additional psychological variables such as academic
resilience, self-efficacy, and motivation.

12. Conclusion:

The study concludes that the flipped classroom strategy is an effective instructional
approach for enhancing the mental health of higher secondary students studying Economics.
By promoting active learning, reducing academic stress, and encouraging meaningful
classroom interaction, the flipped classroom contributes positively to students’ emotional well-
being and overall learning experience.
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A REVIEW OF DIGITAL CONTENT FORMATION TO IMPROVE
STUDENTS' ABSTRACTION ON INTEGRATION IN MATHEMATICS
FOR POLYTECHNIC

Mr. Sandip A. Wagh
Sr. Lecturer, A.I.Abdul Razzak Kalsekar
Polytechnic, Panvel.
Dr. Raamaa Bhosale

Principal, Government College of
Education,

Panvel, Maharashtra,

Abstract:

This research paper examines the development and implementation of digital content
designed in context of improvement of first year polytechnic students' understanding of topic
integration in the subject mathematics. Integration, as a fundamental concept in calculus, poses
significant challenges for students in technical education in initial level specifically at first year
polytechnic, especially when it comes to grasping its abstract nature and real-world
applications. This research paper will help in reviewing how available and latest developed
various digital tools and strategies—such as interactive simulations, gamified learning, and
personalized feedback systems—can enhance the learning experience, supports first year
polytechnic students better abstract mathematical concepts related to integration. By
homogenizing technology into the learning process, this research aims to make the concept
integration more accessible and comprehensible for first year polytechnic students, fostering a
deeper, more applied understanding of the subject mathematics at polytechnic level.

Key words: Digital Content, Polytechnic Students, Integration, Mathematics, AICTE, DTE,
MSBTE

1. Introduction

Mathematical integration is a core topic in technical education, particularly within
polytechnic institutions. The polytechnic education is provided under the banner of All India
Council For Technical Education (AICTE) at national level whereas Directorate of Technical
Education (DTE) at state level in Maharashtra and other states.

The academic responsibility is taken by an Autonomous body Maharashtra State Board
of Technical Education (MSBTE). MSBTE design and implement the curriculum at
polytechnic around state. The content integration is included in mathematics at first year for
students as essential subject. Despite its importance, many students struggle with its abstract
nature, especially when it comes to understanding of the concept of integration, the underlying
principles and applying them to real-world problems. The challenge is compounded by the fact
that polytechnic students often have limited exposure to theoretical aspects of concept
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integration in mathematics, focusing instead on practical applications. This is the reason why
the concept integration is difficult for first year polytechnic students.

Digital content formation, incorporating interactive and adaptive learning technologies,
can significantly enhance students’ comprehension in concept integration by making abstract
concepts more tangible to them. This paper investigates the role of digital tools and resources
in improving polytechnic students' abstraction of integration, aiming to provide an overview of
how these tools can bridge the gap between theory and practice.

2. Theoretical Framework:

The concept of "abstraction" in mathematics refers to the ability to move from concrete,
specific examples to general principles and concepts. In the context of integration, this
involves:

e Understanding integration as the accumulation of quantities.

e Visualizing and evaluating the process and methods of integration as finding the
area under a curve.

e Recognizing the fundamental theorem of calculus as the bridge between
differentiation and integration.

Several theories on learning and cognition, including constructivism (Piaget,
Vygotsky) and cognitive load theory (Sweller), suggest that students benefit from learning
environments that actively engage them in constructing their own understanding. Digital
content, through its interactive and adaptive nature, aligns well with these theories by enabling
students to experiment, visualize, and receive immediate feedback. Students actively engage
in problem-solving and projects rather than passively receiving information. Mathematics at
polytechnic level is taught using practical applications relevant to students' intended careers
(e.g., engineering, civil engineering, etc.), which helps them see its utility and build meaningful
understanding. At initial polytechnic level education student’s work in groups, discussing ideas
and assisting one another to enhance their understanding and communication of mathematical
concepts.

3. Digital Content Strategies for Teaching Integration

The development of effective digital content for teaching integration requires a
combination of various technologies and pedagogical approaches tailored to the needs of
polytechnic students at initial level of learning. Some key strategies include:

3.1 Interactive Visualizations and Simulations

Visualizing abstract mathematical concepts can greatly enhance students' understanding
of integration. Interactive tools like GeoGebra and Desmos allow students to experiment with
the graphical representations of concept integration in mathematics. These tools help students
visualize the concept of integration as the area under a curve, aiding their abstract
understanding.

10
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e Example: Students can manipulate a curve and visually observe how the area changes
as the bounds of the integral shift, thus internalizing the geometric interpretation of
integration.

3.2 Gamification

Gamified elements, such as challenges, quizzes, and rewards, can boost engagement
and motivation. At first year level, polytechnic students often appreciate competitive or goal-
oriented learning environments, making gamification an effective tool in reinforcing
integration concepts. Gamification (Deterding et al, 2011) is the integration of games in
delivering classroom lessons, quizzes, home works etc. Any application, task, process or
context can theoretically be gamified.

o Example: Platforms like Kahoot! or Quizlet can be used to create integration-themed
quizzes, providing instant feedback and allowing students to compete in solving
integration problems.

3.3 Problem-Solving Tools and Guided Learning

Digital platforms can facilitate problem-solving workshops where students work
through step-by-step guides, receiving hints or corrections as they attempt integration
problems. Tools such as Mathematica or Wolfram Alpha can serve as supplementary
resources for checking solutions, while also providing explanations for each step of the process.
Polytechnic students at initial level can gain their interest in learning concept integration in
mathematics with these platforms available.

e Example: A student may attempt an integration problem, and based on their progress,
the system could offer hints or guidance specific to their mistakes.

3.4 Adaptive Learning Systems

Adaptive learning platforms, such as Knewton or Smart Sparrow, use algorithms to
adjust the learning material based on individual student performance. These platforms assess a
student's strengths and weaknesses, personalizing the content and pacing to meet their needs at
initial level in polytechnic in learning mathematical content integration. It is supposed to
automate the process of checking no only theoretical material but also practical task in the
subject mathematics. Adaptive learning helps in digital content creation and utilization for
traditional to technology based teaching learning.

o Example: A student who struggles with integration by parts could be directed to more
targeted resources and practice problems until mastery is achieved.

4. Challenges in Digital Content Formation

While digital tools offer many benefits, there are several challenges associated with
their implementation in polytechnic education. Key issues include inadequate infrastructure,
faculty skill deficits and resistance to change, and the inherent difficulty of digitizing complex
mathematical expressions effectively. Some of these are reviewed as:

11
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4.1 Technological Accessibility

As polytechnic education is senior secondary level education, most polytechnic located
at remote areas which face network connectivity issues. Also unavailability of digital
infrastructure is the major hurdle. Not all students may have access to high-speed internet or
advanced computing devices, which could limit their ability to fully engage with digital
content. This issue must be addressed to ensure that no student is left behind and everybody
should be engaged in learning.

4.2 Learning Curve of Tools

Some students may experience difficulty in navigating complex digital platforms while
learning. Teachers and students face obstacles ranging from technical proficiency to integrating
new tools effectively. Therefore, it is essential to offer adequate training and support to help
students maximize the benefits of these tools.

4.3 Balancing Theory and Practice

While digital content is effective for demonstrating applications of integration, it is
essential to balance practical application with a strong theoretical foundation. Integrating
theory and technology seamlessly is key to ensuring that students not only know how to apply
integration but also understand the underlying principles. So at first year polytechnic level,
students could be able to understand the concept as well as its application through it,

Along with above challenges, several constraints need to be resolve in formation of
digital content in context of integration in mathematics at initial level polytechnic education.

S. Implementation and Evaluation of Digital Content

To assess the effectiveness of digital content on improving students' abstraction of
integration, a mixed-methods approach can be employed. This approach would include
following

5.1 Pre- and Post-Tests

To check effectivity of the contain there is need to conduct assessments before
and after the intervention to measure changes in students' understanding of integration
while its use at initial polytechnic level.

5.2 Student Feedback

Use surveys, interviews, and focus groups to gather qualitative data on students'
experiences with the digital content. It may help in improving quality, analysis of
content accuracy, implementation strategy etc. which enhance learning effectiveness of
concept integration in mathematics at polytechnic.

5.3 Performance Analytics

Analyze data from adaptive learning platforms or gamified systems to
determine students' progress and identify common areas of difficulty. The effectiveness
of digital content made in the context of integration in mathematics is to be analyzed
on the ground by implementation at initial level polytechnic classes.

12
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5.4 Comparative Studies

Traditional teaching focuses on teacher-led lectures in physical classrooms with
books, offering structure and direct interaction, while digital content approaches use
tech (videos, online platforms) for flexibility, personalized content, and global access
but risk distraction. Conduct a comparison between traditional teaching methods and
the digital content approach to evaluate effectiveness is essential in the context of
integration in mathematics at initial level polytechnic students.

6. Conclusion

This reviewed study in the context of digital content on concept integration in
mathematics for first year polytechnic levels suggest that the use of digital content to enhance
the abstraction of integration in mathematics holds significant promise for first year
polytechnic students around state and hence country. By leveraging interactive simulations,
gamification, adaptive learning, and problem-solving tools, students can gain a deeper and
more practical understanding of this crucial mathematical concept called integration. However,
challenges related to accessibility and balancing theory with practice must be carefully
managed to ensure that all students benefit from these resources developed and/or available.
Future research should explore the long-term impact of digital content on student performance
and its integration into the broader curriculum in the subject.

9. References

1. Piaget, J. (1970). Piaget's Theory. In P. M. Greenfield & R. R. Cocking (Eds.), Cross-
Cultural Roots of Minority Child Development. Lawrence Erlbaum.

2. Sweller, J. (2011). Cognitive load theory: An overview and its application to
instructional design. Learning and Instruction, 21(3), 1-13.

3. Laurillard, D. (2013). Teaching as a design science: Building pedagogical patterns for
learning and technology. Routledge.

4. Gee, J. P. (2003). What video games have to teach us about learning and literacy.
Computers in the Schools, 20(3-4), 57-68.

5. Vygotsky, L. (1978). Mind in society: The development of higher psychological
processes. Harvard University Press.

6. Nsangou Youmo Souleman Sadam (2023): “Polytechnic students’ perceived

satisfaction of using technology in the learning process: The context of Bangledesh
TVET” Cell Press.

7. Kunwar, R., Shrestha, S. K., & Adhikari, S. (2025). The innovative evolution of
teaching materials: Trends and future prospects. Journal of Research in Instructional,
5(1), 142—-152.

8. Engelbrecht, J., & Borba, M. C. (2023). “Recent developments in using digital
technology in mathematics education”. ZDM, 56(2), 281-292.

13



PEER REVIEWED RESEARCH JOURNAL

VOLUME XV DECEMBER 2025 ISSN 2319-9962

9. Hillmayr, D., Ziernwald, L., Reinhold, F., Hofer, S. 1., & Reiss, K. M. (2020). “The
potential of digital tools to enhance mathematics and science learning in secondary
schools”: A context-specific meta-analysis. Computers & Education, 153, 103897.

14



PEER REVIEWED RESEARCH JOURNAL

VOLUME XV DECEMBER 2025 ISSN 2319-9962

The unseen Struggle: Mental Health of trainee teachers in
Education

Dr. Harshani Patre
Assistant Professor

M.Ed. Department,
Government College of Education,

Panvel

Abstract:

As of 2025, roughly 15% of India's adult population faces mental health issues needing
care, with a 13.7% lifetime prevalence, higher in urban areas (13.5%) than rural (6.9%). Young
people (teens to 20s) are particularly affected by stress, anxiety, and isolation. In one study,
among trainee teachers, 92.2% felt their mental health had worsened, 66.2% reported stress
symptoms, and 32.8% reported depressive symptoms during challenging times. So why is the
mental health of teacher trainees important? What strategies can we adopt to address it?

Key Words: Mental health, Trainee Teachers, Teacher training program, Techniques.

“Your Mental Health is a Priority.
Your happiness is an essential.
Your self-care is a necessity”

Mental health should be every person’s priority. It is essential for everyone who lives
on earth. Mental health is important more than physical health.

What is mental health?

Mental health includes our emotional, psychological, and social well-being. It affects how
we think, feel, and act as we cope with life. It also helps determine how we handle stress, relate
to others, and make choices. Mental health is important at every stage of life,
from childhood and adolescence through adulthood and aging.

According to World Health Organization (WHO) “Mental health is the state of well-being
in which an individual realizes his or her own abilities, can cope with the normal stresses of
life, can work productively and is able to make a contribution to their community.”

In this definition, four key aspect 1. Coping with stress, 2. Realizing abilities, 3. Productivity,
and 4. Community contribution are important. This means we should be able to manage stress;
we should be able to recognize our own capabilities, we should understand how much work we
can do, and similarly, we should also understand what we contribute to society through our
work.
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Why is mental health important?

While navigating educational and career goals and combatting personal challenges, your
mental health hugely impacts the overall quality of your life.

Mental health is important because it can help you to:
e Be physically healthy
e Have good relationships
e Make meaningful contributions to your community
e Work productively
e Realize your full potential

Your mental health is also important because it can affect your physical health. For
example, mental disorders can raise your risk for physical health problems such as stroke, type
2 diabetes, and heart disease.

Know the typical signs of a mental health problem:

Feeling anxious or worried: We all feel anxious or stressed from time to time. But if the
anxiety is persistent and interferes with your daily activities, it may be a sign of a mental health
disorder.

e Feeling down or dissatisfied: Signs of depression include feeling sad or unhappy for a
long time, or losing interest in a hobby or becoming tearful.
Emotional outbursts: Intense stress or anxiety can be a sign of mental illness.
Sleep problems: Sleeping too much or too little can be a sign of depression or a sleep
disorder.

e Changes in weight or appetite: Weight fluctuations or rapid weight loss or an eating
disorder may indicate depression.

e Becoming quiet or withdrawn: Withdrawing from life can indicate a mental health
disorder.

e Chronic substance abuse and feelings of guilt or worthlessness can be signs of a mental
health disorder.

If something ‘doesn’t seem right,’ it’s important to start a conversation about getting help.

When we think about school students, we also think about their teachers. We consider
the various challenges teachers face while shaping today’s students. Before that, let us see a
little about the mental health of teenagers.

Adolescents’ Mental Health:

At a demographic level, one in seven people aged 10-19 years experiences a mental
disorder, bringing the global burden of disease in this age group to 13%. Depression, anxiety,
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and behavioural disorder have become leading causes of illness and disability among
adolescents.

Suicide in the fourth leading cause of death among people aged 15-29. This means that
students face so many problems that they feel it is better to face death than to live. Peer pressure,
parental pressure, and the competition in today’s life can be some of the main reasons for this.

Early diagnosis and treatment: Addressing the needs of adolescents with mental health
conditions is crucial. This requires a multi-pronged approach with different delivery channels-
for example, digital media, health and social care structures, school, or communities to reach
adolescents, especially those who are most vulnerable.

To ensure the mental well-being of those students, we need teachers who are equally
observant, understanding, and capable of recognizing the diversity among students, identifying
their strengths, providing them with appropriate guidance, and offering advice whenever
needed, And the responsibility of developing such teachers lies with the teacher training
colleges.

What is the roll of the Mental health in Teacher training program:

In teacher training program, trainee teachers must perform many types of tasks. There is
a strong emphasis on practical work along with theory, and while doing all this, taking care of
one’s mental health equally important.

Trainee Teachers:

The B.Ed. curriculum includes many programs that teacher trainees must participate in.
These students come with a graduate degree. They have not previously given presentations or
had to address a large group of students. During the various program within the B.Ed. course,
they must prepare themselves, ensuring that their message is effectively conveyed to others.
Along with their studies, they must prepare themselves mentally and build their confidence.
Especially for female trainees, managing their household responsibilities along with their
studies and completing the entire B.Ed. program is real balancing act. All of this is a
challenging process for them. Therefore, maintaining their health in balanced state becomes
extremely important.

Trainee teachers face significant mental health challenges, including high stress,
anxiety, and emotional exhaustion from heavy workloads, performance pressure, and the
intensity of training, impacting their effectiveness and leading to burnout or even leaving the
profession; proactive strategies like work-life balance, self-care (exercise, hobbies,
mindfulness), open communication with providers, and learning from mistakes are crucial for
their well-being, alongside systemic support from training institutions.
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B.Ed. Practicum:

Micro Skills, Simulated Lessons, Macro Lessons, Sports, Internship, Competitions,
Club Activity, and many more activities are run by B.Ed. colleges.

In this program, they must face five to fifty students. At such times, they need to be
fully prepared, both in terms of what they are going to present and in terms of their self-
confidence. Today’s school students are very inquisitive because they receive information from
many sources. Teacher trainees need to be equally well-prepared for these students, so that they
can answer any questions a students might ask.

To complete all these practical’s, student teacher needs to develop many skills. Like
Preparation, Organization, Subject expertise, Communication, Commitment, Innovative,
Tolerance, Story Telling, Technology Enthusiast, Open for Questions, Intellectual as well as
Emotional Intelligence, etc.

Along with all these activities, students also must study for their theory exams. The
exam scores are equally important along with the internal marks. Therefore, the mental health
of the trainees is important, and some strategies can be suggested for this.

Strategies for Trainee Well-being
e Self-Care: Prioritise exercise, healthy eating, hobbies, relaxation, and "me time" to
recharge.
e Mindfulness & Self-Compassion: Practice gratitude, learn from mistakes without
dwelling on them, and forgive yourself.
e Boundaries: Set specific times for work and personal life to avoid constant work
immersion.
e Open Communication: Talk to training providers, mentors, senior teachers, and
trusted colleagues about struggles. (Bat Karke To Dekho)
e Focus on Positives: Save positive memories, like thank-you notes, for difficult days.
Support Systems Needed
e Flexible Training: Providers should offer responsive support.
e School Policies: Schools need strong policies, mental health leads, and resources to
support staff well-being, spatially for trainee teachers.
e Normalising Mental Health: Making it acceptable to not have perfect days helps
everyone.
Why It Matters
e Effective Teaching: Good mental health allows teachers to manage stress and deliver
quality education.
e Teacher Retention: Addressing burnout helps prevent teachers from leaving the
profession, tackling shortages.
e Role Modelling: Healthy teachers provide stable, positive role models for students.
e Nurturing future, Supporting Teachers: If the teachers who shape the future have
good mental and physical health, then the creation of a better future can also be
successfully achieved.
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What trainees can do:

Build Resilience

Prioritize well-being

Seek support and Develop mindfulness

5 ‘R’ s of Mindfulness- Recognize, Relax, Review, Respond, Return

Some Techniques for Mental Health problems —

Lifestyle & Physical Health

e Exercise Regularly

e Prioritize Sleep

e FEat Well

e Avoid Substances

Mind-Body Techniques
e Mindfulness & Meditation
e Deep Breathing
e Spend Time in Nature

Cognitive & Emotional Strategies
e Practice Gratitude
e Challenge Negative Thoughts
e Radical Acceptance
Connection & Support
e Talk About Feelings: Share with trusted friends, family, or support groups.
e Stay Connected: Nurture relationships; social support is vital.
e Help Others: Volunteering or supporting loved ones can boost your own well-being.
Professional Therapies (Often alongside self-help)
e Cognitive Behavioral Therapy (CBT): Helps change negative thought/behavior
patterns.
e Dialectical Behavior Therapy (DBT): Teaches mindfulness, distress tolerance,
emotional regulation.

Conclusion:

Mental health is very important for every individual. Just as we pay attention to our
physical health, focusing on mental health is an essential part of today’s fast-paced life.
Teaching is a profession that shapes future generations. For educators to thrive in their roles
and make a meaningful impact, prioritizing their mental health is crucial. Teacher mental
health training empowers educators to manage their well-being while fostering a supportive
learning environment for students. Good mental health is crucial for us to manage our
relationships and work effectively, after students enroll in the B.Ed. program, they need self-
confidence for various tasks and situations. They also need to recognize their own abilities
and skills and work accordingly. when they go to school, they have to stand in front of many
students, and experiencing stress in such situation is natural. If they utilize their abilities
properly at such times, they can confidently face every challenge. Therefore, it is necessary
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to provide them with proper training regarding their mental health. For this purpose, every
B.Ed. college should make such arrangements, and it is essential to boost students’ confidence
by providing them with information about mental health.
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Abstract:

Critical thinking is widely recognised as an essential 21st-century skill for academic and
professional success. However, its profound impact on psychological and emotional well-
being—for both students and educators—remains underexplored. This paper examines the
integral relationship between critical thinking development and mental wellbeing, arguing that
fostering critical thinking in educational settings is not merely an academic exercise but a vital
component of holistic personal development. Through a review of contemporary literature and
empirical studies, we propose that critical thinking enhances self-awareness, emotional
regulation, resilience, and interpersonal skills—all key contributors to mental health. We
further argue that educators who model and teach critical thinking also experience improved
job satisfaction, reduced burnout, and greater professional fulfilment. This paper concludes
with recommendations for embedding wellbeing-focused critical thinking strategies into
pedagogical practice, advocating for a dual-benefit approach that supports the mental health of
both learners and teachers

Keywords: Critical thinking, Mental wellbeing, Emotional resilience, Self-awareness, Stress
management, Educator wellbeing, Pedagogical strategies, Holistic education

Introduction:

Critical thinking i1s broadly acknowledged as a foundational skill for navigating the
complexities of the modern world, essential for individual success and societal progress within
a knowledge-based economy (Heard et al., 2020; Nor & Sihes, 2021). Typically framed in
academic and cognitive terms, critical thinking involves analyzing information, evaluating
arguments, identifying biases, and forming reasoned judgments (Yazidi, 2023). However,
emerging research reveals a deeper, more symbiotic relationship: critical thinking is
intrinsically linked to psychological wellbeing, influencing life satisfaction, emotional balance,
and resilience across key domains such as health, education, and social relationships (Parra et
al., 2023).

In an era marked by increasing mental health challenges among students and teachers—
including anxiety, stress, and burnout—the role of education must expand beyond content
delivery to include the cultivation of skills that support mental and emotional flourishing.
Critical thinking, when taught and practiced mindfully, can serve as a protective factor,
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empowering individuals to process information reflectively, challenge unhelpful thought
patterns, and make decisions that align with their values and wellbeing.

This paper argues that critical thinking is not only a cognitive tool but also a wellbeing
resource. It explores how structured critical thinking interventions can enhance self-efficacy,
reduce cognitive distortions, and foster a growth mindset—all of which contribute to improved
mental health outcomes. Furthermore, it highlights how teachers who integrate critical thinking
into their pedagogy report higher levels of engagement, reduced emotional exhaustion, and a
greater sense of purpose in their work.

By reframing critical thinking as a wellbeing-enhancing practice, educators can create
classrooms that are not only intellectually rigorous but also emotionally supportive. This dual
focus prepares students to thrive in academic, professional, and personal realms while
simultaneously nurturing the mental resilience of those who teach them.

Review of literature

Defining Critical Thinking in the Context of Wellbeing:

Critical thinking is often described as a systematic, reflective, and evidence-based
approach to reasoning and problem-solving (Facione, 2020). It includes skills such as analysis,
inference, evaluation, explanation, and self-regulation. While these are cognitive
competencies, they have direct implications for emotional and psychological functioning. For
instance, the ability to evaluate evidence helps individuals challenge irrational beliefs, a core
technique in cognitive-behavioral therapy (CBT), which is widely used to treat anxiety and
depression (Beck, 2011).

Recent studies have begun to explicitly link critical thinking to wellbeing constructs.
Parra et al. (2023) found that university students with higher critical thinking scores reported
greater life satisfaction, self-acceptance, and purpose. Similarly, Guamanga et al. (2024)
demonstrated a positive correlation between critical thinking, psychological wellbeing, and
academic performance among first-year college students. These findings suggest that critical
thinking supports what Ryff (1989) terms “psychological wellbeing,” which includes
autonomy, environmental mastery, personal growth, positive relationships, purpose in life, and
self-acceptance.

Critical Thinking as a Tool for Emotional Regulation:

One of the most significant ways critical thinking supports mental health is through
enhanced emotional regulation. The process of critically examining one’s thoughts—
questioning assumptions, weighing evidence, and considering alternative perspectives—can
prevent emotional reasoning and cognitive distortions such as catastrophizing,
overgeneralization, and black-and-white thinking (Leahy, 2017). For students, this means
better stress management during exams, healthier responses to feedback, and reduced academic
anxiety.

Teachers, too, benefit from this regulatory function. Educators frequently face high-
pressure situations, from classroom management challenges to administrative demands.
Critical reflection allows teachers to de-personalize setbacks, analyze classroom dynamics
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objectively, and develop adaptive coping strategies (James et al., 2023). This mitigates burnout
and promotes sustained engagement in teaching.

Enhancing Self-Efficacy and Autonomy:

Critical thinking fosters a sense of agency and self-efficacy—the belief in one’s ability
to influence outcomes. Students who think critically are more likely to approach problems with
confidence, persist through difficulties, and view challenges as opportunities for growth
(Bandura, 1997). This growth mindset, closely tied to critical inquiry, is linked to higher
resilience and lower levels of helplessness (Dweck, 2006).

For teachers, fostering critical thinking in students reinforces their own professional
efficacy. Observing students engage deeply, ask meaningful questions, and develop
independent judgments can be profoundly validating, countering feelings of futility or
disempowerment that sometimes accompany teaching (Hattie, 2009).

Promoting Social and Emotional Intelligence:

Critical thinking is inherently social; it involves listening, perspective-taking, and
constructing arguments respectfully. These skills are foundational to emotional intelligence
(Goleman, 1995) and positive relationships. In classroom discussions, students learn to
navigate diverse viewpoints, manage conflicts constructively, and communicate with
empathy—all of which enhance social wellbeing and reduce feelings of isolation.

Teachers who facilitate such dialogues often report improved classroom climate,
stronger teacher-student relationships, and a more collaborative professional environment
(Yazidi, 2023). This relational aspect of critical thinking contributes to a supportive school
culture, which is a known protective factor for mental health (Kidger et al., 2012).

Reducing Vulnerability to Misinformation and Anxiety:

In today’s information-saturated world, the inability to critically evaluate sources can
lead to anxiety, confusion, and misinformation-driven distress. Critical thinking equips
individuals to discern credible information, resist manipulation, and make informed
decisions—skills that are especially important for mental wellbeing in the digital age
(Lewandowsky et al., 2017).

For both students and teachers, this competency reduces overwhelm and fosters a sense
of control in the face of complex or alarming information, whether related to academics, health,
or societal issues.

The Interconnected Wellbeing of Students and Teachers:

The mental wellbeing of students and teachers is deeply intertwined. A teacher’s
wellbeing affects classroom atmosphere, student engagement, and academic outcomes
(Harding et al., 2019). Conversely, student wellbeing and behavior significantly impact teacher
stress and job satisfaction (Greenberg et al., 2016). Critical thinking can serve as a mutual
resource in this dynamic, benefiting both groups simultaneously.

When teachers model critical thinking—demonstrating curiosity, openness to revision,
and reflective practice—they not only teach the skill but also exhibit psychological traits
associated with wellbeing, such as intellectual humility and cognitive flexibility. This modeling
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can inspire students and create a classroom environment where it is safe to question, make
mistakes, and learn collaboratively.

Moreover, professional development focused on critical thinking pedagogy can
reinvigorate teachers’ sense of purpose and intellectual engagement, countering routinization
and burnout (James et al., 2023). Schools that prioritize critical thinking as part of their
wellbeing strategy report higher staff morale and lower turnover (Guamanga et al., 2024).

Strategies for Integrating Critical Thinking and Wellbeing:

To harness the wellbeing benefits of critical thinking, educators can adopt intentional
pedagogical strategies that merge cognitive and emotional development.

1. Socratic Questioning for Self-Reflection

Use Socratic dialogue to help students—and teachers—explore their beliefs, values, and
emotional responses. Questions like “What evidence supports this thought?”” or “How might
someone else see this situation?” promote perspective-taking and reduce rigid thinking.

2. Critical Reflection Journals

Encourage regular reflective writing where students analyze their learning experiences,
emotional reactions, and decision-making processes. This practice enhances metacognition and
emotional awareness.

3. Wellbeing-Focused Case Studies

Incorporate case studies that involve ethical dilemmas, social-emotional scenarios, or real-
life problems. Analyzing these cases builds critical thinking while fostering empathy, ethical
reasoning, and coping strategy development.

4. Mindful Argumentation

Teach argumentation and debate with an emphasis on respectful dialogue, active listening,
and emotional regulation. This helps students manage disagreement without distress and builds
communication skills that support relationships.

5. Teacher Critical Reflection Communities

Establish professional learning communities where teachers collaboratively analyze teaching
challenges, student work, and educational research. This collective critical inquiry reduces
isolation and promotes shared problem-solving.

6. Inquiry-Based Projects with Personal Relevance

Design projects that require students to investigate issues meaningful to them—such as
community wellbeing, mental health awareness, or personal interests. This connects critical
thinking to purpose and agency.

7. Metacognitive Strategies for Stress Management

Explicitly teach students to recognise and reframe cognitive distortions (e.g., “I always fail”
->“What evidence contradicts this?”). This applies critical thinking directly to mental health
maintenance.
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Conclusion:

Critical thinking is far more than an academic competency; it is a vital component of
psychological well-being for both students and teachers. By enabling individuals to analyse

thoughts, regulate emotions, navigate social complexity, and make values-aligned decisions,
critical thinking serves as a powerful resource for mental resilience and fulfilment.

Educational systems must recognise and act upon this connection. Efforts to develop
critical thinking should be framed not only as preparation for academic or career success but
as an investment in the holistic well-being of school communities. Professional development,
curricular design, and pedagogical practice should intentionally integrate critical thinking with
social-emotional learning, mental health promotion, and teacher support.

In doing so, we can create learning environments that are not only intellectually vibrant
but also psychologically nurturing—where students and teachers alike are equipped to think
deeply, live fully, and thrive together.
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Abstract:

Mental health challenges among student teachers and early-career educators have
emerged as a critical concern across the stages of practicum, internship, and classroom
teaching. These phases are marked by heightened academic demands, professional
expectations, role transitions, and emotional labour, which collectively contribute to stress,
anxiety, burnout, and reduced well-being. During the practicum phase, student teachers often
experience performance anxiety, fear of evaluation, and difficulty in classroom management.
The internship period further intensifies mental health challenges due to increased workload,
limited autonomy, mentorship gaps, and the pressure to align theoretical knowledge with
practical realities. Once in full-time classroom teaching, educators face persistent stressors such
as large class sizes, administrative responsibilities, student behavioural issues, time constraints,
and work-life imbalance. These challenges, if unaddressed, can adversely affect teaching
effectiveness, job satisfaction, and student learning outcomes. The abstract highlights the need
for institutional support systems, reflective practices, mentorship, mental health literacy, and
well-being-oriented teacher education programmes to promote resilience and sustain mental
health across professional transitions. Addressing mental health challenges during practicum,
internship, and classroom teaching is essential for fostering a healthy, effective, and sustainable
teaching workforce.

Introduction:

Stress is a widespread concern that impacts individuals across various professional
environments, often leading to negative effects on both mental and physical health. Interns,
who occupy a unique position as learners and contributors within workplaces, are
particularly vulnerable to stress due to the dual demands of acquiring new skills and meeting
professional expectations. As internships play a critical role in career development,
understanding and addressing the factors contributing to intern stress is essential for ensuring
their well-being and productivity.

Despite the increasing importance of internships, limited research has specifically focused on
the stress experienced by interns, particularly in comparing in-office and remote internship
setups. Factors such as workload, financial challenges,

interpersonal relationships, and the specific conditions of internship environments (e.g.,
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online versus offline) can significantly influence stress levels, yet these remain inadequately
studied.This research aims to bridge this gap by examining the primary stressors encountered
by interns and comparing their manifestations and impacts in online and offline settings. By
analyzing these stressors and their effects, the study seeks to provide actionable insights for
developing more supportive systems and strategies, ultimately enhancing the overall
internship experience and contributing to interns’ personal and professional growth.

Background and Motivation:

Stress is a common issue affecting individuals in a variety of professional contexts, with
notable impacts on both physical and mental health. Interns, who must juggle the demands of
learning and working simultaneously, are particularly vulnerable to stress. Despite growing
recognition of this problem, there is limited research specifically examining the effects of
stress on interns, especially when comparing in-office and remote internships. Most studies
focus on employees in general, neglecting the distinct challenges interns face. This study
seeks to address this gap by investigating the causes of stress among interns and comparing
how stress manifests in both online and offline settings.

The motivation behind this research arises from both personal experiences and broader Societal
concerns. With internships playing an increasingly vital role in career development,

it is crucial to understand the stressors interns encounter for their overall well-being and
success. This study seeks to identify and address these stress factors, aiming to improve
support systems for interns. By comparing stress effects across different internship settings, The
research aspires to contribute to better stress management strategies, enhancing the internship
experience for future participants.

Definition:

Britannica Dictionary definition of PRACTICUM. : A course of study for teachers,
doctors, nurses, etc., that involves actually working in the area of study and using the
knowledge and skills that have been learned in a school.

An internship is a professional learning experience that offers meaningful, practical work
related to a student's field of study or career interest.

What is a practicum/Internship in classroom management?

In contrast, practicums, also known as student teaching or internships, occur at the end
of a teacher preparation program, offering extensive and intensive opportunities for teacher
candidates to apply their skills and demonstrate their competencies in real classroom
environments.

Practicum and an internship are both supervised, practical learning experiences that
bridge classroom theory and real-world practice, but they differ in purpose, duration, structure,
supervision, assessment, and typical fields. Key distinctions:
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Purpose and focus

Practicum: Emphasizes supervised observation, skill practice, and
application of specific techniques learned in coursework. Often designed to
develop competency in discrete tasks or clinical skills.

Internship: Emphasizes broader professional experience, workplace
integration, project work, and career exploration. Focuses on developing
workplace behavior, professional judgment, and sometimes deliverable
outcomes.

Duration and intensity

Practicum: Usually short (weeks to a semester), part-time, and embedded
within a course. Time commitment is often measured in hours tied to course
credit.

Internship: Can range from a few months to a year, may be part-time or full-
time, and often occurs during summer or as a co-op term. May be paid or
unpaid.

Assessment and credit

Practicum: Assessed as part of an academic course with formal evaluations,
competency checklists, reflective assignments, and direct observation. Credit
is typically required for program progression.

Internship: May offer academic credit but can also be non-credit. Evaluation
often includes employer assessments, project deliverables, and a final
academic reflection or report when credited.

Summary in one line about Practicum and internship

Practicum = structured, course-linked supervised skills practice (often for
licensure); Internship = broader workplace experience emphasizing
professional integration and career development.

Discussion of Findings:

The findings of this study reveal a significant relationship between the challenges
experienced by B. Ed students during their practicum/internship and the stress levels they
reported. The correlation analysis showed a positive and moderate relationship between these
two variables, suggesting that the more challenges students encountered, the higher their stress

levels and contributing to stress and impacting their effectiveness.

The specific challenges identified in this study, such as difficulties in accessing
counselling facilities and the dual role of counselling and teaching, were found to be common
stressors in other studies as well. For instance, Kurtyilmaz (2015) emphasized the anxiety and
negative emotions experienced by counsellor trainees due to the integration of theoretical

knowledge into practice, which parallels the challenges noted by the students in this study.
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The implications of these findings are significant for the training and preparation of
B.Ed students . The moderate correlation between challenges and stress levels indicates that
while challenges are an inherent part of the practicum experience, their impact on stress can be
mitigated through better preparation and support. Educational institutions should consider
enhancing pre-practicum preparation, providing more effective support systems during
practicum, and offering coping mechanisms to help students manage the stress associated with
the challenges they face.

Additionally, there is a need for systematic interventions to address specific challenges,
such as improving access to counselling facilities and balancing the dual roles of teaching and
counselling, which could help reduce stress levels and improve the overall practicum
experience.

Objectives of the Study
The study aims to achieve the following objectives:

* To identify the specific challenges faced by university students pursuing B. Ed students during
their practicum/internship

* To assess the levels of stress experienced by university students pursuing B. Ed during their
practicum.

* To examine the relationship between the challenges encountered during practicum and the
stress levels

experienced by university students pursuing B. Ed students Mental
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Managing Stress During Your Counseling Practicum/Internship:

Among the various mental health disciplines, the counseling profession is unique in
that it was conceived with a strength-oriented wellness approach (Gladding, 2009; Myers,
Sweeney, & Witmer, 2000; Witmer & Granello, 2005). Such an approach promotes a healthy
and balanced life not only for clients, but also for counselors themselves. The intention of this
chapter is to assist you in maintaining a healthier, more balanced life as you proceed through
practicum and internship. Healthier counselors will likely be better counselors and enjoy more
productive years in the profession.

As B.ed students in a counseling program, you will also meet counselors, psychologists,
social workers, and other mental health Unfortunately, there are far too many counselors and
other mental health professionals who struggle with addictions, codependence, anger
management issues, and dangerously inflated egos, and whose behavior you will not want to
emulate. You are not expected to have perfect behavior, never get upset, or have a total lack of
conflicts. You are expected to learn to manage the challenges of your practicum and internship
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(and, more significantly, the demands of your life!). As a young B.ed student, I had much
difficulty in managing the stress involved in working, meeting academic demands, and
managing a challenging practicum and internship setting. I hope this chapter provides some
insights into recognizing stressors that accompany counseling a struggling population of
clients. Furthermore, it is worth mentioning that for some students, their supervisors and fellow
B ed students may provide more stress than the population they counsel! Workplace conflicts,
not lack of professional knowledge, are the primary reason people leave their jobs (Bolles,
2015).

DEVELOPING AND MAINTAINING A HEALTHY AND MINDFUL
LIFESTYLE

There are many different pathways, plans, theories, approaches, books, journal
articles, and other resources devoted to living a healthy and fulfilling life. The fact that so many
authors, counselors, theologians, personal trainers, coaches, and such attempt to provide
counseling, coaching, and information to manage stress and teach mindfulness, a balanced diet,
exercise routine, and so forth, is indicative of just how stressful daily life has become in this
postmodern age. As B.ed students on a practicum or internship, you are no stranger to the
challenges of external demands. The practicum or internship experience placed atop family
responsibilities, a job, academic work, and financial demands can create great stress in your
life (Remley & Herlihy, 2016). While every professional likely preaches better than she or he
practices, developing healthy routines is essential for good physical, mental, and emotional
health.

® One of the first topics to address is that of stress.

Stress is an external change to which we are required to adjust our lives. Generally, we
think of stress as being negative, such as death of a loved one, unemployment, divorce,
and other such challenges. But positive changes in our lives can also bring about stress
as well. For example, getting married or partnered, moving across the country for a new
job, buying a home, traveling overseas, making your first conference presentation, and,
of course, entering graduate school are all exciting experiences.

e The second source of stress is somatic, or how your body interprets stress. High-paced
work settings, poor diet, sleep disturbances, and addiction all stress the body. Our
reactions to these external demands are influenced by a genetic “fight-flight-freeze”
response inherited from primitive ancestors who dealt daily with life and death issues.

e The third source of stress derives from our thoughts. How you interpret or label stressful
events will, in great measure, determine how well you resolve stress (. One of the ways
our assumptions can add to stress is when we mistakenly interpret messages. For
example, interpreting your supervisor’s grimace to mean he or she is upset with you
will likely create stress. But verifying this assumption might clear up the
misunderstanding.

Effects of Stress:

Stress is difficult to define in a precise manner because it is a highly subjective
phenomenon that differs for each of us. Experiences that are stressful for some are pleasurable
for others. For example, some people actually look forward to swimming with sharks
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Stress in different ways: some people eat less when stressed, others overeat, some
turn pale whereas others blush, some use healthy coping skills such as exercise and talking
with friends, and others self-medicate with alcohol and other drugs. Here are some common
signs of stress:

Frequent headaches

Disturbed sleep

Dizziness

Sweating

Frequent colds
Hyperventilation

Excessive worry or anxiety
Increased anger or frustration
Decreased or increased appetite
Depression or mood swings
Difficulty concentrating
Feeling overwhelmed

Suicidal thoughts

Excessive defensiveness
Reduced work efficiency
Constant fatigue

Feeling less hopeful

Elevated blood pressure and heart rate

Tips for Managing Stress

Because stress is a reality in daily life, you cannot eliminate it. You can, however, manage
the stress that comes into your life. The following are several tips for managing stress.Stress
effects the mental health.

Tip #1: Recognize Stress and Deal With It Accordingly

e Learn to say “no.” This may take some practice. Know your limits and stay within them.

e Limit time with people you find stressful to be around. Conversely, maximize your time
with people you find affirming and supportive.

e Take a break from stressors.

Tip #2: Be Proactive

e Find constructive ways to express your feelings instead of suppressing them. Practice
expressing your feelings with a trustworthy friend and solicit feedback from that friend.
This way you will be more prepared to do so on your practicum/internship.

e Manage time effectively. Poor time management skills will lead to additional stress.
Prioritize your workload and this will help reduce your stress level.

Tip #3: Reframing Problems

Reframing is a basic counseling technique. Here are some examples of how you might use
reframing:

e Reframe personal conflicts as “growth opportunities” and seek to resolve them.

33



PEER REVIEWED RESEARCH JOURNAL

VOLUME XV DECEMBER 2025 ISSN 2319-9962

e Be realistic and let go of perfectionism. You are going to make mistakes on your
practicum/internship.

e Step back from a stress situation and ask: “How big an issue will this be in 6 months or
ayear?”

Tip #4: Accept What You Cannot Change and Change What You Can

You cannot control other people.
Get support.

Forgiveness.

Self-reflection.
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Research Problem: - “Inclusion of Indian Knowledge System in the Mathematics

Pedagogy Syllabus of Integrated Teacher Education - ‘A
Study’

Introduction: -

The National Education Policy (NEP) 2020 has suggested many significant changes in
teacher education. According to this, a four-year integrated teacher education program will
come into existence from 2030. To improve the quality of teacher training, some important
reforms have been proposed in teacher education programs.

Accordingly, graduation and teacher training will be taken simultaneously. This
means that teachers will receive knowledge of both the subject matter and teaching pedagogy
right from the beginning. In these integrated programs, inclusion of the Indian Knowledge
System (IKS) has been emphasized.

The Indian Knowledge System reflects India’s ancient and rich cultural heritage,
including knowledge, science, philosophy, and lifestyle. It covers subjects such as Yoga,
Ayurveda, Mathematics, Astrology, Arts, Architecture, and many others. At present, in India,
nearly 99% of teacher training colleges offer ‘two-year B.Ed. program’.. Very few colleges
have adopted the integrated program. Within the two-year B.Ed. program, the presence of
Indian Knowledge System in the Mathematics teaching pedagogy syllabus is very limited. As
a result, future teachers remain unaware of how to apply this ancient knowledge in their
teaching practices.

Since ancient times, India has contributed significantly to the invention of zero, the
Decimal system, Algebra, Geometry, Trigonometry, and Astronomy. Mathematicians like
Brahmagupta, Aryabhata, Bhaskaracharya and many other Mathematicians from ancient India
made remarkable contributions. It is important that future teachers get acquainted with this
legacy.

The NEP 2020 also recommends the use of innovative teaching methods such as
problem-solving and creative techniques. If the Indian Knowledge System is included in
Mathematics pedagogy courses, future teachers will better understand the historical context of
formulas and theorems, helping them to appreciate India’s intellectual heritage. Hence, the
researcher has decided to explore how IKS can be integrated into Mathematics Pedagogy
course syllabus.
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Significance of the Study: -

The current two-year B.Ed. Mathematics Pedagogy syllabus includes very little
information about IKS. However, as per NEP 2020, Teacher Education Course should be an
integrated course of four years, and IKS must form part of it.By including Indian Knowledge
System, alignment with NEP 2020 will be achieved. Trainee teachers will gain knowledge of
Contributions of Indian Mathematicians, their theories, formulas, Geometry, Algebra, and
Trigonometry.

This will also foster patriotism and cultural pride among trainee teachers. Their subject
knowledge will be enriched. They will gain exposure to new teaching methodologies, and
develop creativity, critical thinking, and problem-solving abilities.eg using Vedic
Mathematics, complex calculations can be done quickly, making Mathematics simpler. This
will improve teaching skills and help them convey knowledge effectively to school students.
Mathematics, often seen as difficult, will become easier to learn. Moreover, in school-level
exams such as Scholarship Examination, National Talent Search, and university-level
competitive tests, students can score better using Vedic Mathematics techniques.

Thus, the researcher felt the need to study this area for effective implementation of
NEP 2020 and to make the Mathematics Pedagogy syllabus more comprehensive.

Objectives of the Research; -

1. To study the current status of the Mathematics Pedagogy syllabus in the two-year
B.Ed. program with reference to. Indian Knowledge System

2. To identify the components of Indian Knowledge System that can be included in the
Mathematics Pedagogy syllabus of Integrated teacher education.

3. To suggest Co-curricular activities for introducing Indian Knowledge System in to

Mathematics pedagogy syllabus.

Scope of the Research: -

1. The research is related to the Mathematics Pedagogy syllabus of the two-year
B.Ed. program.

2.The focus of the Research is on the Integrated Teacher Education Program.

3. Only Mathematics-related components of the Indian Knowledge System are studied.

4.The use of Indian Knowledge System elements will be considered in relation to the

syllabus design of Mathematics methodology.

5.Supplementary activities will be studied only in the context of Mathematics methodology.

Limitations of the Research: -
1. The study is limited only to Mathematics methodology.

2. Other fields of IKS like Astronomy, Ayurveda, communication etc. are excluded.
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3. The research is confined to the Integrated Teacher Education Program.

4. Since IKS is vast, not all aspects can be deeply studied within a limited time.

Methodology of the Research: -

The study used comparative causal research methods and document analysis.

Research Tools: -

Observation was used as the main research tool.

Analysis, Interpretation & Findings of objective 1: -

Analysis: -

1. Most universities/colleges use modern pedagogical approaches in Mathematics
methodology.

2. Vedic Mathematics, Shulba sutras, and Ancient measurement methods appear rarely
or optionally.

3. Contributions of Indian Mathematicians are mentioned only to a small extent.

Interpretation: -

The inclusion of IKS will instill cultural pride. Current B.Ed. is mostly Western-oriented.

Integrating IKS will make Teacher Education multidimensional and holistic.

Conclusions: -

In present two-year B.Ed.course, syllabus lacks sufficient IKS content, so trainee teachers do
not get knowledge about India’s rich cultural and Mathematical heritage.

Analysis, Interpretation & Findings of objective 2: -
Analysis: -

1. IKS elements include discovery of zero, value of pi, Trigonometry, Decimal system,
Algebraic formulas, Shulba sutras in Geometry.

2. Useful components: Number systems, Applications of ancient theorems in modern
contexts, Mathematicians’ contributions.

3. Vedic Mathematics is helpful for fast calculations.

3. Geometry is evident in temple architecture and Ayurvedic measurement systems.

Interpretation: -

1. Incorporating elements of Indian Knowledge System will enrich teaching from a
Historical perspective.

2. Students will develop Mathematical skills and cultural identity. It will help integrate
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Indian and modern knowledge as per NEP 2020.
3.Incorporating the Indian Knowledge system in to the syllabus provides a new
perspective for effectively teaching fundamental Mathematical concepts. This will make
Mathematics is more interesting and relevant to students' lives.
Conclusion

IKS components like Vedic Mathematics, computational methods, Shulba sutras, and
contributions of ancient Mathematicians are highly suitable for integration.

Analysis, Interpretation & Findings of objective 3: -

Analysis: -

1. Concepts can be presented through stories, role play, charts, models, PowerPoint, etc.

2. Activity-based methods, cooperative learning, project method, games can be used.

3. Workshops, seminars, group discussions, and e-content can clarify IKS concepts.

Interpretation: -

1.If we use Co-curricular activities for introducing Indian Knowledge System in to
Mathematics pedagogy Syllabus, then it moves teacher training beyond theory into
practical application.

2. It builds cultural pride.

3.1t will make teacher training more experiential and practical.

4.1t demonstrates the contemporary relevance of IKS.

5. It helps to raise the standard of Integrated teacher education Program

Conclusion; -

1. Workshops are useful for Vedic mathematics.

2. Seminars will highlight contributions of Indian Mathematicians.

3. Group discussions can explain concepts like zero, pi, Trigonometry, Shulba sutras.

4.Project-based learning can focus on the lives/works of Mathematicians like Aryabhata.

5. Educational visits to historical sites (temples, caves, architecture) will demonstrate
applied Geometry.

6. E-learning and presentations can further enhance understanding.

In this way, the inclusion of the Indian Knowledge System in the Mathematics Pedagogy
Syllabus of Integrated Teacher Education is the need of the hour.
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Abstract:

At school level, Mathematics syllabus often highlights European Mathematicians,
creating an impression that progress in Mathematics is largely Western. In reality, India has
produced great Mathematicians like Aryabhata, Bhaskaracharya, Brahmagupta, Nilakantha
Somayaji. IKS is one of the oldest and most comprehensive systems of knowledge, covering
Vedas, Upanishads, Puranas, Philosophy, Science, Mathematics, Ayurveda, and Yoga. Ancient
Indian Mathematics was highly advanced, including-: decimal system, Algebra, zero, negative
numbers, operations, Shulba sutras, Trigonometry, value of pi, and Vedic Mathematics.
Introduction of this glorious tradition to school students and teacher trainees is essential.
Therefore, integrating the Indian Knowledge System into teacher education is the need of the
time.. This research attempts to identify suitable Indian Knowledge System components for
inclusion in Mathematics pedagogy and to propose supporting activities.
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Abstract:

Privatization in education has emerged as a significant trend in India, particularly
in the higher education sector. While it offers the potential for increased efficiency,
innovation, and broader access, it simultaneously raises critical concerns regarding
affordability, equity, and the constitutional right to education under Article 21A.

This paper critically examines the impact of privatisation on higher education in
India, with a special focus on the rise of online education and ed tech platforms.
Through an analysis of statutory frameworks, judicial pronouncements, and landmark
case laws, the study explores the complex interplay between public responsibility and
private enterprise in providing equitable access to quality education.

It identifies key legal, economic, and social challenges and emphasises the urgent
need for robust regulatory mechanisms to ensure that privatisation complements, rather
than undermines, the constitutional guarantee of education for all.
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Introduction:

The Indian higher education sector has witnessed a marked increase in

privatisation and commercialisation, driven by growing demand, technological

advancements, and the rise of ed tech platforms.

Definition of Key Terms:

Privatisation: The involvement of private entities in funding, managing, or
delivering educational services.!

Right to Education (RTE): The Constitutional guarantee under Article 21A,
ensuring free and compulsory education for all children.?

Higher education: Post secondary academic programs, including
undergraduate, post graduate, and professional courses.?

Online Education: Education delivered through digital platforms, often
facilitated by ed tech providers.*

Rationale: It is crucial to examine the impact of privatisation on higher education, to

understand its effects on access, quality, and equity, and to ensure that private

participation does not undermine constitutional guarantees.

Research Objectives:

Analyse the legal framework governing privatised higher education in India.
Study judicial pronouncements related to privatisation in the RTE.

Evaluate challenges posed by privatisation on affordability, inclusivity, and
quality.

Suggest policy recommendations to balance private participation with
constitutional mandates.

Studies on Privatisation in Indian Education

Research indicates that privatisation in Indian higher education has led to increased
access and innovation. But concerns persist regarding affordability, quality, and social

' See World Bank, The Role and Impact of Public-Private Partnerships in Education (2009).

2 INDIA CONST. art. 21A; see also Right of Children to Free and Compulsory Education Act, 2009.

% See University Grants Commission, UGC Act, 1956 and related regulations on higher education.

4 See University Grants Commission, UGC (Online Courses or Programmes) Regulations, 2020.
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equity. Several studies highlight that private institutions often cater to higher income
groups, potentially exacerbating educational inequality.”

Global Perspectives

Privatization in higher education has been studied extensively in countries like
the USA, UK, and Singapore. These studies show that while private participation can
enhance efficiency and competitiveness, it may also lead to stratification, where access
and quality depend heavily on socioeconomic status.®

Literature on Online Education

The rise of online education, especially during the COVID 19 pandemic, reflects
a form of privatisation. Ed Tech platforms expanded learning opportunities, but also
raised questions about digital access, quality of instruction, and regulatory oversight.’

Gaps in Literature

Limited research addresses the intersection of privatisation, legal safeguards, and
judicial intervention in India. There is a need to critically examine how laws and court
decisions shape the privatisation of higher education while protecting constitutional
rights.’

Legal Framework Governing Higher Education in India
Constitutional Provisions

e Article 21A: Guarantees the right to education by mandating free and
compulsory education for children. thereby strengthening the foundation for
access to higher education.

e Article 45: Directs the state to promote free and compulsory education for
children, reflecting the constitutional commitment to universal educational
development.

® Tilak Jandhyala B. G., “Private Higher Education in India,” Economic and Political Weekly (2006); see also
National Knowledge Commission, Report to the Nation 2006—2009.

5 Organisation for Economic Co-operation and Development (OECD), Education at a Glance: OECD
Indicators(latest ed.); see also World Bank, The Changing Landscape of Tertiary Education.

7 UNESCO, Education in a Post-COVID World: Nine Ideas for Public Action (2020); see also World Bank,
Remote Learning During COVID-19: Lessons from Today, Principles for Tomorrow (2020).

8 Tilak Jandhyala B. G., “Private Higher Education in India,” Economic and Political Weekly (2006); see also
University Grants Commission, Higher Education in India: Issues, Concerns and New Directions (2003).
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e Articles 19 (1) (g) and 21: Protect the freedom to practice any profession or
carry on any occupation, trade, or business. including the establishment and
administration of private educational institutions, subject to reasonable
restrictions in the interest of maintaining educational standards and public
welfare.

Overall impact, these constitutional provisions collectively create a balanced
framework that promotes accessibility, quality assurance, and regulated private
participation in higher education in India.

Statutory Provisions

e The right of children to free and compulsory education act, 2009, (RTE Act):
Primarily focuses on elementary education, 6 to 14 years. Although it does not
directly govern higher education, it shapes the foundational access to education
and highlights structural limitations and ensuring continuity toward higher
studies.’

e The University Grants Commission Act, 1956 (UGC Act): Establishes the
University Grants Commission, UGC, to coordinate, determine, and maintain
standards of university education in India. It regulates recognition of universities,
funding and quality assurance mechanisms. !’

e AICTE Regulations: Governed by the all India Council for Technical
Education, (AICTE). These regulations supervise technical and professional
institutions, including private colleges, to ensure compliance with academic,
infrastructural and faculty standards.!!

o The role of Regulatory Bodies: The UGC and AIC play a vital role in
monitoring academic quality, financial transparency, and infrastructural
adequacy, particularly in private, higher education institutions, thereby
safeguarding public interest and maintaining national educational standards.

Regulatory Guidelines for Online / Privatised Education

e UGC and AICTE guidelines: The University Grants Commission, UGC, and
the All India Council for Technical Education, AICTE, have issued Norm's
governing online education, distance learning, and end tech platforms. These
guidelines prescribe standards relating to accreditation, curriculum delivery,

° Right of Children to Free and Compulsory Education Act, 2009.
10 University Grants Commission Act, 1956.

" All India Council for Technical Education, AICTE Approval Process Handbook (latest ed.).
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e faculty requirements, learner support, and quality assurance to maintain
academic credibility. virtual and private education models.

e Data Protection and Consumer Rights: The information technology Act, 2000,
and the Consumer Protection Act, 2019, provide legal safeguards for students in
online and private education. These laws address issues such as protection of
personal data, prevention of unfair trade practices, transparency, and service
delivery. and grievance redressal mechanisms, thereby strengthening
accountability in the expanding digital education ecosystem.

Judicial Interpretation on Privatization and Education

The Supreme Court of India has progressively shaped the legal balance between
the right to education and the autonomy of private educational institutions.

Mohini Jain v. State of Karnataka: The court held that the right to education flows
from Article 21 and struck down capitation fees, declaring education cannot be
commercialised. '

Unni Krishnan J.P. v. State of Andhra Pradesh: The court limited the fundamental
right to education to children up to 14 years. and introduced a regulatory scheme for
private institutions.!?

T.M.A Pai Foundation v. State of Karnataka: Recognised the autonomy of private,
unaided institutions under Article 191G while permitting reasonable state regulation. '*

P.A. Inamdar v. State of Maharashtra: Strengthened institutional autonomy and held
that the state cannot impose reservations or appropriate seats in private, unaided
institutions. !>

Modern Dental College v. State of Madhya Pradesh: Upheld reasonable regulations
such as common interest tests, applying the doctrine of proportionality.'®

Critical Issues Emerging from Privatization

2 Mohini Jain v. State of Karnataka, AIR 1992 SC 1858.

'3 Unni Krishnan J.P. v. State of Andhra Pradesh, (1993) 1 SCC 645.
4 TM.A. Pai Foundation v. State of Karnataka, (2002) 8 SCC 481.

S PA. Inamdar v. State of Maharashtra, (2005) 6 SCC 537.

8 Modern Dental College and Research Centre v. State of Madhya Pradesh, (2016) 7 SCC 353.
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Privatisation has expanded higher education, but raised key constitutional and

policy concerns:

Commercialisation versus constitutional mandate: Treating education as a
market commodity conflicts with the Constitutional vision of education as a
public good, ensuring equality and dignity.!’

Capitation Fees and Profiteering: Despite judicial prohibition, hidden fees,
and excessive charges, persistent some private institutions, making education
less affordable.

Urban Rural Divide: Most private institutions are urban centric, widening
access gaps for rural and economically weaker students.

Quality Variation: Wide disparities exist among private institutions and faculty
strength, infrastructure, and research output, creating a two tier system.
Regulatory Fragmentation: Overlap between the University Grants
Commission, and all India Council for Technical Education, leads to compliance,
confusion, and inconsistent standards.

Digital Divide: expansion of online education, has exposed inequalities and
internet access, devices, and digital literacy.

Accountability in Ed - Tech Platforms: Rapid growth of private ed tech firms
has outpaced regulation, raising concerns about misleading claims, data privacy,
and weak grievance mechanisms. '8

Privatisation requires strong coherent regulation to balance institutional

autonomy with affordability, equity, and quality in higher education.

Impact on the Right to Education: Core Constitutional Analysis

Privatisation of higher education raises foundational questions about the

constitutional philosophy of education in India.

1. Should Higher Education be a Fundamental Right?

While Article 21A guarantees free and compulsory education only for children

aged 614. Judicial interpretation has linked education more broadly with dignity under

Article 21. However, higher education remains largely policy driven, rather than an

7 See Mohini Jain v. State of Karnataka, AIR 1992 SC 1858; Unni Krishnan J.P. v. State of Andhra Pradesh,
(1993) 1 SCC 645.
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enforceable fundamental right, creating unequal access in an increasingly privatised
ecosystem. !’

2. Positive vs. Negative Obligations of the State

The Constitution imposes positive obligations on the state to facilitate access to
education and negative obligations to prevent arbitrary exclusion and
commercialisation. With growing privatisation, the state risks retreating from its
positive duty, relying instead on regulation of private actors, rather than direct
provisioning.

3. Shift from Welfare Model to Market Model

India's higher education landscape is gradually moving from a welfare oriented
public model to a market responsible private model. While this has expanded capacity
and innovation, it has also introduced affordability concerns, and the risk of education

being treated as a purchasable service rather than a social right.?

' See Ministry of Education, Government of India, Advisory on Ed-Tech Companies (2022); also concerns
discussed in Internet and Mobile Association of India v. Reserve Bank of India, (2020) 10 SCC 274 (on
proportional regulation in digital sectors).

" Mohini Jain v. State of Karnataka, (1992) 3 SCC 666 — The Supreme Court held that the right to education
is implicit in Article 21 and struck down capitation fees.

' Modern Dental College v. State of Madhya Pradesh, (2016) 7 SCC 353.

4. Equity vs. Excellence Debate

Privatisation often promotes institutional excellence in global competitiveness,
but may do so at the cost of social equity. The constitutional challenge is to ensure that
merit based systems do not indirectly exclude economically weaker sections.

5. Inclusion of Marginalised Communities

Students from SCST, OBC, rural and economically weaker backgrounds face
structural barriers in accessing high cost private higher education. Without robust
scholarships, reservations and aided institutions, and targeted public investment,
privatisation may deepen educational stratification.?!

21 T.M.A. Pai Foundation v. State of Karnataka, (2002) 8 SCC 481.
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Privatisation is constitutionally permissible, but the state must remain an active
guarantor of equitable access. The future of the right to education in higher learning
depends on maintaining a careful balance between market efficiency and constitutional
social justice.

Comparative & Global Position

Different countries balance privatisation and public responsibility in higher
education and distinct ways:

e USA- Market Driven Model: The United States relies heavily on private
universities with high institutional autonomy and tuition fees. While this
promotes innovation and global rankings, it has also led to high student debt and
access inequality.

e UK - Regulated Privatisation: The United Kingdom follows a middle path.
Universities are autonomous, but subject to strong regulatory oversight, fee caps,
and income contingent student loans, balancing access with institutional
freedom.

e Singapore - State - Controlled Excellence: Singapore maintains tight state
control with heavy public investment and limited private participation. ensuring
high quality of relatively equitable access.??

Global experience shows that privatisation works best when accompanied by
strong public regulation and equity safeguards. A lesson highly relevant for India.

Emerging Challenges in Online & Ed-Tech Education

The rapid expansion of online learning and ed tech platforms has created new
regulatory and constitutional concerns:

e Algorithmic Bias: Al driven learning systems may unintentionally disadvantage
certain linguistic, socioeconomic, or regional groups, raising equality concerns
under constitutional norms.?

e Data Monetisation: Many ed tech platforms, collecting commercially exploits
student data, creating serious privacy and consent risks, especially for minors.

22 World Bank, Higher Education and Skills in Singapore (report).

2 UNESCO, Artificial Intelligence and Education: Guidance for Policy-makers (2021).
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e Cross Border Online Universities: Foreign universities offering fully online
programs to Indian students operate in a regulatory gray zone, complicating
jurisdiction, quality control, and consumer protection.?*

e Recognition of Online Degrees: Despite growing acceptance, ambiguity
persists regarding equivalence, employer recognition and regulatory approval of
fully online qualifications.

e Al and Assessment and Academic Integrity: AI based proctoring and
automated grading raise concerns about surveillance, false positives, and
cheating detection, and procedural fairness.

e Platform Monopolies and Education: The dominance of a few large ed tech
companies, risks market concentration, reduced academic diversity, and pricing
power over learners.

India must urgently modernise its regulatory framework to ensure that digital
expansion and education aligns with constitutional values of equity, privacy,
transparency, and academic fairness.

Policy and Regulatory Gaps

India's rapidly privatising and digitising higher education system continues to
face key governance deficiencies:

e Absence of a Unified Higher Education Regulator: Fragmented oversight
between bodies like the University Grants Commission, and the All India
Council for Technical Education leads to duplication, inconsistency, and
regulatory arbitrage.?’

e Weak Enforcement of Fee Regulation: Although profiteering is legally
discouraged, monitoring mechanisms are uneven across states, allowing indirect
capitation fees and opaque cost structures to persist.2®

e Limited Student Grievance Mechanisms: Existing complaint systems in many
private diversities and ed tech platforms are slow, opaque, or institution
controlled. weakening student protection and accountability.

e Inadequate Data Protection and Ed- Tech: Large scale collection and
commercial use of student data often occur without robust consent architecture
or sector specific safeguards, exposing learners to privacy risks.

24 Ministry of Education, Government of India, National Education Policy 2020.

25 University Grants Commission and All India Council for Technical Education, regulatory framework
overview; see also Ministry of Education, Government of India, National Education Policy 2020.

26 Modern Dental College v. State of Madhya Pradesh, (2016) 7 SCC 353; see also P.A. Inamdar v. State of
Maharashtra, (2005) 6 SCC 537.
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e Lack of Clear Liability for Platform Failures: Legal responsibility remains
unclear when ed tech platforms fail to deliver promised courses, placements, or
services. leaving students with limited effective remedies.?’

Bridging these regulatory gaps is essential to ensure that privatisation and digital
expansion in higher education remain aligned with constitutional principles of fairness,
transparency, and student protection.

Recommendations & Way Forward

To reconcile privatisation with the constitutional vision of equitable education,
the following reforms are essential:

e Strengthen Public Funding in Higher Education: Increased public investment
in universities and research institutions to ensure affordability and reduce
overdependence on private providers.

® Create a Unified Digital Education Regulator: Establish an integrated
regulatory body to streamline oversight currently divided among the University
Grants Commission, and the All India Council for Technical Education, with a
dedicated wing for online and ed tech education.

e Mandatory Transparency and Private Fee Structures: Require private
institutions to publicly disclose detailed fee components, prohibit hidden
charges, and subject fee revisions to periodic regulatory review.?®

e Stronger Data Protection Compliance for Ed Tech: Imposes strict consent,
purpose limitation, and data minimisation norms on ed tech platforms, with
penalties for misuse of student data.

e Public Private Partnership (PPP) Model with Safeguards: Encourage PPP
expansion and higher education, but embed clear conditions on affordability,
merit-based access, and nonprofiteering.?

e Periodic Accreditation of Online Programs: Mandate regular quality audits
and accreditation cycles for online and hybrid degree programs to ensure
academic credibility and parity with offline education.°

27 Ministry of Education, Government of India, National Education Policy 2020; see also University Grants
Commission, UGC (Online Courses or Programmes) Regulations, 2020.

28 Modern Dental College v. State of Madhya Pradesh, (2016) 7 SCC 353; see also Islamic Academy of
Education v. State of Karnataka, (2003) 6 SCC 697.

2 T.M.A. Pai Foundation v. State of Karnataka, (2002) 8 SCC 481; see also P.A. Inamdar v. State of
Maharashtra, (2005) 6 SCC 537.

30 University Grants Commission, UGC (Online Courses or Programmes) Regulations, 2020; see also All
India Council for Technical Education, AICTE Approval Process Handbook (latest ed.).
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e Comprehensive student Protection Framework: Establish fast track grievance
redressal, refund norms, disclosure obligations, and liability rules for both
private institutions and ed tech platforms.

A calibrated regulatory architecture, combining strong public investment,
transparent private participation, and robust digital governance, is crucial to preserve
the constitutional promise of equitable and quality higher education in India.

Future of Right to Education in Higher Education

Looking ahead, the evolution of the right to education in higher learning will
depend on constitutional interpretation, policy report, and technological governance.

e Should Article 21A be Expanded? Article 218 currently guarantees free and
compulsory education only for ages 6 to 14. Given the knowledge economy,
there is a growing argument for progressive expansion of the right, at least
toward affordable access to higher education. However, full fundamental right
status may impose heavy fiscal burdens, suggesting the need for a phased or
conditional expansion model.

e Role of the National Education Policy, 2020: The National Education Policy
2020 envisions increased gross enrolment in higher education, multidisciplinary
universities, and regulated private participation. Its success will depend on
effective implementation, adequate funding, and strong quality assurance
mechanisms. !

e Al driven Education Governance: Artificial intelligence will increasingly
shape admissions, assessment, personalised learning, and institutional
regulation. While Al can improve efficiency in scale, it also raises concerns about
algorithmic fairness, transparency, and academic integrity, requiring proactive
legal safeguards.

e Constitutional Morality vs.Market Forces: The central future tension lies
between constitutional morality, equity, dignity, social justice, and expanding
market forces in education. Courts and policymakers will need to ensure that
privatisation and digitalisation do not dilute the transformative, constitutional
promise of education.*? The future of higher education in India will likely move
toward a regulated market model, anchored in constitutional values, where

1 Ministry of Education, Government of India, National Education Policy 2020.

32 Mohini Jain v. State of Karnataka, AIR 1992 SC 1858; see also Unni Krishnan J.P. v. State of Andhra
Pradesh, (1993) 1 SCC 645.
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private participation grows, but the state remains the ultimate guarantor of
equitable access and academic standards.
Conclusion

The trajectory of higher education in India reflects a decisive yet complex shift
toward privatisation, digitalisation, and market participation. While private investment
and ed tech innovation have expanded institutional capacity, diversified program
offerings, and introduced technological efficiencies, They have simultaneously
intensified concerns relating to affordability, equity, quality, and constitutional
accountability. The judicial journey, from

Mohini Jain v. State of Karnataka through Modern Dental College v. State of
Madhya Pradesh, demonstrates the Supreme Court's consistent attempt to maintain a
constitutional balance between institutional autonomy and the state's obligation to
prevent commercialisation and exclusion.

This study finds that privatisation per se is not constitutionally impermissible.
However, unregulated or weakly regulated privatisation risks transforming higher
education from a public good into a market privilege. Persistent issues, such as fi
opacity, urban concentration of private institutions, digital inequities, and the regulatory
vacuum surrounding ed tech platforms. underscore the need for a more coherent
governance framework. The current fragmented regulatory architecture and limited
student protection mechanisms remain inadequate to address the rapidly evolving
educational marketplace.

From a constitutional perspective, the right to education cannot remain confined
to elementary schooling in an era where higher education increasingly determines
socioeconomic mobility. While immediate expansion of Article 21A to fully cover
higher education may not be fiscally feasible, the state must progressively strengthen
its positive obligations through enhanced public funding, targeted inclusion measures,
and robust oversight of private and digital providers.

Ultimately, the future of India's higher education system lies not in choosing
between public and private models, but in constructing a regulated, equity anchored
ecosystem, where innovation coexists with social justice, a unified regulatory approach,
stronger data protection norms, transparent fee governance, and a comprehensive
student protection framework are imperative. If guided by constitutional morality, rather
than unchecked market forces, privatisation can function as a complementary
instrument, rather than a constitutional threat in realising the transformative promise of
education in India.
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Abstract:

In recent years ,expectations have placed considerable mental and emotional pressure on
teacher trainees. Mental well-being has therefore emerged as a crucial component of effective
teacher preparation. The National Education Policy (NEP) 2020 strongly emphasizes holistic
development, including emotional health, life skills, and well-being of teachers, recognizing
that mentally healthy teachers contribute significantly to quality education.

This study focuses on understanding the importance of mental well-being among B.Ed.
and M.Ed. teacher trainees and explores how mindfulness practices and institutional support
systems can help them manage stress and build resilience. The study adopts a descriptive
approach and draws insights from classroom experiences, observation, and existing literature
related to teacher education and mental health. It examines common stressors faced by teacher
trainees during coursework, internships, and classroom engagement, and highlights the role
of mindfulness techniques, peer support, mentoring, and counselling services in promoting
emotional balance.

The findings suggest that simple practices such as mindfulness activities, reflective
journaling, and structured support systems can positively influence trainees’ confidence,
focus, and emotional stability. The study concludes that integrating mental well-being
practices within teacher education programmes is essential for nurturing emotionally strong
and professionally competent teachers. The paper recommends that teacher education
institutions adopt systematic and inclusive approaches to support mental well-being in
alignment with NEP 2020.

Keywords:
Mindfulness, Teacher Trainees, Mental Well-Being, Support Systems, NEP

Introduction to NEP 2020:

Teacher education is a crucial stage in shaping future educators, as it prepares
individuals to handle both academic responsibilities and the emotional demands of the
teaching profession. During this phase, teacher trainees are expected to balance theoretical
learning with practical classroom exposure. They must plan lessons, manage classrooms,
complete assignments, and

perform well in teaching demonstrations, often under continuous evaluation. For many
trainees, this period becomes emotionally demanding.
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In recent years, concerns related to stress, anxiety, and emotional exhaustion among
teacher trainees have increased. Many trainees report fear of failure, lack of confidence while
teaching, and difficulty managing expectations. When mental well-being is compromised, it
affects not only academic performance but also motivation, classroom presence, and
professional identity.

The National Education Policy (NEP) 2020 places strong emphasis on holistic

education and recognises teachers as central to educational reform. It highlights the need
for emotionally balanced, reflective, and motivated teachers who can create supportive
learning environments. NEP 2020 encourages practices that promote self-awareness,
emotional regulation, and supportive institutional cultures.

Mindfulness and strong support systems provide practical ways to address emotional
challenges faced by teacher trainees. Mindfulness helps individuals become aware of their
thoughts and emotions in the present moment, while support systems offer reassurance,
guidance, and a sense

of belonging. This study seeks to explore how these two elements contribute to
promoting mental well-being among teacher trainees in the context of NEP 2020.

Review of Related Literature:

Research in the field of education increasingly recognises the importance of mental well-
being among teachers and teacher trainees. Studies on mindfulness in educational settings
suggest that mindfulness practices help reduce stress, improve emotional regulation, and
enhance focus. Teachers who engage in mindfulness activities are found to be calmer, more
reflective, and better equipped to manage classroom challenges.

Several studies also highlight the importance of institutional support systems in teacher
education. Supportive relationships with teacher educators, mentors, and peers reduce feelings
of isolation and fear of failure. Peer interaction and mentoring have been shown to increase
confidence and motivation among teacher trainees.

However, while existing research provides valuable insights, limited studies focus
specifically on Indian teacher trainees within the framework of NEP 2020. Most studies
address in-service teachers or general student populations. There is a need for classroom-
based studies that examine how mindfulness and support systems function together during
teacher training. This study attempts to address this gap.

Objectives of the Study

1. To study the role of mindfulness practices in promoting mental well-being among
teacher trainees.

2. To examine the influence of institutional and peer support systems on emotional health
and confidence.

3. To analyse the relevance of mindfulness and support systems in the context of NEP

2020. Research Methodology:

Research Design:
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A descriptive qualitative research design was adopted to understand the
experiences and perceptions of teacher trainees regarding mental well-being.

Sample:

The sample consisted of 40 teacher trainees enrolled in a teacher education

programme.

Sampling Technique:

Purposive sampling was used to select participants who were actively involved in
teaching practice.

Duration of the Study:
The study was conducted over a period of four weeks.

Tools Used:
« Self-designed Mental Well-Being Checklist (10 statements)
« Classroom observation schedule

» Reflective feedback sheets

Procedure:

In the first week, a mental well-being checklist was administered to understand the
initial emotional state of the trainees. During the next three weeks, simple mindfulness
practices were introduced. These included five-minute breathing exercises before classes,
reflective journaling after teaching practice, and weekly peer-sharing sessions. Support
systems such as mentoring and informal discussions with teacher educators were also
observed. At the end of the fourth week, the checklist was administered again and trainee
reflections were collected.

Data Analysis :

Percentage technique was used for checklist responses, and thematic analysis was
applied to observations and reflections.

Findings / Results:
Table 1: Comparison of Mental Well-Being Indicators
Indicator Before Intervent| After Interventl
Intervention Intervention
High stress levels 62% 28%
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Difficulty concentrating 55% 22%
Low teaching confidence 48% 18%
Emotional awareness 30% 70%
Feeling emotionally supported | 42% 78%

The data indicate a clear reduction in stress and improvement in emotional
awareness and confidence after the introduction of mindfulness practices and support
systems.

Observational Findings

Classroom observations showed that trainees appeared calmer before teaching
sessions. Many trainees who were previously hesitant to speak showed improved classroom
presence. Participation during discussions increased, and trainees demonstrated better
emotional control during teaching demonstrations.

Trainee Reflections:

Trainee reflections further supported these findings. Several trainees mentioned that
breathing exercises helped them manage nervousness before entering the classroom. Peer-
sharing sessions helped them realise that their fears were shared by others, which reduced
self-doubt. Many trainees reported feeling more confident and emotionally prepared to face
teaching challenges.

Discussion:

The findings of the study suggest that mindfulness practices play a significant role in
promoting mental well-being among teacher trainees. Even simple activities such as short
breathing exercises and reflective journals helped trainees become more aware of their
emotions and manage stress effectively.

Support systems also emerged as a crucial factor. Mentoring, peer interaction, and
approachable teacher educators created a supportive learning environment. Trainees felt
valued and understood, which increased confidence and motivation.

These findings strongly align with the principles of NEP 2020, which emphasise holistic
development, emotional balance, and reflective practices. The study highlights that mental
well being should not be treated as an additional component but as an integral part of teacher
education.

Conclusion:

This study concludes that mindfulness practices and strong support systems significantly
contribute to promoting mental well-being among teacher trainees. Evidence from pre- and
post intervention data, classroom observations, and trainee reflections indicates reduced
stress, improved emotional awareness, and increased confidence. In line with NEP 2020,
teacher education institutions should consciously integrate mindfulness practices and
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structured support mechanisms into their programmes. Preparing emotionally healthy teacher
trainees is essential for building an effective and compassionate education system.

Recommendations:
1. Introduce regular mindfulness sessions in teacher education

programmes. 2. Strengthen mentoring and peer-support structures.

3. Provide access to counselling and emotional support services.

4. Sensitise teacher educators towards the importance of trainees’ well-being.

5. Align teacher education practices with NEP 2020’s holistic vision.
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of Advanced Engineering Research. Retrieved from IJAER PDF. ijaer.org
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e f3TeRT 3TfoT fRTehuaT=at avTelt gt
(How to learn and effective methods of learning)
TEATI,
IHh I ST AR, Tad.
JSLAAELY
‘YRR AT R T9Tet Ugdl’ A1 AW AT HehouHT, T,
AT Tt STeE g ARt HRTIE TN ST 31T, STEIE B shales et Tisha
TG T TS ATAURY ST HAHATGT TSR SR 31e, © forforer A= samei=an

SATEN TIE ohed TR, SIA AT AT JTHTCHe, TaTcHeh I fshaTeren 31T i Talieriel STt
ITIATY o] STEAIAT SATIhT STLURIT huATT ATt TR,

AGTHEY ATe=ATcHe o SETcH STEIIT SUUT AT ST, STLIIT=AT ffarer Tl ST& <Y
THEY o THEIGL UG, THT o TS Ugdl, T80T o JUTS Ugd! a8 TWHAS Tgal I TSTeRor
F qEHTCHe [orsu0T el 3TTS. ITTEL0, SRUMERAT el I HEM SAHIAl SeHTdier Seie
e STERRad FH0ATd 3T TR,

71 9 fermeata, fRrereriam mfor srewe ufshad @ 9om=ar afaT 9Tl STeaeHTanat
Hlegieh aict, 3THT T¥cd hiTaTd HTAdT TR,

> TEATSAT

AT HRTTETeT e HIFshel =Tfol a7 fosRITer. T Iche Jectell seirduard
JTCAAT 3T, TN TR Iy T AT foeter 3R, rEnd! it i ama et 7T,
AR ATATATEEHIA G Yot et HT WiRTaeT Ted. i< SATed™ QU= ST9fa 3T
ST FTeTe TS, TRl il SAReA T U STESeiet T8, TR ol TS SN FiTeiet 18T
HATAT TFETAT WA ST TS T ST Tl HTshel AT SEARIE 3R, 0T I FHe
TFETCT TS AR SHUUATd HTeied HTe. STHA JreTell ATIehel ATaTdel? AT =T foidl 3T,
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=T ATRT =TT JUTR? FHT0T HIFheT ATA o0, qreor frerut fehalt sam met Sre=ar arere fRehdr
AT AT heh i FEUIATd. L STTIUT SATAT Bl TorsriTa ==t shivT SATErd, JATfoT ot foreey

U How to learn and effective methods of learning.

> Fad SATel 3Tt ' fITRUT ' TEUTS R o &Y AT,
o ;- AT UshAT FEUIS! SIS Sch =T hIVIcATRT Yeh frehTe Brgel STy o Tl

TS SO TR Feerelt e Ty qefieaT ftres seom foram (31me) B,

® WW :- I JASIY AT FaTd el G FEUIS ST .

o IEH :- A AT TRV i T SI01 FeUTSl LA B,

o TITHS ;- HLT G ShI=AT AT T8 T VN St FeUIS! LT B,

o T TS : -ITSI E TSH AU HHAT 3T,

We live by learning & learn by living.

ST TEUTST T31eq0T fohar f3mehor. srearam € = Ridi=an o1e ed Fud. 375999 € T
fSehToft Tred 3. STetehRr=aT SFATITEH caT=! forforer M= e g Bid. o STATael, Sice
Rrerd. T8 TIM=AT WETEHET SR Al TS gIeshiA HTa dER ST, S aeiE
STATEAT BId. Sfar =ITTeT bl ST ITel FEULT e hileh hITed o el Ieii= oo sqehi=dT
faahToft fomToT BT STTerearen 31T, o1 &l Tl SRR FaTd d AT ATeThTe BIATd. qHe T
=T Aigareredn aRRErdiRl GHRISH |rare drTd. IRk Seed STed. @THes el I8l
HRISHHTETS TR, AT T{shaHos cAT=AT Sa-Td sIdel B Idd. STV S SFfHel s,
HTIUT ST ST Ficll LAl o SATIAT WIS STEUTAT FTATLTT=T T HTTSR Bl o cTes
JATIAT AT SI&ed BIAT. SIS ST e 318 siget FeUrsT {3TaTuT,

STRIT SATYOT 7T TS f3TeRdT qRITer =R ShUul, hidt oo, Gie sielvl, f37eaT 20T a7 amse

o N N o\ (o o
lllélél Rlend SHH, FoUlsl edthl=dl Ad-ld slqcet flcicdl lati a?ﬁ

58



PEER REVIEWED RESEARCH JOURNAL

VOLUME XV DECEMBER 2025 ISSN 2319-9962

SHhHIZAT T [SHUTR § AT 1T 98T 3 TT&UT 39T,

FUCIR:C] WTATcHS 1= IR:ED
$ \ 4 )
foremeff IeE T, SRS I (CLREIS] farferer sheft shaor,
A=A o= ot T g0, uicfeerdisft ] A grateul. T
> arraur forehal a2

HTET: ¢ 3% T & ST ST AT Siameha fRIehdl. %2% HIUmHTtha ¥ 3ered &%
I © ek, Sty TioT cara A1 Sfsarmmhd freha oo, firr emifor atofiay e foaemai
Hifiacier 3178 T, AT ST hivfi=r Hrone frehe wTehd ATel, THeATHe ST MY 3T Feurt
AT e fae HRImerdl FArell? & a1 e q qHAHE SATeE HaTf=d ATe] Uall ST JHAThS

IR, eh o TR T BT RV ATIITAT hiee o 3T,

AT TETaT fRTereh/ RIfaTeRTer STTavash 3THd T SIS ATal qt Tae Sl T&d,
TETal BT, CEATETE Sgad, qHeaTer 3Teiel! qifeerdt; 3R fehdTadt BT =it Riaror Joranat
FHU ST

o IgwuMY ;- HETHT B © 'ATHe O AT =G ST HTIE et ST HRTerT ey, et
fRrer <. STeTETee StfeeRt AT 2 oefil T e et U T EAT § IR
HATSITE TRIFATS AT e fee o TEdeh ST, STeISahTiHT ararct ST ST Halid JiaHT
TV d faee ot T WETeHT BT T Aot 3. Wiaeme @it 395 Ferd
T3t fATeerelt STTRA i R USIe HETHT Fei=aT BRT=I o 8T 395 BIAl. It
. ATSHIAT TEhi<l IS AT BId. EIHIHTS! B STV TSR & STl ThHd
FhT AR,

SR foieh ITe@T edeh THelet FeUd ST B Tl HisledT ¥ R foad &E
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fere STTobwear SO s2hl TR, WTeAT UTeH o forerrett SATfor Arermarett fRrshet S7ed. W i
T TehTITd shel 3112, WATET, ATEUN FT TSt i1 fesed facieft 31, "®iertr Fram=an

[N

Fresiiat fomuT qor fremeien R, Ichy oTuft wert o1, fum eure faflad e
RIAT Sheel AT JEehTdle SIS a3 shised’ BT Ush HIHTT S STl AT SSied JTeid di el
HIST YT EI Iehal ST STHTehAEf e SiTRTes YITd HTestH fmfur s STehal.

Usged Fog R IMTETUATIRA det, @F A= Tl & Srerdl. ‘g s81se ermr weflet srfeie
AT frfiard TecrehTeiet e EeieTs’ Tod: =T WITTeR =R =Tehr=fl TSl =rerfaol ek e,
forger s < gecft, enféhe enfr o qrawmed ffeama. feardimes wrefh oné s @
AT T Y A § = S, FE Sao I SN UM, Wik degedl HURIeR O
STtk TG HTHL SIATd T, 00 TG Teh T ST SaTd rI? T A © hIe = ATE
HTIATHS [T AT SADHIGST FHHT AR, T el Tarr=lt ekl A1, W et &M
AT T I % T T WSS SHfaet Bid. T AT S seradr=l 8id W ot
I AT TR T STIATIL e Shu-THed i Tt 21, STafermed aet
B, Tal I TEA] 3<hl 'SAthHcd [ehTd’ 3T forS=ITat ATeRi &% STehd. "STTH=IT ST9 SATT0T
ST AT e €. FiE Sa fafeara Y, @i ade i o srernfl g9, Wy J @i
WRTER FHATd ST HATATd hl, ST el RN T 0 IchE HI-ET T HL, AT o
FOAT apmar fior a. FEvrt |Teft Sore S Sed STEEiiet AT, U o =9 s S

FHURHHEN ToreHT TeTe®' e Hertt ardl. fett qifcrstt sire. St Feumet & qerft
=ITe] IR ATET. Tiq ferea g forgme i Hiat Brd. ot forett |rean e 3. defiel
HIwerTof} St JATSAT 54T AT Yorl! AR ANTe!. 63T AN § U o SAffeAyen T
fom e e, QT i ¢ Q& o= Hifeifies Hear aTavaT=aT SaeHed 3 ot qash Y0
Eaq)

Tl (L AT ST & TS AT, SHTATd AT ST, T fere) weh {7t fewreft, ot wh
digesT=I STUTT ¥ o J&d aldl. WWWW%HW@ ?ﬂﬁwgw 9§ JBT T
I BICiT. 30 THUT %€ SIe5T TSl AT L\ ST T =g et d7T & g2 Feieqor i B
ST ET UeEa ! DI GTT STEH S 4 & Ae3T YaIed % Iohd, T HY hT ATRT? ST Fohialt TR
T T 3R, Teh TSTT---T5T BT~ STATHE SIS U FHAT. FhloodT= SiTos... G feohe
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A A STed dqISdl...& 3T Sl alel il JeaT Tl e e fororeit.. Zr-etet s
HTfiehg SO ShlceaTehed SaIeT 0l fRTehdTa SATIOT 3ATeT Tsa Wi fAwior s,

21 < STt SO AR <Al R

Ted! feamr ot o fheerd & |

JTRAT IThT HE-Td Ik T Bl |
SRITITT 0T ATCAT kT et B T el

TATHoS AT Hefel SATHIRN TR, ATE Tk TNY HTIT AETd Ad 26T, L4 SLfereiet et
T SATIT FHI TRl SETS! 35S STEATA. Teh TR 3T T G ST Shig 1 0T ATl

LI deglel g8l aldTSll Bl (\'lj‘-l‘céllé‘lldﬁl Sescll HAdl., pth drelcdl rﬂ%?‘ﬁ' LH%\Tl EﬁET TS

HIEATETS I ST 3R,

i, STegel FHAH R HIS IEF Bl Tefed TR, AT ATIed] qRAT Tgal 98
HivTeSeT! HTE. T GaT T el HaE e 1R1aTeh FeU[T ] SUTHTe! ST aTed B,
o STST=AT TRUMSAT HeeTl GdTd 2hl AT AT T STEll. Iu7 oA T STed e FehT, T o W0

OS] ST T . a0 I3 qFeTeAT T g,

Y FRUTATA ohl 'SR foreft =fist s QU foet & =&, a1 O shrrrey ot S8 e e 3 o el
?

I S ST B Hecd AT AT

Srferer STfor e, <ien METErel [EhT - TichTe -Ta@rat a6 JT6 8id. e 7e2
HIETaT i XTohdl AT, Tl 32 T-TS AR, T SI-H= <ol |1t AT 378, AT St Hefm
TEHT Sl TS 3ATSa. Teh Bt o] T8, el ATshesd e siterand. o fiee] 7S 81,
TSI HHTGBEUE AISUATE GTHAT At T0T a Y& caTeaT SIRTae i<l e Ted. e
Tt ST T,

AT Hell =T AT Fodell R HEd He. ATHIS! dobdl Hed SN, Thded
O, G O STH 3Ll A5, T Tt a3 OXd H1l shefi=r A AT,
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> AT Ugdl :-

T RS ITEIITAT U e STEI YU e STl 3T,

e 3IUYNT :-

8. ATEEATcHe ST YU - AT, ThI, Tofl, qTeeTreg gearel.

3. SIUTcHe STFT IYU:- ST, T, ZITHH, ST AT,

3. HIEAIcH: TEII IUUT STTTUT ST TcHeh TSI YU Bleh - AT SUT I ST
qcfeerd = SR a1 Hiffacerel 3TTed.

Q. Y AT
R. T AIT

® 3TETTT Ugell TTATCTIHTOT AT,

3. TohEH foreg, THEI- IE.
2. Y e @S Tl
3. 73T foreeg, U3 Uegel,
¥, SRS qga.
2. TohE Y {6 AHET=aR Ul (Massed vs mediating method) :-
HHSIT TehT Shidd=aT R0 AT 1S SHUSATAT JTRd ATHIS] 2 Tgd < STl sl AdT,
. HiAA=AT R0 A1 WIS BISHAT AT Hodl= TS UG 7 <dl Uehl< el & feiciehl TTrI0] sh0l

T JG oAl Uehe™ Jgal FRUTATd.

2. Wq@?ﬁﬁﬂﬂjﬂﬂjﬁaﬁ B3> Tofell HEHAT 3o ATe L0l fehal qTSTaT 0l a1 Tgel 4
T TG FEurdTd.
AT I TgdIUehl IV Tgdl TNUMHRN T2 € UIEUIATETST 3Tk SANT h0Td 7o,

TATIHT TehT THNTIT UehT HeTioreneram=an foemeatr e el srea=ar Im=m u1e hivamy
oo, 3 Irrivehl et TehET Tgdie o el HEI-0E Tgdie UT3 e ST STedT, il
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AT T6€ TSR & o T HTST 53h SHL0ATE HIMTUATA HTed T HIEN TS % AT

AT SRATTTEE 3T o8 3TTet hl THEIR TG helel UTSTcR Tohee Tgdi shetiedl TIiaTriatt

T I HH] TR0 e 819 Iehd,

U T U AT TSI sheted SITed SUh SXd. S [oree =T STl et at aTaiat FHdmT
T foAielt B0 TR 3Td. AT hel el ST G0l Ed. forsficlt Foet T orshell At
e fersriclt hTes ST HIST T8 T holedT STRIAT foremuT 813s ITehdl,

2. T far6g WE ugdt (Whole vs part method):-

ST %0 TS Teh Hiddl U138 HAAATA HTe, IR AT Ufeedl SSIHA ae=an
HIBTA A AT TS HLeT AT, AT TGl e THY Tgell FurTal.

AP FHfd HTET TS TS TESI: TSI BT A5t Y ST ©E Tt gL A
TG AT UehT WS fohaT YT 1T shted HIT qa= Qe BT ATIAT STdl. T9T Ggaid Uehl
ST |l TSR AT Sl STTd. AT TISTaElel HEAad| shodT qer faeardiet Tehor
T FSTO] HIY ST, TRy qregereq=an forforer THTTier Teee Heerel =IiTet STaitd Adrd. a1 Hel
ST USRI AT TROTH Bl & T80T AL Bldl. ATSATE] BT Asiereieh d fohelhe U
T AT TG TSI STt Taroht foe A Tl Ee Tgef = STeITe ST e il
TEHUT SR ¢ AETd At ALY, TSAE=AT fofforey HITTeiiet Tt Hefel e shesd ATal. e A1
TG WIS BUA S ANl TSR] de sheledl qHSATIT go Wit A B,

TSATE]_ FIT I AT A T el TS IS HEIT b Wt a8 Ad.

T T3V FUATEIS] STEATHaRG | Sh! S[GHT T8 qX ST T Hed. T3 ga
I3 AU T TSI Tgdl IUTh 3. IUT TTSANT BT FHA T FHY Tgell I 3. BT
TANTETAT e T ITaiat shirae T8 fShalT ST 10T STHAT aX WSI: TG ATt ST,
ST T U HATT SRR 1 o FGHH FTHA T AT Tgell STl A1 3.
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3. y3uT foreg, wuTe gt (Recitation vs prompting method) —

T I 8T JTeF eIt ISt fohdl STel § UTEUITETe! HATqedl B1d fohal HIgAM df
USRI o 579 STed 4 J&den Uererar= & gal Ugdl. Iiear g shefes T dgdl al
O TS TS FEUTTd. AT Gel TEdIeh! TUTS TET ST SRIEaH 3772 30T JUTSTHos HIurT
T 913 HTAT TS F HIVIAT ATET & Foddl el TSI et el AT AdTd. TS IS T et
WIS ForTe w2 ST . = b=l Goed il Ad. e Teg qt ddlaedl di=l FH 8id &
T I v 3R SRomeref 3,

TEE=AT 7, TETET foe TS v TeTa! T forereit STTeet sl HecaTel 3id. ehI T,
HTCHHT ST & THS STl ST Iell. AT Fohiei Goeell THI el Ad.

¥. TRTHAINE ggdt (Progressive method) —

TETRIT Shidde U301 SRd T SATef =0T U138 shedT ST, :i'cl“{gw TLOT TS hedT STTAl. Fal
e o U= SO IoTeBUft et fereT =TT o13 ShefT STt = ateer, gew, foer v fomet
ST IO e AT ST UTS AT ST, ST SHHT ST okl / TTSARMT I el
SITA. AT ggat Tt oft. Mures it SheledT SeNeATd SHASE Ul STRATETS! i
JUYH T TG,

T Tl S STSRAATSAT ST A WITeTT Taw g, A1 Fifte 318 ',

* ST AT SATATT 7 T,

* Tord: < fordieh, T SATOT ST e FehTRT 53,
* SiaTeI /T Lo STETaT.
ST STTURET Ueh AT 378 TR 1.  FevUrS! -

"gT T e Wkt TR,

SSINGEEIRCEE R
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HIGATT A Iad U T,
ot e fieamErE o,
AGT IEATCATA, ARTTET S,
GTRTOTISIHTOT AT ST

TSI TR,
> feny

HEIIT &1 ch AT AT forehraTeft Hers{d ST Fd =ATTuRT SfhT 3178, ST+,
BId. Tcdeh forameaiaes &THar SSciel! T8d; TRST 3T o] I femesiameT ATfoT 3rrerforamar=i.

ThHEH, RN, GAY, TE, I8 I WAL 373N fafae steaee ygdi=n ang devia

HTMT TRETAR TR @ feqor sifersk qftomderier €id. 8= ded Hew, JacRfterdl,

HeRRICH, [oraerult SATIOT T A= ST Hdedr a7 i I 2.

TS TTTaH ST FRTAeaTs Iy, STel SRt Saesd T Tadl Wa:< oo, JH
STOT ST TR ST HT U0 SAH 3. AT € s o Hesfaoarh
TR, TEeTRiiet W0 ST 3o S MevarTa! Ta-al Jread T80 g Bt STeerel et

fesm g,

> g vy g

o ITTSS TS, (32.82.3023), STEATahdl ATV STEAIT’, URTId YTocTohTH, SToaTTa,

® ST, T, (2012), ST HTMT STEATH Fgail.” e Tehrem. qor.

o FARUM, |, (2018), “ITEFAT lshAT HTIT fR1&q0r o, HERISE U wrgageash T
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® Brown, P. C., Roediger, H. L., III, & McDaniel, M. A. (2014), Make it stick: ‘The

science of successful learning.” Harvard University Press.

® Ambrose, S. A., Bridges, M. W., DiPietro, M., Lovett, M. C., & Norman, M. K.
(2010), ‘How learning works: Seven research-based principles for smart teaching’.

Jossey-Bass.
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TS ATHARTHTST HTEX ShedeAT WE o

B.Ed. faEmefi-fSraresiaear aume saaema=Tarar Mindfulness 3TTOT
Self-Care a5 Ha= ; Ueh 3T9ITH
o, Tt wreor
MR HAEATF AT, T
QqEATAAT

JATST=AT ST o T icHeh J1&1{UTeh STdTeRuId {3TeTehial heles STEATITIE Tog X
ferareari=a ATfees, WHSR 9 Wiale fosprareiel 7Idl SRl S7ed. e Riersh w@a:
WHTHRGEAT G, Hqfcid o qUTeHh T80 e AT 30d. B.Ed. TRT&T0T FHrarq foremeff-
RrerehiaT vTE, STETEHe, WTcaldteh, $SHRM, YoaHTed UGRIT qEe Jafthe 9 ahigfe
STSTEET=T T qT0T T AT AN AT T ST Uehiid THUH i<t 6 STTET
BT fEerT,

WHIHS qUIETes THIAH ST, SATCHISETET He, W SARRdr o Teamd
FRIGHIIL THRIcH TNTH 813 Ikl Feu fersh Rreromae Arfées e g9, qura
ST J WA l=eh o AT RIS e T #et 3712, Mindfulness 30T Self-Care & T
T4 TUITe FHT SF0ATETE] TTell U W8V Je A 3Ted. T&qd S=igATd B.Ed. foramefi-
farereRiaefier qUITETET 31318 & Mindfulness T Self-Care T5= Haw 3TeRRad soam= Se
FLOIT SATAT TR,

& TIMYAT= 32D (Objectives)

B.Ed. ferameff-fareterines straesom=an qideh qumem= ST Lo,
TS FHTOT SHOTT=AT S ST ST T,

Mindfulness 3 Self-Care T He< €9 Ul

TR qUITE T FOITETE] STRIETSHT Gerdol,

Db =

¢ TINEA Ugdt (Methodology)
T TIMYATEATST JUHTcHS TINE YGdTaT STTcds HUATd ATAT TR, At
HehRATETE! Google Form 4T HETE FATE! TR FHUATA ST, AT STVATATETS! THUT
R¥ B.Ed. foramefi-Rereri= weerefien staere foetr, sameett weoangsf seerediqn
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Mindfulness I Self-Care IT HehoUTel EIaTH TISTHUT S0ITT 3T, ITH HIfEd I 918
forsor sre frrshd shTevaTa o1

+®* Mindfulness IT{UT Self-Care : HheT-TcHh TATHITT
Mindfulness TEUISl SHT 0T q07 STFT&ehaH, T T Jafeerd 0. &,
FG 7, Terami=h StTofter 39t o e fFieror oy 3T TR oo avTaeT 2l
Self-Care FRUIS Tad: <A1 HH ¥k, WE e o AR AT shicds(T SuIrardt
A H1E! de <, it wior, wehresh formeaeft foskféd sl o Eqfard stamsiet
i,
ss vy e o faryaor (Findings & Analysis)

> HAT (Sample)
e IS Google Form =T G8RAM ¥ B.Ed. ﬁﬂT?ﬁ-ﬁTWﬂT%?ﬁ
HehfoTd shuTd ATCAT, I Yoy F fadfia auidier foremeff grwrft gra.

> ugfagr fruur (Findings)

7 1 : B.Ed. AYATHHATAT STVATH & FATFTHEHS HIIHER qUITS ATl hl?

TTH SIETEIER g1 4¢.3% formeff-Rrershil «agad” v 28.9% fammeaf
“QUT: HEHA” 3T I TSt TS, THUT= YA 4% U&TT 3Tereh foremeff-Rrershian e o
HUTETHEHGS WA qUITE STUfEd ST T Eidl. A& B.Ed. STVTdshA qorergul
FHEAT g Ad.

T2 2 : UTeafereh (Practice Lessons) HWWWWW?

e gfdameiedt woo, fommeff-firersrit “Hema” @ 2R.4% fommeafdt
“quid: FEHA” T I ool TR, FEUSH AN &% Ul fde frmeatan weafdres 9
Wﬂﬂénﬂﬁ%mwaawm HATSS.

T 3 : AT, TSA T F I Teheh AATISTATET AHATE TEUT HSTUT AT T2

AT TS o % foremeff-Rrereri= “wgwa @t 20.¢Y% et “quia: wewa”
I I TS ST, THITFHI 9o % FafT Ffereh ferermeff-Riaeri=n 1w, Se i o Jafhen
STTeET=I =T THATA TG0 310 ST ST T8 2.
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T2 4 : AT TUTTETIT STLATAT HIATHISR TTUTTH Brat 12

TH SETEITER Ue. 3% forameff-Rrersi “aewd” @ §3.4% foremeaf “quid:
ST T T AH hel L. TV AW 90% Y& Tk IaTeai=a wed AHfee
AUTITT AT °|')|€40§‘|H<1°|{ "h[{IcHon qﬁ“ﬂ'ﬂr@?ﬁ

T 5 : S, FE ThaT ITq STHUATARGEAT H1Hes W ¥k ITiaaT e wh1?
AT TS 4R, 3% ferammefi-Rrerehi= “qewa aT 3%.8% forareait <qoid: qewa”
3 I oot TR, THIT GAN Q0% Uaf Afae foramefi-Rrewehin Mindfulness stmamfta

T 6 : Mindfulness WWTWW?
frresTeiear afdameitet v3.R% foramefi-fRreerit “dema” @ Lw.¥% fommeat
“quid: HEHT W HA A hel IR, FUSIE GAN QoY% Y& T fommeat=am aq

Mindfulness 9 ThIIdT HERRIES 39I<h 3.

T 7 : Self-Care T W FARAATH IUIH Ted 1?2

AT FATEIET €Y. % Terameff-Rerehi “qui: TeHa” T 3¥.¢% frameai+ “eaeHa”
I W TGt 3R, NI L0 0% ITETAMT Self-Care @ HHIH ST 39Th
ST 7T el 3T,

e 8 ; freres ufSTerur shTesTa ATTrer qUTTE HHT HIUaTETE! AT TR 3T
w2

TTH SfETEIER Wy, R% formefi-Riersrt <qula: w@ra” @t ¥ .9 i
“HEAT” ITH A Sh ohel TS, ATTEA GAN Q4% U&T STTeh feremearian SiRTefor shesra
ATTeh SRR ATIEIHTE] TS STHeIT TF B,

T2 9 : B.Ed. 3NITHSHATT AT R TRk SUsh THTIE ST h1?

T FATHIST U L. 3% Ferammefi-Rrererift <wena” aT 31.4% foremeaf-i <qoid: gewd
3 I fot TR, TR AN U YaT i foremeff-Riarshit sTwameshaTg A
A TR ITHH HTIS shogre awelT foet 3R,

> QEEUT'EI"EF& (Overall Findings)
AT STVATETT TG I STl T T ST -

o B.Ed. foramefi-frershive qrfies qume Hieam Y@ ST@eal.
®  3TVITH, STETETHE, ATATETeh o S TTY &Y qUTTaT= e 10 AT,
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® Mindfulness F Self-Care T3 IS hHT SHLTITHTST THTSHT ST,
o foameff-Rrerenr amfiers sTTsTeT grfesiaT=h STTavgehdr 3R,

o AITIErhT™ U T SUTAISTT
(Researcher’s Opinion & Suggestions)

He AT TE0 379 fogd 3d I, B.Ed. fommefi-Rierrieax teaforr
AT SIS AT dT0T 3712, | I JHIeSiE 9 Mindfulness ARG d=i=m
T She T &T qUITe shHT Bl ITehdl,

B.Ed. ST¥TEsHHTd Mindfulness 3 UM SHa€TI SRS SRS HUeaTd
fRreer WiRreror Teeriwed TUeRH % (Counselling Cell) % .

3T hresTa feremeiaT mentoring support =ITdT.

Time management 9 Self-Care &Tsld IERERERDICIH

foreneff-farerenimed peer support group I .

A

+» fAwHRd (Conclusion)

B.Ed. foremeff-frershi=r arférer ST © quremingul fRiereh srsfavarandl stedd qer
HTR. Mindfulness T Self-Care T SHTAST fereh TiRTE0r UfsRIA sheam™ ARG Gam,
HTLHTEAT STeT= 0T ST HATE.

R/
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“1.US. FTATHHATT AR TG fPTervr= TqEsT”
#fY. e TamIT HIst
YT STEATISF HETIIerd, T,

> TYaRT (Abstract)

fRreror &1 wfsha sheres wifedt=r EsRAOT T ot HIE sachweTa waiir forehrd |reomd
Tk HHAATETE! dl TS, TEAT=AT BT [TamediHe AHeh TEaedT, STefforeh TRTeerdor
HTIOT AUk =T SHET HGdT THTUITT STed 3T TS RIeforeh g0T 2030 (NEP 2020) T8,
foremear= A1-ATRTe ST (Psycho-social well-being) ® 3= gsti=a feromandt stframt
3R, TEqd IefeTd st Ug. STATHhATT W beh TR ATed™=T (Mental Health Literacy)
THTAYT FUAT STUTErRIdr, SiEteromeai=an Tod: =31 A TR TR ( stress level
¢R.4%%) SATIOT ATerT e RreTshT=i qquesTer’ FeU STeciel! SRt et A= SR qeia
SR el TR,

» TEaTaT (Introduction)

HI FEUTS kel U= STWTe TG oft ST feen, A fen SAfor araforen giterdi= stereen
HTE, T8 ST ST FoAT (WHO) T8 L. TS STTWIG AR ¥Y, ISt Aleh AR
HTSIRHT TEd 3Ted ST AT § THT0r Fefdrsien 3178, qmest &7 forneat=an faepmaren qea
ehsisig FTEedH, faer ferehret foremeat=an TduEhidict geu sec, Href-eh qurer Ao TR
[EET (Learning Disorders) J3q AEdT IV T TR,

farequrT=lt SaREAT AT "Shaes TTfRdl qOT (Information Dispensing) il T Ugdr I
EIEGI (Knowledge Construction) 312t STeil TE. AT 3187 21 hefes farerass S =AU
Y, o 1 feremeai=an A= arees AT Haesiier Ariesies THU THvde 3R, o). Ug, FTqUe
2 Rreqor focamg wrelt et W AT A1e Se T G IITor aTdTeReT i e
NETGH
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> enerATen 3y

9. ofl.US. ATEHATT AT ST e aaw ST,

R. Tl RRerehT=aT A HeR AT SITTEsha 31 [RI&0Mr=i JRue Sof =,

3. TR TR RTeToTTes fRreteni=a qorauiTe SHaeeiTo §Hdd SIUTRT Sa STVITE].
N

Y

. Toremeat=ar aftes gue sii@uarErst wiEh Rrerer=h aard fhdud 2 & qurer.
. F.TE. STATAHHTT HIATG ST IO Sorelt FHTerT 6T hEal I5et ATarerd ol
i,

> HIEcaaHialT

T Seqfoteh €oT 2020 (NEP 2020) Hedt fametan wairitor forepra, wmamsres-smafes
FHITOT, qUMS SITEATIT o HHATYHR HAE SPRechdal IRy w1 quard ey 1=, e
TTTETUTHES A Teh TSI JH o ey <0 &1 i3 TSl STHATE ERUTTcHe Sailal
T 0T 37T 3R,

ferferer ERTTer AVATHIHYT 318 H1GeT Ad hi e si1.qs. foremefi-Rreres o, vt
TEE S AW SRGRAET ST 5. A IRIE0 9 AN THeames RIarehi=T
forameat=ar uTes T AT T TR THTET SETaT 0T FHIIU ST, AT T A
afor feremeatsft armoar=h HaeTsficrdr areq, 2 fog ot 3R,

Sfl.Te. AXIERATdIT Educational Psychology, Guidance and Counselling PILSIEEC]
forerr TR ST TRIETOITHTS AT HATET SdTd; TS Eaa=t SAT107 GerTa A eh TR fremor
AT AW H1@edl. fafae HEaTe o M-S UsHH (SEL FHIsHH, HISH(AT HigeH)
TG ST RIETTT e TLNRad FLard.

> G ggdt
T ML AUTHTeHeR Tgd =T (Descriptive Method) ITH 0ITd STEAT 3T,

v’ oo Seforen <ia, Tedeh, ERITEE STedTd T STV,
v’ f3reren wfsreqor srvamshai foredwor,
V' OEfes T et Suctsy arfecar=n e,
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> .U, INIATAhATA AR AR e aurermm=it et
.U, TATHHATT A AR THTAIT ST FHI0 WA ATHTO! Fferdt T Jdiet:
1. Ferermeart=aT wHtier o s1eaa= TSl eTae 3Ne™ (Early Identification):

AeheT forRmeat=ar T ShHT T 'STT3E TS SITd, U7 AT et forea
foha TEiEEl (ADHD) St eeeeef Heifird sHRoT 37 wrehard. SfRrefomes fRrereh € waror

2. UTTHeh ATIRISTEd ATHTTSh shefeh shHT Y0l (Reducing Stigma):

HIETAT TG d feremeaiaeiiet STfor rerehineier 1 WewTe gl & Yiehdlet.

3. AT TreR TR TfSTErT St fSTerehi=T TehIcHeh STerfuTeh THTH :

HAVATEEAR, SAT Refehi- AH{Eeh AR TR0 Sae 31e, el Sreehdr i
SATCHTIT AT T3T0T 1 Erdeiea RTershivaT areruiierieaT Sired STeal.

4. AIAUTAYh o AETAHATTuT oreror arararurr=it ATt (Inclusive Education):

A I (=N

Aok STIOT FETTHAI0T STHOT SAT-aTe 3T

NN

> s1.ue. yforerueifer Tad: = AR AR (Mental Health of Trainees)
AT 6 g 3 ATe I, stue. wiRrerone yRrevnewe die qmiees

AUITETETAT STHATd. AT TG AATHTHT S0 WA TATHTUT TR

1. HTHTT U= ATd9R;

T HTeTTareiie quT U STRTOTRT SHeTGed HAYATEsHH, T 13 A1 fforer searfares el
(Practical Work) ?IITEJ’@ gfsretomeffae erades Sifur fiar ared.
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2. ATHIE AT ATIOT =AS:

TG TR Taa R o= ATCH I TE0T fehaT ST SFaETIT i T AU STSTT
AT TRTEAuTiAe) SRl AT T B,
3.'E{SJIT'H"I'&$'€|"T:

AT STSITSIET=aT SATIOT =T SISTSIeT=AT =il Hed HTAAdMT BIVRT W4 o
AT AT TRUTH LT, T FAVATESHATT FNT, "SR ST EHICYH € 1S
0T Shales AR TS TFor, a¥ TRT&TumeAi=ar Tad: <1 TREATEE] 399 TR,

> TEATIAd JIYATHRH TNEET (Proposed Curricular Framework)
ST, SAATHSRHT= ToT feeet! ferarmdiar=aT ediar Wiefiel < qe sreehid farwrTar J5e.
Tewh ¢: VfergTieren ATt TweRTel givre:

AT 3R {7, afee W=ad (Hygiene), AHEe SR idem i e
IsZCIEIRSE L

TEH R: HIaH SATUT §¥eh (Life Span Perspective):

ST HTIOT SFHRE ST AT {6k HE, qUITe, F2e SATI07 i<l S Tq. ATHE
Sfiar e’ (Life Skills) ST rafershar (Resilience) farehfid shudmat 91X sr@mET,

Ueeh 3: ITAT AR TR

fRrererr=lt qqueTsR (Counselor) U MfHeHT, SRTCTCT STATSRUT STOT ITTe3T Fidiet g,
SATIOT fRTefeRi=) Tard: = AR AR,

UTH ¥: TTHTITR T

T, Tt Hifedm, fd e (Gender Stereotypes), ST TfOT a7t = HATEAT HATeR
RIOTTT FROTTH SATOT T IO B0M S 05 BTATGUaTe! hiTed.
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> frememtear Mrarfores o emfor rerer=t wfieRt  (Student

Performance)

MMedd gcdiwl FHHT T AT (Poor School Performance) 31+ AT 4 et 3TdTd, ST

AT TITeTehTAT 3T TR 37T,
1. FrervaT=r faeRR (LD):

fewifommn (@), feanfen (qrem) fohan feswaaiern (TTim) I awen
AT HAHT HTHE = FHSIAT AT " Techeh RI&foTeh HrRIshH (IEP) TR 0T &7waT
f3TerehTa STt aTfeT,

2. TEuTEl (ADHD):

A== ST THEET THAAT HeAThS Joed T Ll a1 "difsfdes Ng-hreine
(HERTTCHE, STCHTE) T3 T JaTeTd ST § fRIafehT= ShivTed 3R,

3. SASEATUh ATIUT IU=Reh (Manager & Therapist):

TRTeTehT STl SHaEeTo AT Ueh 'SU=Ne R Holied Wi -eh Tslishe et foed
e, STUTehe JeTi= TV (Self-esteem) AT

> &UTTeHeh gf¥eh: NEP 2020 3TTf0T Ayushman Bharat

TSR SfOreh GIRT 00 WM STRITITAT STATHSHATET SITTHST 9T T, I
ETefter srsfiar fomiy o foa o1

1. YN Fl'ﬂtlﬁ“-‘é'l:f IV (Counseling Systems) forerfaa sptor o faershiaT e HAYd
TRTEOT <O,

2. SARYHM WRA IMeAT A HIHHA: AlHTd TATHE T-SITEehdl, §SAT (Mindfulness),
Tafercaen fomme 3mfuT quiTe ST I e foaerbd suame 3fes TR,

3. feremreat=ar sifes qurEiEIsa= AT AT AR e e qa i,
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> femd (Conclusion)

.U, AT HHIEH ST RISTUITET SHTRT 8T haes Ueh 'foreer’ Feu 7 8iaT dt
T Sa 3T T T Uifest. ST i R1eieh T WHIeehaea g6 T8 ST et
formmeari=am AT Reh=ht STTOT ST, T T @7 3T T HTINETH S8 et “Hga Rershe
hIT SHTST BrSe Iehdl", BT foramt shswer So Rrefeh NIRTeTonTd siact vl &1 Hlearell SATe e
TS SATe. SATIHTON Tsh ST HTcST shefed FTST=AT TIHIHT ITofl STel (ATt 43ie) FTS el Ikt
ATEY, AT FATS=AT He3i¥lt Srecied fohghar (AT{éeh SHei=) QMY SATET ANTdT ST St
4 (TRTeTenT! TaTEe) GURIET ARTAT; TSN SRl fRTeTehTeT feremea et AT {&eh TS osid
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TEAT STEATIATA T ATT fereramaTdt fefreet wiewia=ar srairern
Teremeft o forereri=am Amfies TameeaTar gromr=an ufurmaten frfercaen
T

oft, faareT MuTes w1e
(M.A., B.Ed.)

1. T . g
(THY,, THUS,, T,
. et diuer gt)

ST STEATIh

TRTfaEne™ (C.T.E) &

TS
T
TTHIOT ST ST MeTHeR fiateh e ST STHATS SEanT ST € UEd HigT
THTOTTER SATYLAT ST, ST IR UehTer fRT8TeRTeAT UehTer Acdt 3THeh aTTiT ST Shirel
AT, TIHos STeATaT=i T[orarel, foremeat=r fRreror sarfor Rrershi=r Arfees amees Arew afomm
IO TR STE. S SRITEAT shoid qTeierTciet ST ek Saekicr sgent STEATa U=
TEHRTETeh! IMeaIHE WINT forarr=a sTeamrana! fefSieet teiewhiv=aT aTaiqe qam shetedT
STEATI T e UOTTHeRTERaT STIT carer feremeff o frereri=ar AR TameeaTar SO
aftor 1= fafehcden STTE SFT0aTa JTAT 3T, HIMEATHIST T eTuT 9 YT iTeh Ygef= aat
AT AT, HMEATTT ST G AT hl FefSTeet ceiewpiw= ST shere STeard Sifersh
STTEY, AT o ord . a8 foremeat=a ste smd e g ST frereri=an arfeen
AT &1 2.

Hragd: gt TeaH, fefsrea Raor, ATl wamees, v steamo, srerfies frer
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\/
o TEATEAT

HTST=AT STk ROTTT T RTET0T &1 HIAT SHTUTE Saet 81 HTed. TS Seforeh ST
2020 we foremefieffsa Rreror, ffreet ATerar HATfoT urerTqut ReTor ATaR foRIT 1T uaTd ST
3T, foremeat=n warftior ferenme ereforva fRrersri=tt ftren sTedia HEwaT=H o112,

T THTOT RTTC e STk SMestHed fRratehi=i Tt STqd STeeTes 3 fSehft sgant
HEATI S AT, TohT [RIETRIT = Acb 3T{eh ST STEATH H{Ie ATTCATHoS ST
Sshad 3Tk TS 0T BIdTa. ATHes FRIafeRie’ AR dToT 1@l SATfor ferameariaT qedt oe
30T RTRT BIA ATaT,

1 FHEIE 3UTY weUH fefsreet |rer sifon fefoieet welfewiw=m o ywe o srerd. fefsea

oo N~

lelsica "Q’id‘-thJ-?‘CH EIRLE ALY ®|§°I‘? STETYT 31Tk TS SFOATRT T 0T ST 3:”%

o3¢ STTEETET TS

T AT ST THeR MG e Tga STEATI &1 Teh |- Qe 318, 31 aitferdta
YT SHET g Aard:

o UHE RIEFHEL ST e SRR

o Tommeat=an serm awdd SEEEdr

o RrereRieR aredn wiHfEes aror
AT FHE T 3T TV TEfSeet Tiewhiv=IT Aot SUh 3% YTehdl. TTHos AT foraTat Heie
FHOATE T T ST,

o Tt 3feE

1. SgaT LTI FOM=AT MBI Rerehi=a A6 TreedTaT ST¥ITE 0.

2. ®|\'E§D<>I‘YQr‘l‘éaql“l"lI('I(\IQ'1 TS TSR ST AU THE= 37T h U],
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3. fRTereRiar EroT=aT AT ATOTTUITETET ST T,

4. Teremeateam wrfirs ferdia stvamg o,

5. fefreat wiewi=an aTrme formeat=am st amad Qo= SaaTia STHIT .
o HInY qEET

“THIT ATCTHATATCT TTeIfHeh FRTERICT el STeaTa ShUIT=aT UehieTeTehl FTTeTHEd HINT
forram=a et fefiteet wieh=ar ST TR shetedT STeTas sgteidt
TRUTHeRRERAT & AT e Temeearen faferaes srvama.”

3 TIME IReheaAT
® I YT

1. TefSed wiew amawom=ar 3 7 araon=ar faemeat=ar Srerforers grdia Tfor aefee
TIATELITT ATV Fleh ATal.

2. fefSreat wieh Saeum=ar 9 T ITaRor=aT fRrerehi=ar ST TRuTHhRehdd STTfUr
TR TATESATd AU ek ATal.

*$* HITYAT Hg
3¢ TTTAT SHTAUZdT

T ERIEATETS! qUHTeHe (Descriptive) TG TG STaciel VAT ST HTe. TgHT
STEATIATHEY STHT ST it foremeff o f3eren ri=am A ten Tameearer gomy ity

1) HINYT Ugd =T Th R

® T HIMYATHIST JUHTcHeh EIMEM Tgat (Descriptive Method) STIRUITT 3TTeAT 3T,

® T UEIEN SIgant STeATaATdet qifeerdt, Rrershi= stva, ferameat=ht Rrepvarh wlsran
SATIOT AT TR T JTET STHITH U 3T,
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2) WA &
& T STITHe IS IHE FUATq ATl TR SAT WM IHE Tga STEATI TG TR S,
ERIPER RIS INES]
®  THIUT T IeT ST
o Tt foramelf HEaT STEieaT IMeT
o TIifed fR1ateh Iuctsud
® FEI LTI gl = AT

3) ?fleﬁHE (Sample Selection)

AT ERNYATHTS! FHAT e gt AToRoATa ST,

AT e
o e YMesdie 1&gk
o SEI STEATIH HIUR freeh
o T L A & At < ferameff
T AT (ITTE)
o Rrar- 10

o fommeff - 30
4) | AT

T GRS JETet LT ST HLUATA ST,

1. TTEeT (Questionnaire) : R1eer o forameaterg wifed Mot FvATaIS! Tamaredt TR
SHTOGTA ST,
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. T (Interview) : Trereri=an spvai=h wiedt fesduarare! Yo gamad suard

SATAT.

Frfreror (Observation) : Tidiet 3TeaTae Wishan, fommest= ad for fRrereni=r ot
ST Ao FReoT Heura 1rer.

. iet farsghwor (Record Analysis) : STedier Jufkerdt g, Sreafore TiTdt g geadi=

forewoT ot AT,
5) Tt Tehet UfshaT

It HeheTTETS! @it 2o UI ST HTe.

Tereres 9 formmeatsft dueh drevana e,

T fora e s Tl MeAT shuaTd SATe.
TRTerehi= Teaer JeTrad HuATd AT,
I TeT STEATI Ufshaer FAeTor shoaa 31Tet.

fiyesTerca arfedi=r sfiertor o forsdwor shware 31T,
6) wrEt faryeor agdt

Heorford HTfed = farsgwor giftesehiar o JuiHTeReh Tt hiudTd 3Tot.

oSt AT gt
ZFRAT Tgd

Tth 9 3T (Tables and Graphs)
T fersgeor
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7) HINYATA e Afereh areft
o TR Tal EvaTa STt
o TUHIIAT TWUATA STt
® IS AR J YTHTIOTER STIX ShUATd HTAT
X MIDCIE RS

T GRS G| STEATH FHLUTAT IMeBIHEY TSFoTeet T ST et AT Torerelt
ITIATE Hed Bl Yohd. q8 fR1e7es o forameai=an A ftes T nd! HehiieHsh ITaTair
frmtor 8% Tehd.

XA

STEST STEATY & TTHIOT fRreor sereediiet Ush qewir=i arederdn 3. fefsieet wwiehi= A
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