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Editorial 

I am very happy to successfully 
publish fifth  issue of our magazine 
'Beacon'. The word Beacon means to 
enlighten  the path. Hope this Beacon 
enlighten teacher Education and works as a 
lighthouse to the teachers and guide them 
in the right direction. 

Teachers, to be effective, need to stay 
informed about the trends, in both 
pedagogy and technology, and be confident 
about trying new approaches and 
Technologies such as mobile devices, e-
Portfolios and social media (Web 2.0 tools 
and approaches) (e.g., blogs, twitter, wikis 
and media sharing sites) as they are now 
relatively familiar and are being used 
frequently.  

E-learning is used prominently with 
computers and smart phone.  Internet's 
evolution in these past few years have been 
staggeringly fast. Changes in education 
system are required due to students 
demand, techno savvy  students, school/ 
administration  Support, and Government 
support and motivation to use technology. 
Governments seek opportunities to lower 
costs of education and increase access 
which translates into funding for alternative 
education technology and modes.  

This issue is dedicated to the subject 
'New Trends In Education'. We got good 
response from education faculty for this. 
This issue covers articles related to research 
done by teacher for the betterment of their 
student and education in area such as 
education for blind students,  ICT based 
education, evaluation, multiple intelligence 
etc
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1.  Impactof ICT Subject On Computer Efficacy of  Std. Ix Students of SSC 
Board Schools 

 
Mrs. Puja Shrivastav, JRF                                                                                                               Dr. Indu Garg 
 Department of Education,                                                                                                            Associate Professor  
  University of Mumbai                                                                                                       Department of Education                                                                               
                                                                                                                                                     University of Mumbai                                   

Abstract: 
The use of technology has become inherent part of life. 
Organizations, experts and educationists increasingly 
recognize the importance of Information and 
Communication Technology (ICT) in support of 
educational improvement. The students at the school 
level need to be trained in the use of ICT. Thus 
Government of Maharashtra in India introduced ICT 
subject for Std. IX students of Secondary School 
Certificate (SSC) board offering education in aided and 
unaided school. This study deals with the impact of this 
newly introduced ICT course on Std. IX students’ 
computer efficacy. It is an outcome evaluation study 
based ontheresponse of 1041 studentsfrom 21 schools in 
Greater Mumbai. The findings of the study show 
thatstudents from aided schools were better on computer 
efficacy when compared to studentsunaided school. 
                  The use of technology has become inherent 
part of life. Organizations, experts and educationists 
increasingly recognize the importance of Information 
and Communication Technology (ICT) in support of 
educational improvement. Today education is 
influenced by the technological advances in terms 
ofinformation and communication technologies. In 
recent years there has been widespread interest in the 
implementation of ICT in schools. The students at the 
school level need to be trained in the use of ICT.State 
Level Curriculum Committee of Maharashtra State 
Council of Education Research and Training 
(MSCERT) haveintroduced Information 
Communication Technology (ICT) as a compulsory 
subject for Standard IX and X in the Secondary School 
Certificate(SSC) board schools.  

                           Accordingly the ICT subject is offered by aided 
and unaided schools for Std. IX and X which are 
following the state board. For this purpose teachers were 
trained in the ICT subject. In this program students are 
learning about the theoretical and practical concepts of 
ICT.  
           One of the advantages of becoming ICT 
proficient isbecoming capable of using and applying 
computer technology in learning and subsequently in 
other situations too. This will help them in building 
their confidence. 

       The government is of the opinion that students will 
become confident after undergoing through this new 
course in ICT. However, few questions arise. Do the 
students really feel good about their efficacy in 
computers? Is there any impact of this course on 
computer-efficacy of students? The investigator decided 
to conduct a research study to find answers to these 
questions.  

                        After reviewing the relevantliterature the 
researcher observed that no evaluative study was done 
on the newly introduced course. Therefore there was a 
need to conduct a study of this kind. 
 
Statement of the   Problem 
       The Problem is stated as follows 
“Impactof ICT subject on computer efficacy of std. IX 
students of SSC board schools” 

 
Definitions of the Variables 
ICT Subject – It is defined as information and 
communication technology is introduced as a subject in 
Standard IX and X of SSC board schools in 
Maharashtra. The subject comprises of theory as well as 
practical applications of ICT with reference to the 
computers and internet. 
Computer Efficacy – Refers to secondary school 
students’ judgment of their capabilities to use and apply 
computer technology. 
 
Objectives of the Study 
The Objectives are stated as follows 

1. To compare students’ computer-efficacy before 
and after the commencement of the ICT subject 
in Std. IX   

2. To compare students’ computer-efficacyon the 
basis of types of schoolbefore and after the 
commencement of the ICT subject in Std. IX. 

 
NULL HYPOTHESIS  
The Hypothesis are stated as follows 
 

1. There is no significant difference in computer-
efficacy of Std. IX students before and after the 
commencement of the ICT subject. 
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2. There is no significant difference in computer-
efficacyof Std. IX students on the basis of 
schooltypes (aided and unaided schools) before 
and after the commencement of the ICT subject. 

    Research Design of the   Study 
 

The Methodology ofthe study is the outcome 
evaluation model of program evaluation has been used 
which will focus on effect assessment. Therefore, the 
methodology adopted for the present research is the 
program evaluation which comes under descriptive 
research. 

 
            Like basic explanatory research, effect 
assessment is concerned with cause and effect. The 
cause is the ICT subject and its effect is computer- 
efficacy. The ICT subject is taught by the school 
teachers trained in the subject. Therefore the paradigm 
for present research is the “black box model” (Martyn 
Hammersely, 1993). According to Martin Hammersely 
(1993), this model aptly depicts the research paradigm 
in most evaluation studies. The black box model is the 
situation in which the input is the program, treatment 
or intervention, and output is its effects. The 
connecting process within the box is not readily 
visible. The researcher was not involved in the 
program intervention and thus was not visible to the 
researcher.   

            Since the ICT course introduced in Std. IX for 
students is a ‘new full coverage program’ 
randomization while selecting the respondents was not 
possible, hence the current research seeks to 0assess 
the effect of the program using the single case design 
in the quasi experimental design.  

 Thus the research will use the “full coverage 
program”. This will consist of repeated measures of 
effects before commencement of ICT course and after 
the completion of course for same group of respondent 
of Std. IX of SSC board. 
            Total number of student  respondents 
considered for the study was 1041. Computer-
EfficacyScale by Reema Rahul Sharma (2009) was 
used. 
       In order to analyze and describe the data statistical 
techniques used are mean and standard deviation and for 
testing the hypotheses t- test has been used. 
 
Testing of Hypothesis 
 
Hypothesis 1 states thatthere is no significant 
difference in the students’ computer-efficacybefore and 
after the commencement of the ICT subject in Std. IX. 

         Following table shows the difference in the 
computer-efficacy of Std. IX students  

Table I 
Difference in the Computer-Efficacy of Std. IX Students Before and After the  

commencement of the  ICT Subject in Std. IX 
 

Variable  N Mean Standard Deviation t value P value Significance 
Computer-Efficacy Before 1064 111.89 12.55 0.45 0.65 NS 

After 1041 112.83 12.55 
   

  From the table it can be seen that the P value for computer-efficacy of students is greater than 
0.05. Hence, there is no significant difference in the computer-efficacy of Std. IX students before and after 
the completion of the course. The null hypothesis is, therefore accepted for computer-efficacy. However 
one can observe a slight increase in the mean scores of computer efficacy after the completion of the 
course. 
 
 
Following graph show the difference in mean score of computer efficacy before and after the 
commencement of ICT Subject. 
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Hypothesis 2 states that there is no significant difference in 
on the basis of types of school
subject. 
Following table shows the difference in the computer
school before and after the commencement of the ICT subject.

Differences inComputer Efficacy 
School Before and After the Commencement of ICT Subject

Variable Type  

Computer 
Efficacy 

Aided Before
Unaided 
Aided After
Unaided 

NS=Not Significant, S=Significant

From the table it can be seen that there is a significant difference in the 
unaided schools students before
hypothesis is rejected for computer efficacy. Mean sc
higher on computer efficacy before the commencement of the ICT subject as well as after the completion of 
the ICT subject. This shows that aided school students’ skill and knowledge of computers is better 
unaided school students.   

   Conclusions and Discussions 
  

The findings of the study show that there is no 
significant difference in the computer
the students of Std. IX after going through the ICT 
course. It is observed that there is a marginal 
increase in mean scores of computer
students after the commencement of ICT course, 
though it is not statistical. This means there was not 
enough impact of the ICT subject on the computer
efficacy of Std. IX. students. 
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here is no significant difference in student’s computer-efficacy 
types of school (aided and unaided school) before and after the commencement of the ICT 

Following table shows the difference in the computer-efficacy of Std. IX students on the basis of 
before and after the commencement of the ICT subject. 

Table II 
Differences inComputer Efficacy Scores on theBasis of Type of

School Before and After the Commencement of ICT Subject

N Mean SD t ratio P value Significance
Before 823 112.63 11.50 3.57 0.0004 S 

241 109.36 15.36 
After 815 112.61 12.11 2.33 0.019 S 

226 110.42 13.90 
NS=Not Significant, S=Significant 

table it can be seen that there is a significant difference in the computer efficacy
before and as well as after the commencement of ICT subject. Therefore the null 

hypothesis is rejected for computer efficacy. Mean scores indicates that the aided school students were 
higher on computer efficacy before the commencement of the ICT subject as well as after the completion of 
the ICT subject. This shows that aided school students’ skill and knowledge of computers is better 

The findings of the study show that there is no 
significant difference in the computer-efficacy of 
the students of Std. IX after going through the ICT 
course. It is observed that there is a marginal 
increase in mean scores of computer-efficacy of 

after the commencement of ICT course, 
though it is not statistical. This means there was not 
enough impact of the ICT subject on the computer-

                 Overall there is not much increase in 
computer-efficacy of students after studying the ICT 
subject. This could be because students may not be 
comfortable working with computers. 
hours given in the timetable for the subject could be 
a reason. The might be overlooked by the faculty and 
the students i.e. they feel it can be done easily. 
might find the use of computer and its applications to 
be difficult.  
                A significant difference was found in 
computer efficacy on the basis of types of schools 
before the commencement and after the completion

9962                DECEMBER 2016 

 

efficacy of Std. IX students 
) before and after the commencement of the ICT 

acy of Std. IX students on the basis of types of 

Scores on theBasis of Type of 
School Before and After the Commencement of ICT Subject 

Significance 
 

 

computer efficacy of aided and 
the commencement of ICT subject. Therefore the null 

ores indicates that the aided school students were 
higher on computer efficacy before the commencement of the ICT subject as well as after the completion of 
the ICT subject. This shows that aided school students’ skill and knowledge of computers is better than 

Overall there is not much increase in 
s after studying the ICT 

subject. This could be because students may not be 
comfortable working with computers. The number of 
hours given in the timetable for the subject could be 
a reason. The might be overlooked by the faculty and 

feel it can be done easily. They 
might find the use of computer and its applications to 

A significant difference was found in 
computer efficacy on the basis of types of schools 
before the commencement and after the completion 
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of ICT subject. The aided school students were 
higher on computer efficacy than unaided school 
students before the commencement and even after 
the completion of ICT subject. The aided school 
students are perhaps given more opportunity to do 
practical work and gain experience as compared to 
the unaided school students. It was observed that 
many aided schools are having facilities of using 
computer and technology for teaching other subjects 
in the classrooms could be one of the reasons for 
developing students’ efficacy in computer. Unaided 
schools might consider this subject as students’ can 
do it on themselves. As practical facilities are 
provided to the students, they are able to use and 
explore the ICT subject to a greater extent. The 
students of this age group consider the computer as a 
good friend and a smart educational tool. They want 
to know more about the technology so that they can 
prepare themselves for the world. The technology 
helps them in solving their several problems, 
broaden the thinking level and develop interest in 
students for their subject. 
            The government, the school authorities and 
the teachers need to put in more efforts to ensure that 
students understand and comprehend the subject and 
also develop the skills in using computers.Efforts 
should be made to make available and accessible the 
resources in terms of physical facilities as well as 
well trained and committed teachers. This will help 
students in developing efficacy in computer. 

 
Implications of the Study:-  

 Present study will help Maharashtra Government to 
know about achievement of their program i.e. 
introduction of ICT as a compulsory subject for Std. 
IX and X. It will help to policy makers and other 
stakeholders to get the idea whether the introduced 
course is achieving its objectives or not. 
          This study is an attempt to understand the 
student’s improvementin computer-efficacy after 
going through the course.The present study will 
develop the understanding of student’s capability 
towards access of information and usage of 
internet.Through this study parents will get the 
awareness about importance of ICT course in the 
curriculum. 
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2. A Study of Attitude of B.Ed. Trainees towards Teaching Profession 

                                                                                                 Rohan Kamble 

Abstract: 

Present paper attempts to study Professional 

Attitudeof B.Ed. trainees towards their teaching 

profession. Professional Attitude rating scale was 

developed by Dr. (Mrs.) UmmeKulsum, Bangalore 

University, (2008).The study involved 50students 

B.Ed. trainees from Thane district. Descriptive 

method was used in the study. The study found that 

there was no significance difference in Professional 

Attitude of B.Ed. trainees on the basis of gender and 

streams.  

Keywords:Professional Attitude and Gender 

difference. 

Introduction: 
Attitudes play an important role in the 

teaching that is why there have been different 

definitions of what an attitude is. Attitude may be 

defined as the predisposition of tendency to react 

typically towards a given object situation or value, 

usually a companied by feeling and emotionns. 

Attitude may be considered as “Natural” or 

“Instinctive” from parent. They are learnt through 

socialization process. Most of Attitude may develop 

gradually through a longer period of time, but it is 

different if not impossible to measure the attitude of 

an individual. Attitude can be directly observed but 

must infer from overt behavior both verbal and 

nonverbal. The basic function to teaching is 

preparing a student to sound judgment and to be able 

to solve the problems of life.  

The study of attitude of B.Ed. trainees will 

not only help the teacher to select suitable choices for 

his students but without the study of the students’ 

attitude the works of the teacher will remain 

unsatisfactory and the aim of teaching will never be 

gained. Effective teaching and learning is product of 

various factors. These factors are directly related to 

the quality of education in general and to successful 

classroom instruction particulars, these factors 

include, teacher background, his/her competencies, 

pre-service and in-service training, teacher students 

interaction, efficient use of instructional time and 

materials and assessment of students achievement, it 

is imperative, that for better planning of effective and 

efficient education in our institutions the above 

factors should be well conceived, properlyorganized 

and diligently implemented. Teacher must have 

knowledge, about attitudes beliefs and skills. These 

characteristics must be medicated through the 

individuality of the teacher (chill, 1984). We have 

much type of individuals in our complex society like 

skilled, Semi-skilled and unskilled or labor. Every 

individual has his own status according to his own 

ability and capacity. He is to perform a role which is 

expected of him in an institution and it is an admitted 

fact that the skilled individuals are very much 

necessary for smooth running of any educational 

institutions. India is well below average in educating 

its masses and as compared to other countries of the 

world like America, Japan etc. if the teachers lack 

professional attitude, they will show less 

effectiveness in their performance.  

The education system in India needs 

revolutionary efforts to improve the situation, one of 

these efforts may include the improvement of teacher 

education, so there is burning need to change the 
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behavior and attitude of the teachers positively to 

meet the demand of the day. Hence the present study 

has been taken to find out the professional attitude of 

B.Ed. trainees towards teaching profession.   

Review of Related Literature: 
Renthali. M &Malasawami (2015) 

conducted study on Construction of an Attitude Scale 

towards Teaching Profession: A Study among 

Secondary School Teachers in Mizoram. B. Prasad., 

& S. Raju(2013)conducted study onAttitude of 

student teachers towards their profession.Trivedi. 

R.,(2012) A Study of Attitude of Teachers towards 

Teaching Profession Teaching at Different Level. 

Hussian.,&Jamil (2011) conductd study on 

“Relationship between the Professional Attitudes of 

Secondary School Teachers with Their Teaching 

Behavior”. 

Need of the Study: 
Today’s B.Ed. trainees are tomorrow’s 

teachers. If their attitude remains negative towards 

their profession then what we can expected from 

them. And now B.Ed. course has become 2 years. 

Now the situation has completely changed due to age 

of globalization and privatization. Teaching 

profession considered as noble profession. Attitude of 

society towards teaching profession has changed. In 

order to develop right kind of attitude among 

B.Ed.trainees towards study has really needed in the 

present context especially in India. 

Statement of Problem: 

A Study of Attitude of B.Ed. Trainees towards 

Teaching Profession. 

Variable of the Study: 
Professional Attitude 

Definitions of the variables 

Conceptual definition 

Attitude may be defined as the predisposition of 

tendency to react typically towards a given object 

situation or value, usually a companied by feeling 

and emotions. 

Operational definition: 

Professional attitude:  
The way and manners opinions views valuesof B.Ed. 

traineestowards teaching profession. 

Objective of Study: 
1. To study Professional Attitude of B.Ed. Trainees 

on the basis of gender. 

a) Boys     b) Girls 

2. To compare professional attitude of B.Ed. Trainees 

on the basis of gender. 

a) Boys   b) Girls  

3) To study Professional Attitude of B.Ed. Trainees 

on the basis of streams. 

a) Arts    b) Commerce   c) Science 

4) To compare professional attitude of B.Ed. Trainees 

on the basis of stream. 

a) Arts  b) Commerce  c) Science 

Null Hypothesis of Study:1. There is no significant 

difference Professional Attitude of B.Ed. Trainees on 

the basis of gender. 

a) Boys   b) Girls 

2.There is no significant difference Professional 

Attitude of B.Ed. Trainees on the basis of streams. 

a) Arts   b) Commerce  c) Science 

Methodology: 
The study has adopted Descriptive method because it 

aimed at studying professional attitude of B.Ed. 

trainees towards teaching profession in the present 

context.  

Sample of the Study: 
  Present study sample has been selected randomly 

from Education College situated in Thane district. 

Tool of the Study: 
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Professional Attitude (Kulsum, 2008) 

Scope and Limitationsof the Research: 
In the present study professional attitude of 

B.Ed. trainees has studied. Data collected from only 

B.Ed. students not teachers. Data collected from 

B.Ed. trainees by using descriptive research method. 

Data collected from 50 SDT kalani college B.Ed. 

students. No other colleges were involved in the 

study. Significance of the study 

1.The study may be helpful in judging the positive 

attitude of secondary school teachers that should be 

work as criteria to assess the professional attitude 

along with the academic qualifications. 

2. The study may be helpful in knowing the class 

room teaching behavior of B.Ed.trainees. 

3. The results of the study may helpful in improving 

the professional attitude of B.Ed. trainees. 

4. Teaching is considered to be the noblest of all the 

profession. It is termed as the profession of the 

prophets. A person serving in any profession must 

have Positive attitude and competence in his 

profession. This study may be significant for 

knowing to major sessions of teachers training in 

relation to their attitude towards their profession. 

5. It also pinpoints the differences among the 

attitudes of the teacher with different subjects. The 

study will provide information about difference in 

attitude due to gender and streams. 

Data Analysis: 
The present research used Vassar statistical 

techniques such as t- test and ANOVA. To compare 

total boys scores and girls scores on variable namely 

Professional Attitude of B.Ed. Trainees, the ‘t’test 

was used. Secondly, to compare faculty’s wise scores 

on variable namely Professional Attitude of B.Ed. 

Trainees, ANOVA was used. 

Table 1: 

The following table shows the relevant statistics of comparison of boys and girls scores of Professional 
Attitude. 

 
Group Mean SD N T P ratio Significance 

Boys 69.67 5.78 06 
0.46 0.6473 NS 

Girls 68.38 6.60 44 

Findigs: 

The proceeding table shows that t- ratio 0.46 and P ratio 0.6473. ‘P’ ratio <0.0001 is greater than 0.05 hence null 

hypothesis is accepted. It is concluded that the mean score of Professional Attitude of B.Ed. Trainees from boys and 

girls do not differ significantly.  

Discussion:-There is was no significant difference of professional attitude of B.Ed. trainees on the basis of gender. 

It means that gender does not have any influence on professional attitude of B.Ed. trainees towards their profession.  
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Table 2: 

Analysis of Variance for Professional Attitude of Teaching profession  
on the Basis of faculty’s. 

 

Source SS df Ms F ratio P value Significance 

Between  

Groups 
45.7221 2 22.8611 

0.51 0.603780 Ns 
Error  2102.4786 47 44.7336 

Total 2139.78 49  

 
Groups: Science, Commerce and Arts. 

Findings:The proceeding table shows that there is no 

significant difference in Professional Attitude of 

Teaching profession on the basis of faculties.Since 

the F-ratio is not significant, the null hypothesis is 

accepted for Professional Attitude.  

Discussion 
There is was no significant difference in 

professional attitude of B.Ed. trainees on the basis of 

streams. It means that streams doesn’t change 

professional attitude of a B.Ed. trainees towards 

teaching profession. 
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Abstract 
 

Human being is blessed with different 
potentialities, yet each individual have 
differences in some area of work. This can 
become limitations in other areas. To face the 
challenges of daily life every one need to 
have sound decision power, good 
interpersonal relationship skills, thinking 
power and belief in oneself. To develop these 
skills we need to understand the importance 
and effectiveness of life skills. Numbers of 
research has been done which are related to 
training and programme to check the 
effectiveness of life skills. Majority of 
researcher reported that the life skills 
programme is effective, especially for 
adolescent, teachers and parents. This 
research paper discusses about research 
trends related to life skills at national and 
international levels.     

Key Words: - Life Skills, Life Skills 
Training, Life Skills Programme, 
Adolescent   

 Introduction :-Life skills have been 
defined as “the abilities for adaptive and 
positive behaviour that enable individuals to 
deal effectively with the demands and 
challenges of everyday life” World health 
Organization (WHO). ‘Adaptive’ means that 
a person is flexible in approach and is able 
to adjust in different circumstances. 
‘Positive behaviour’ implies that a person is 
forward looking and even in difficult 
situations, can find a ray of hope and 
opportunities to find solutions. Life skills 

include psychosocial competencies and 
interpersonal skills that help people make 
informed decisions, solve problems, think 
critically and creatively, communicate 
effectively, build healthy relationships, 
empathize with others, and cope with 
managing their lives in a healthy and 
productive manner. 

To understand the importance and 
effectiveness of life skill, life skills 
programme and its training need to 
understand the research work conducted in 
different aspect of life of students, teachers, 
parents and society as a whole. Review of 
related literature helps to understand the 
pattern of life skill effectiveness.   
Review of Related Literature 
Researches done India  

Patel Shreena (2006), conducted a 
research skills for life: developing a 
sustainable life skills education program in 
Bhavnagar, Gujarat, and concluded that life 
skills education need to be continuously 
reinforced and clarified in different ways. It 
needs to be a collaborative process with life 
skills instructor, teachers, and parents. Life 
skills should be added to the school 
curriculum in India so that the concepts can 
be strengthened daily. Teachers should be 
trained in value and life skill education as 
well as academic subjects.   
               Where as another research 
conducted by Yadav Pooja and Iqbal Naved 
(2009) on impact of life skill training on 
self-esteem, adjustment and empathy among 
adolescents and found that, the subjects had 
scored higher on the self-esteem dimension. 
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This indicates  life skills’ training is 
effective in increasing self-esteem of 
adolescents.  In another research by Bharath 
Srikala and Kumar K. V. Kishore (2010), 
conducted study on empowering adolescents 
with life skills education in schools – School 
mental health program: Does it work? Study 
reveled that, the study groups both the 
sample and the control group did not differ 
in age and sex or socioeconomic status had 
significantly better self-esteem, perceived 
adequate coping, and better adjustment 
generally, specifically with teachers in 
school and pro social behavior. There was 
no difference between the two groups in 
psychopathology. Randomly selected 100 
life skill educator-teachers also perceived 
positive changes in the students in the 
program in class room behavior and 
interaction. Life skill education integrated 
into the school mental health program using 
available resources of schools and teachers 
is seen as an effective way of empowering 
adolescents.  

In another research work done by 
Netragaonkar Yashpal D. and Khatal 
Somnath Kisan (2011), on life skill 
awareness programme and its effectiveness 
for B. Ed. Students, and found that B.Ed. 
students became aware about life skills. Life 
skill awareness programme were found very 
positive. 

M.N. Vranda and Rao 
M.Chandrasekhar (2011), conducted 
research on life skills education for young 
adolescents- indian experience, and found 
that, in india adolescents are exposed to 
more information and cultural alternatives 
than in earlier periods. The adolescent has to 
prepare for a global successfully adult life of 
competition and independent function which 
is possible only through enhancing their 
psychosocial competencies through life skill 
training. Where as research by Khera 
Sandhya and Khosla Shivani (2012) on,  a 

study of core life skills of adolescents in 
relation to their self concept developed 
through yuva school life skill programme, 
here in this study that the positive 
correlation between self concept of 
adolescent and their core affective life skills 
and between self concept and core cognitive 
life skills. Hence adolescents having good 
Self-Concepts have improved both their core 
affective life skills and core cognitive life 
skills significantly through yuva slp. 
similarly in another research conducted by 
Sharma S (2013), on Measuring life skills of 
adolescents in a secondary school of 
Kathmandu: an experience, found that the 
most of the teachers were not aware of the 
concept of life skills. Maternal education 
was significantly associated with higher life 
skill levels in adolescents. Connectedness 
and family support were other important 
factors influencing the level of life skills in 
the adolescents. 

Researches done Abroad :- 

                   Population Council/Horizons 
(2003), conducted research on, the impact of 
life skill education on adolescent sexual risk 
behaviors, and found that, youth exposed to 
life skills education are more likely to use 
condoms, but there was no effect on other 
key behaviors. Life skills education should 
equally emphasize all methods of preventing 
pregnancy and  transmission of STIs and 
HIV. Life skills education should support 
secondary abstinence, which is already 
increasing due to other factors. The gap in 
exposure to life skills education among the 
different racial groups needs to be further 
narrowed. In another studies conducted by 
The Oxford Evaluation Team for the Health 
and Safety Executive (2003) on an 
evaluation of the life skills-learning for 
living programme and concluded that 
programme was equally successful with 
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boys and girls, and with children from lower 
and higher achieving schools. It improves 
children’s alertness to hazards, their 
knowledge about preventive measures, their 
skill in dealing with emergencies, and their 
confidence in dealing with emergencies. In 
the evaluation overall the differences 
between the life skills group and the control 
group were often statistically significant 
when the levels of performance of the two 
groups were not very different at all.   

 Dimitrios E. Papageorgiou and Anna 
Kavga (2009) evaluation of life skills in 
students of nursing: a descriptive study, 
concluded that the students showed large 
improvement in the following sector such as 
emotional, thought, relations, study, 
professional settlement, leisure time and 
health.   

  Similarly Bouck, E. C.(2010),  
reports of life skills training for students 
with intellectual disabilities in and out of 
school suggested, that the current 
educational policy situation (i.e. a 
predisposition towards inclusive general 
education placements for students with 
disabilities and participation in the 
accountability system for all students), 
educators who believe in the value of a life 
skills curriculum will need to be creative in 
its implementation and look towards 
transition plan and activities to provide 
students with the needed training. 

  Prawit Erawan (2010), developed a 
life skills scale for high school students 
through, mixed methods research. this scale 
is developed based on principles of theory as 
well as empirical data investigation. The 
level of life skills is identified into 3 classes 
including low, normal, and high and the 
classification of T-scores is done through T-
scores divided by the life skills level and 

then compared to T-scores. Similarly 
research done by Opio james (2010) on 
awareness and application of life skills 
education in primary schools in post-conflict 
areas: a case of kalaki county kaberamaido 
district, the following conclusions obtain 
that head teachers, teachers and pupils are 
aware of life skills. The pupils from schools 
near camps are more aware than pupils from 
schools far from camps and the boys are 
more aware of life skills than the girls. The 
head teachers and teachers in schools far 
from camps are less involved in the 
promotion of life skills than their 
counterparts in schools near camps. Schools 
especially those far from camps have 
inadequate life skills manuals.  

           According to study conducted by 
Raymond M. C. Chan and Patrick S. Y. Lau 
(2011) on interrelationships among teacher 
care, students’ life skills development, and 
academic achievement: implications for 
school guidance work, Hong Kong and 
concluded that the students’ strength in 
resisting common risk behaviors and their 
self-perception of academic achievement 
would be enhanced when they experienced 
their teachers as genuinely caring, 
committed to their academic success, and 
trusting of their judgment and ability. A 
positive teacher care is having a significant 
influence in creating a harmonious school 
environment for both gender, similarly 
research by Reza Fallahchai (2012) 
conducted research on effectiveness of 
academic and life skills instruction on the 
freshmen academic achievement, the results 
showed that the students who had received 
academic and life skills training gained 
significantly higher scores in life skills and 
academic achievement than those with no 
training, also no significant different 
between male and female students in the 
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score of life skills and academic 
achievement observed. 

              Lolaty HA, Ghahari S, Tirgari A, 
Fard JH( 2012),conducted research on the 
effect of life skills training on emotional 
intelligence of the medical sciences students 
in Iran, and found that, the scores of 
emotional intelligence after life skills 
training were significantly improved, which 
itself could lead to academic success, 
reduced substance abuse, and increased 
stress tolerance in the students.  

  Gholamreza G. Bahrami and Fariba 
Molajabari (2013),conducted research on, 
the effect of training life skills on mental 
health of mothers having exceptional 
children and the results showed training life 
skills has been effective in decreasing 
anxiety and depression of the mothers 
having exceptional children. 

Conclusion from the reviews   

 Life skills’ training is effective in 
increasing self-esteem, self concept of 
adolescents. Life skills help to improve 
health issues, alertness to hazards, their 
knowledge about preventive measures, 
develops skills and confidence in dealing 
with emergencies. Life skill training helps in 
resisting common risk behaviors and self-
perception of academic achievement. 
According to above reviews students who 
had received academic and life skills 
training gained significant improvement.  
Life skills training not only helps to improve 
mental health and decreases anxiety and 
depression of adolescent but also it helps the 
mothers having exceptional children. Here is 
the differences in above given reviews.

 Concept Map of Reviews 
 

Life Skills 
Year  Objectives  Methodology  Tools  Sample  Techniques  Finding  
2003 
Abroad 
Indian  

Measure the effects of 
exposure to topics with in 
the life skills curriculum 
on sexual and reproductive 
health knowledge and 
behaviors among youth, 
 
Develop scale to measure 
life skills in adolescents  

Survey 
method , 
 
Crossed 
sectional 
survey  

Interview 
 
Questionnair
es  

14-22 year 
old youth, 
 
Adolescent  

Descriptive 
techniques  

substantial effects of 
exposure to life skill 
education, no effect on 
age at sexual debt or 
partner reduction, use 
of condom has 
increased , 
 
teachers were not 
aware of the concept of  
life skills, maternal 
education and family 
support influences the 
level of life skills in the 
adolescents   

2006 
Indian  

Developing life skills 
education program  

Crossed 
sectional 
survey 

Observation  Age group 
from 3to 
14 

Experim- 
ental design  

Life skills education 
need to be continuously 
reinforced in schools, it 
should involve life 
skills instructor, 
teachers, and parents.  

2009 
Abroad 

Evaluation of life skills, 
 

Survey 
method, 

Questionnair
e 

Students of 
nursing 

Cross 
correlation 

Students need of 
improvement, 
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Indian  Requirement of life skills 
at primary school level and 
evaluate school curricula, 
 
Impact of life skill training 
on self esteem, adjustment 
and empathy among 
adolescents  
 

 
Experimental 
method 

 
Invention  

department
s, 
 
 Students 
at primary 
level, 
educationa
l life skills 
specialists 
and 
curriculum 
developer, 
Adolescent 

parametric 
coefficient, 
 
T –test, 
 
Mean, SD 
and t value 
 
 

 
No specific curriculum 
for teaching skills, 
School curriculum 
need to revise, 
Students improved on 
Self esteem, emotional 
and educational 
adjustment,  
 
empathy  and training 
was effective  

2010 
Abroad  

Awareness and application 
of life skills among pupils, 
 
Developing life scale for 
high school students  

Crossed 
sectional 
survey, 
 
Mixed method  

Questionnair
es,interview 
guide and 
observation  

School 
students, 
head 
teachers, 
teachers, 
 
High 
school 
students 

Qualitative 
and 
quantitative 
technique, 
 
Correlation 
coefficient   

Awareness and 
application of  life 
skills among teacher 
and pupil were good 
near to campus, 
 
 

2011 
Abroad 
Indian 
  

Interrelationships among 
teachers care, students life 
skills development and 
academic achievement, 
 
Awareness among B.Ed 
students, 
  
 
 
 

Crossed 
sectional 
survey, 
 
Experimental 
method 

Questionnair
es 
 
Life skill 
awareness 
test, 
opinionnaire 
B.Ed 
students, life 
skill awaren-
ess  
programme 

Students 
and 
teachers, 
 
B.Ed 
Students, 
 

ANOVA, 
 
Chi –Square 
test  
 

Teachers care is 
important in life skills 
development and in 
academic ac 
achievements, 
 
Life skill programme 
found effective , 
  
 

2012  
Abroad  
Indian 

Effectiveness of 
instruction of academic 
and life skills on the 
freshmen academic 
achievements, 
 
Relationship between core 
affective and cognitive life 
skills and self concept of 
adolescents 

 
Semi 
experimental, 
 
Survey 
method 
  

Life skills 
invention, 
 
Self made 
test 
 

Adolescent 
students  
 
 

Correlation  
and 
ANOVA 
 
 
 
 

Life skills training was 
effective , 
 
Self concept and their 
core affective , 
cognitive  life skills 
found positive among 
adolescent  

2013 
Abroad 

Mental health Experimental 
method  

General 
health 
question- 
aire  

30 mothers 
having one 
exceptiona
l child  

ANCOVA Effective in increasing 
mental health and 
decreasing depression 
and anxiety 
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Differences in Indian and Aboard review related to Life Skills  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Conclusion  

According to Indian reviews research is 
focused on adolescents and their self-esteem, self 
concept, adjustments, empathy, mental health, 
academic performance, their awareness level of life 
skills and related training. On the other hand aboard 
review focusing on the impact of Life skills 
education on adolescents’ health and safety related to 
HIV, life skills training for students with intellectual 
disabilities in and out of School, improving 
emotional intelligence and evaluation of life skills 
programmes. 

Need and demand of such life skills program 
depends on the culture, advancement of that nation 
demand of the time. For enhancing individual’s 
potentiality and channelizing their energy in right 
direction we need to conduct more researches related 
creating awareness of life skills not only in school 
students but also among different streams of 

education and their levels, teachers, parents, 
awareness need to be developed in rural areas 
children’s too. Life skills programme and training 
should be included in school curriculum. In abroad 
researcher are not only focusing on students 
betterment but they are working towards different 
elements related to students.    

On the bases of above mention reviews 
Indian researchers need to work on areas like, 
students of post conflict area, life skills to improve 
juvenile delinquent children’s life, students with 
special need and to enhance awareness levels of 
parents and training related to life skills. Teacher 
should be trained properly, and concepts of life skills 
need to be continuously reinforced for better results. 

 

Reviews related to Life Skills 

Indian  Abroad 

• Life skills are needed in   teachers 
and parents too 

• its importance to enhance self 
esteem and concept in students 

• awareness among future teachers 
related to life skills is required 

• Life skills helps to face daily life 
challenges and competitions 
globally 

• Life skills need to be developed 
among disabled section of society 

• We need to cover the sensitive 
issues related to health like sexual 
risk through life skills 

• Life skills improves health risks 
specially sexual among students 

• Evaluate success of life skills 
programme and training 

• Life skills studies cover students 
with intellectual disabilities 

• Life skills bring social and 
behavioural changes in learner 

• Life skills improves academic 
successes, coping with stress and 
improving emotional intelligence 
among medical students 

• Life skills helps in reducing 
anxiety and depression of mother 
who have exceptional child   
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Abstarct : 
The aim of the study was to examine the effects of 
differentiated instruction on students’ conceptual 
understanding of Fractions based on Gardner’s 
multiple intelligence (MI) theory then to move 
toward developing their own thinking strategies for 
mastery through practice and problem solving. 
Multiple Intelligence theory can be adapted to any 
other mathematical concept or skill. The subjects of 
this study were a small group of grade V students in 
private school. Each student started by learning the 
content in the areas they were strong in, and then 
using that knowledge to help them overcome the 
more challenging concepts. They then worked 
together with students from all of the intelligence 
strengths to show a greater understanding of the 
content. Result show after instructions that all these 
intelligences can be used throughout the mathematics 
curriculum which enable students to understand it as 
an exciting way of symbolizing content used around 
Introduction:  
Howard Gardner’s in his theory of multiple 
intelligences has given convincing conclusions for all 
mathematics teachers who are waiting for distinct 

instructional methods which encourage depth of 
understanding by tapping students ‘particular 
inclinations.’  If a teacher use traditional testing 
method for intelligence capacity which is base on 
linguistic and logical-mathematical abilities, then the 
particular inclination may not be identifies. So 
Gardner suggests that intelligence is based on 
multiple “frames,” each consisting of unique problem 
solving abilities. Everybody use all 8 intelligences in 
their lives, which is unique at a time but same time 
children represents mix of intelligence. Now it is to 
be thought that How and What does multiple-
intelligence theory relate and deal with teaching 
mathematics? It allows teachers to practice eight 
different possible approaches to mathematical 
learning and teaching. 
The idea of multiple intelligences is a theory, not a 
strict educational methodology, it can be applied 
flexibly and in diverse ways that work for particular 
students, teachers, and contexts. The following 
application of this multiple intelligence theory to 
mathematics instruction focuses on building mastery 
of fractions an example. 

 
MI approach to facilitate learning of 

Fractions: 
Logical-Mathematical Intelligence 
Logical-mathematical intelligence includes 
classification, comparison, basic numerical 
operations, inductive - deductive reasoning, and 
hypothesis formation and testing. Here children 
encourages this intelligence to develop an 
understanding of the three models for fractions and to 
apply this knowledge to real-life situations. Teachers 

usually introduce fractions with manipulative like 
circular or rectangular pieces of paper and ruled 
papers, dominoes, fraction disks and jodo blocks . 
The array model, relates to area, can be illustrated 
with color tiles, geoboards, pegboards, and graph 
paper. This intelligence also underlies the 
development and articulation of thinking strategies. 
For instance, students can work from known facts to 
reason about fraction addition problems: 
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Naturalistic Intelligence 
Naturalistic intelligence includes the ability to relate 
to the natural world with clarity and sensitivity; to 
recognize and classify living things, natural objects, 
and patterns; and to use the information gained 
productively emerge from the “natural” wor
kid notices   chapatti having for breakfast. Initial 
informal fraction experiences appropriately from 
nature.  eg, how many chapatti did you eat in one 
day? How much part of a chocolate can get if he 
share with his one sister ? Draw 5 different
could use strips (Figure 2) made by students, als
can use to teach proper fractions. Students can also 
use egg carton for learning unit fractions and its 
comparison. For example, 3 out of 12 places (
3A) in the egg carton are filled with eggs implies 
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Naturalistic intelligence includes the ability to relate 
to the natural world with clarity and sensitivity; to 
recognize and classify living things, natural objects, 
and patterns; and to use the information gained 
productively emerge from the “natural” world eg., a 

chapatti having for breakfast. Initial 
informal fraction experiences appropriately from 
nature.  eg, how many chapatti did you eat in one 
day? How much part of a chocolate can get if he 
share with his one sister ? Draw 5 different sizes of 

wasp hives with the occupancy of the individual 
holes showing equivalent fractions. Teachers and 
students can create their own problems and examples 
using fractions in nature.  
  
Bodily-Kinesthetic Intelligence
Children with strong bodily-kinesthetic intelligence 
use their bodies in highly differentiated ways to 
develop and express concepts like making and using 
manipulative For instance, the equivalent Fraction 
Challenge game teachers 

) made by students, also 
can use to teach proper fractions. Students can also 
use egg carton for learning unit fractions and its 
comparison. For example, 3 out of 12 places (Figure 

) in the egg carton are filled with eggs implies  of 

the egg carton is filled. Similarly, 4 ou
(Figure 3B) in the egg carton are filled with eggs 
implies   of the egg carton is filled,
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wasp hives with the occupancy of the individual 
holes showing equivalent fractions. Teachers and 
students can create their own problems and examples 

Kinesthetic Intelligence 
kinesthetic intelligence 

use their bodies in highly differentiated ways to 
develop and express concepts like making and using 
manipulative For instance, the equivalent Fraction 
Challenge game teachers 
the egg carton is filled. Similarly, 4 out of 12 places 

in the egg carton are filled with eggs 
of the egg carton is filled, 
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Linguistic Intelligence 
Linguistic intelligence encompasses a wide range of language skills, from sensitivity to the meanings of specific 
terms to the ability to use language in a variety of contexts. The teacher may offer a verbal introduction to the 
exciting uses of fraction in the world, from the kitchen to the workplace. Children can also tell or write their own 
fractions stories. Following is the example of students made worksheet in their own language. 
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Visual/Spatial Intelligence  
Children who have strong spatial intelligence are able to perceive the visual world accurately by creating mind 
images. 
 

Interpersonal Intelligence 
Interpersonal intelligence encompasses understanding and communicating sensitively with other people. Children 
can collaborate in short- or long-term mathematics groups like Multiplayer learning games are great for 
interpersonal learner. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Intrapersonal Intelligence 
Intrapersonal intelligence is the ability to understand oneself—to recognize one’s own feelings, set goals, and make 
relevant decisions. Intrapersonal learners love the challenge of skill-drill games. 
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Musical Intelligence 

Pitch, rhythm, tonal quality, and emotional expression are all aspects of musical intelligence. The underlying 

rhythmical patterns of music are founded in mathematics, and the musical notation system is based on 
fractions and numerical patterns. In learning fraction, students can use rhythmic groupings of sound to 
represent problems and solutions. These activities can be either kinesthetic, involving hopping or 
clapping, as mentioned earlier, or tonal, using the voice or musical instruments. Teacher can make 
Musical Fraction Bar (Figure 9) with the help of children. 

Conclusion: 

 

 

 

 

 

 

A major 
significance of this study incorporate MI theory into 
their mathematics learning that teacher can improve 
student engagement.  This also enable to learn 
mathematics successfully and enjoyable. This is 
another tool in teachers pocket, which, when use 
smartly will make learning mathematics more 
sustainable. 

References: Armstrong T 2000 Multiple 
intelligences in the classroom.(2nd ed.). Alexandria, 
VA. 

 Campbell L and Campbell 
B 1999 Multiple intelligences and student 
achievement:Success stories from six 
schools,Alexandria, VA. Association for 
Supervision and Curriculum Development. 
Minneapolis,.MN: Free Spirit Publishing Inc 

 Gardner H 1999 Intelligence reframed: 
Multiple intelligences for the 21st 
century.New York: Basic Books 

 Isaacs C and William M 1999 Strategies for 
Basic-Facts Instruction Teaching Children 
Mathematics. Washington DC 
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5  A Study of use of multimedia Based action plan for effective Learning Of 
upper Primary Students in English Subject 

                                                            Dr.Mrs.Asmita M. Majgaonkar 
    Ratnagiri. 

 
 Introduction :Man is a social animal. He liver in integrity in 

the society and his social development, Achieving this 

development he full field hs basic needs through his surrounding, 

Long ago the needs of man was limited with food, clothes and 

shelter. But the increasing needs according to revaluation he 

fulfilled by educational, economical things and then the new 

technology was developed. Through educational revaluation he 

changed whole world. Now a days in the field of education and 

science there is a large research work. While man had took care 

of his health through developing medicines for new deice then he 

developing educational field through various researches in the 

education. Education is unending, continues process. 

 Need and significance of the study:The teachers have 

faced many problems in the teaching of English at Higher 

Primary level and for those problems it is very important and 

needful, so the need of this research.English subject has unneeded 

due to 4th  Standard certificate examination run by state 

government.  The fear and apathy of English languages will be 

disappear and assuredly he will prominent for learn English with 

confidence and fearlessly and his learning will be effective. 

Statement of the problem.A Study of use of multimedia 

based action plan for effective learning of upper primary students 

in English subject 

Definitions of Terms: 

Multimedia:  A set of teaching aids based on Audio 

,Visual, Audio – Visual, Written, and real theings. 

English: Language of international knowledge and 

which included as third language, which is 

compulsory at school level 

Activity : Acitvity means planed program for any 

subject. In the present study the planning and 

implementation of activity will be done through 

student’s action for learning of English. 

In present research for the effective of English 

languages at 5th to 7th 

1) The Computerized lesson plan. 

2) Creation of Video film Related to new Content. 

3) Use of slide projector for creation of meaningful 

words firm big to small 

These activities will organize whole program called 

as action work plan. 

Objectives of the study : 

1) To find out the difficulties in the learning of 

languages at higher primary level. 

2) To prepared action work plan for effective 

learning of English at higher primary level. 

Assumptions of research: 

1) The attention of the students because of effective 

teaching. 
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2) Due to teaching aids the critical content 

understands easily 

3) The making of available teaching aids, training 

sufficiently teaching becomes effective. 

 Scope of Study : 

       The present study is related to learner of 5th to 

7th standard at higher primary level in English 

subject. 

Limitations : 

1) Limited for students of 5th to 7th standard in 

academic year 2016 – 17 

 Research Method : 

              The study will be completed through 

experimental method. Experimental method is a 

scientific method which uses in education research.. 

 Research tools – Oral examination – 
Pretest – post test 

 Statistical Tools: 

After collection of the data through the test 

and questioner It will analysed and interpreted by 

graph, standard deviation, test and which are the 

statistical tools. 

 Findings of the search:The score of post test 

is higher thatportest of experimental group. The 

mean value of pre test is 24.23 and standard 

deviations is 3.66 while the mean value is 42.7 and 

standard deviation is 2.74 in post testing. Means 

there is a significant difference in achievement. 

1) Because of treatment the learning skills developed 

post – test with comparing pre – test. 

2) There was no any treatment for control group, so 

in comparison with pre – test score is 1.86 there is no 

any effectiveness. 

3) Learning became effective by using the action 

plan in learning. 

4) Student takes interest in learning process if action 

plans available to them. 
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6 Collaborating with Non Government Organizations: Understanding Learning 
Outcomes 

~Dr. Bhagwan Balani 
Assist. Professor, Bombay Teachers’ Training College, Colaba. 

Abstract:- 

Teacher education programmes need to broaden the 

curriculum (both school and teacher education) to 

include different traditions of knowledge; educate 

teachers to connect school knowledge with 

community knowledge and life outside the school. 

Teacher education programmes need to help teachers 

appreciate the potential of hands-on experience as a 

pedagogic medium both inside and outside the 

classroom; and work as integral to the process of 

education. 

 “Try not to become a man of success, but a man 

of value. Look around at how people want to get 

more out of life than they put in. A man of value 
will give more than he receives. Be creative, but 

make sure that what you create is not a curse for 
mankind.” ~ Albert EinsteinThese are the 

values that we need to inculcate among prospective 

and potential teachers, who at their later stage as 

community soldiers will act as nation builders. We 

need to facilitate to our younger generation to realize 

the importance of giving back to the society. We 

need to train them to mingle with the underprivileged 

sections of the society, who need a helping hand. We 

need to sensitize our upcoming student teachers to 

participate in social service programme. NCFTE 

(2010), also has pointed out that teacher education 

programmes should help potential teachers to 

develop social sensitivity and consciousness and finer 

human sensibilities.  

Teachers need to re-conceptualize citizenship 

education in terms of human rights and approaches of 

critical pedagogy; emphasize environment and its 

protection, living in harmony within oneself and with 

natural and social environment; promote peace, 

democratic way of life, constitutional values of 

equality, justice, liberty, fraternity and secularism, 

and caring values. 

In view of the many-sided objectives of teacher 

education the evaluation protocol needs to be 

comprehensive and provide due place for the 

evaluation of attitudes, values, dispositions, habits 

and hobbies, in addition to the conceptual and 

pedagogical aspects through appropriate quantitative 

as well as qualitative parameters. The community 

work is also one of the programme that is being 

conducted by the teacher training colleges to achieve 

above objectives. The researcher has conducted a 

study of the reflections of student teachers when they 

worked in Collaboration with Non Government 

Organizations.The intent of this qualitative study was 

to explore the pre-service teachers’ perceptions about 

their own reflections of impact of community work 

undertaken by them. The researcher has used the 

qualitative research approach to study the reflection 

of student teachers while doing the community work. 

The whole B.Ed. Batch 2014-2015 was divided in 

small groups of 5 to 6 members in 18 teams to 

undertake the community work with sixteen NGOs. 

They were oriented with the objectives of the 

community work and were asked to establish 

collaboration with Non Government Organizations 

working for underprivileged sections of the society. 

They were given the target to complete the 

community work in one week/30 hours. They were 

guided to work with the NGOs with win-win mutual 
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interest/purpose. They were also guided to write a 

report to be submitted to the college for the purpose 

of evaluation and present and share their work 

through PPT in the classroom. 

The observations and outcome of the reflections of 

the student teachers is described as under: 

1. Iskon Food Relief Foundation ANNAMRITA, A 

mid day programme, a project of Government of 

India, while working with this group, they wrote 

in their observations that fund raising is very 

important task to support the programme 

objectives. The group members were involved 

and place at different location of the city to 

collect the funds in the name Khichdi Drive. In 

their drive an amount of Rs. 6,00,00.00 was 

collected from donors in first three days of their 

community work. They observed that each 

employees of primal group had adopted a child 

for food throughout the year. They were amazed 

to learn that the NGO were supporting the 68000 

children all over South Mumbai. They felt that 

generosity of the donors was the most touching 

part of their visit. 

2. The Human Health Care and Research 

Foundation an NGO provides proper guidance 

and sex education to adolescents in school and 

junior college student in prevention of HIV and 

AIDS. Group members working with this 

organization interacted with the community 

workers and were of the opinion that since 

adolescent age is the most difficult phase of life, 

the teachers along with parents should 

collaborate their efforts to help adolescent 

students to prevent them from getting infected to 

HIV or AIDS by facilitating proper sex 

education as preventive measure. 

3. Family Service Centre is a voluntary 

organization committed to preserve, promote and 

strengthen the family as a unit. The purpose of 

this organization is to empower the families the 

core unit of society, by creating an enabling and 

supportive environment, providing counselling 

and developing positive human values. The 

group members carried out the project in 

collaboration with the Public Health Centre and 

were involved in creating awareness among the 

masses about the T.B. At the end of realized that 

it is a really a challenging task for the volunteers 

offering their services at the centre. 

4. Shri Rajendrea Honeycomb Charitable Trust, a 

non profit organization works towards upliftment 

of underprivileged children to ensure fulfilment 

of their basic right of survival, protection, 

development and participation. The whole group 

was involved in making greeting cards, they 

cleaned children’s’ dormitory, cooked food for 

kids and helped them in their homework. In their 

reflection, group members revealed that they 

were quite happy to devote time to such a noble 

cause and were able to bring smiles on those 

innocent children’s face. They promised that 

they were looking forward to return to extend 

helping hand to such children in their future 

endeavours. 

5. The mission of Vimla Vikas Kendra is to reach 

out to the poor and marginalized especially the 

women, children and youth. The activities 

undertaken by the group members were: 

Coaching the students, Organization of Football 

coaching camp, Preparation of Annual Day and 

Diwali Damaka. At the end they expressed their 

gratitude to the children they saw in their eyes, 

the love children showered to them. The pointed 
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out that every activity conducted was a beautiful 

experience and they will remember for lifetime. 

6. Om Creations Trust runs on the conviction that 

professional training and support, women born 

with Down syndrome and other mental 

disabilities can imbibe professional skill sets and 

become productive contributors of society. The 

group members were involved in making 

handmade chocolates. In their reflections they 

wrote that it was a great and extraordinary 

opportunity for them to work with such 

challenging women. They pointed out that 

working with such a group has helped them to 

look beyond their world and felt enriched. The 

employees of the organization have taught them 

about innocence and being content. 

7. Parivartan Sheel Sansatha works for the weaker 

sections of the society and takes initiatives for 

economic development, education and health of 

people. The group members were involved in 

creating awareness among the pregnant women 

and for new mothers about the objectives of 

mMitra to reduce the infant and mother mortality 

rate maong urban poor people. In the course the 

group members visited the slums and chawls and 

organized street plays to create awareness. In 

their reflections the realized the hard conditions 

in which slum people live in. They realized their 

duties towards such citizens and this community 

work acted as an eye opener to them and they 

resolute that they would like to wok and help 

people in making the society a better place to 

live in future. 

8. Vatsalya Trust, a public charitable trust mainly 

works for the upliftment of downtrodden 

member of society with the emphasis on 

destitute children and children and crisis. The 

main activities carried out by the group were to 

help the children in wrapping of gifts to be 

distributed to the kids, preparation of teaching 

aids for special kids. Overall according to them it 

was a fulfilling experience to extend a helping 

hand to young children and they believe that 

even their small contribution would go a long 

way. 

9. The vision of the Salaam Balak is to create an 

environment conductive to the holistic 

development of Street and Working Children, 

enabling them to become a part of mainstream 

society. The group members created the informal 

classrooms and conducted learning experiences 

integrating games to provide basic education. 

The experiences gained by the group members 

were an eye opener to all of them. On the basis 

of observations, they concluded that, “Beyond 

the attractive and decorative stalls that line the 

Chowpatty beach are hands, eyes and hearts that 

silently shout for help, for need and for a true 

life, waiting. 

10. Pratham is an innovative learning organization 

created to improve the quality of education in 

India. As one of the largest non-governmental 

organizations in the country, Pratham focuses on 

high-quality, low-cost, and replicable 

interventions to address gaps in the education 

system.  The group members supplemented their 

efforts in helping the officials at Mumbra Centre 

educating very young children of slumsShraddha 

Cheritable Trust fights autism and mental 

disabilities with love and creativity. This trust is 

involved in creating and selling tastefully 

designed and internationally appreciated eco-

friendly products, which provides means of 

livelihood and support for less fortunate 
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individuals. The group members participated 

along with the trusts volunteers in teaching 

students art and craft work. In their reflection, 

they concluded that it is indeed a noble idea to 

give adults a chance to live a dignified life and 

whenever we get an opportunity we must grab it. 

11. The main task of Welfare of the Stray Dogs is to 

ensure the best possible care for stray dogs by 

taking a pragmatic, effective and solution-

oriented approach. They services have impacted 

70,000 stray dogs with like sterilization, 

immunization, on-site first-aid and adoption. The 

group member accompanied and assisted the 

Nurses to treat animals. The volunteers were also 

involved in creating awareness among the school 

children towards stray animal welfare. In their 

concluding remarks the groups members opined 

that 30 hours community work opened a new 

work to them and they pledged to be lifelong 

volunteers for W.S.D. 

12. Manav Jyot Public Charitable Trust works for 

Health & Family Welfare of underprivileged 

section of the society. The group members 

helped the NGO in packaging the bundles of 

cloths and medicines to be distributed to the 

poor. In their reflections they have learnt the 

different aspects of humanity and they have 

learnt a lot about themselves. 

13. Pragati Pratishthan works for spreading the 

awareness about cleanliness and hygiene. The 

volunteers cleaned the surrounding areas like 

Sundar Galli, Hans Road, Dagdi Chawl as 

cleanliness drive.  

14. Make a Wish foundation India is dedicated to 

making every eligible child’s wish come true. 

This foundation grants the most cherished wish 

of children between the ages of 3 and 18 years, 

living with life-threatening illnesses, irrespective 

of their socio-economic status, caste, race and 

religion. The volunteers visited the Hospitals and 

interacted with the children to know their wish to 

be fulfilled. They assisted the members of the 

foundation in fulfilling the wish process and 

documenting the same. 

15. The mission of LEAD is to provide the less-

privileged children with education, knowledge, 

skills, values and facilities that will enable them 

to compete in the mainstream environment and 

live with dignity in the society. The group 

members conducted the various workshops at 

Gansoli New Mumbai, to help children to 

acquire literacy, numeracy, creativity and 

communication skills and enjoy learning. While 

studying and analyzing on the descriptions of the 

experiences & reflections reported by the student 

teachers, it is evident they refreshed and re-

conceptualized their role as responsible citizen. 

They truly got the experiential learning lessons 

by participating in this endeavour with a special 

emphasis on living in harmony within oneself 

and with natural and social environment, 

promoting peace and harmony, living a 

democratic life, obligating constitutional values 

of equality, justice, liberty, fraternity and 

secularism, and caring values in their actions. 

That even small collaborations, if are undertaken 

at local level can benefit an individuals and 

institution in achieving the goals. Based on the 

experiences gained from success stories of this 

endeavour, I will strongly recommend to the 

teacher training institutes to collaborative with 

the NGOs to achieve the common goals. 
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7 Strengthening School Based Experiences in Teacher Education Programme in the 

Light of Newly Revised Two Year B.Ed Programme 

      Dr. Bhagwan Balani                                                                                                                      Mr. Mitesh Gala  

    B.T.T.College, Colaba                                                                                                        Campion School,Colaba     

Abstract 

The professional quality of teacher educators will 

determine the quality of the training of teachers. The 

professional level at which teachers are prepared 

would, in turn, determine the quality of school 

education. Again, teacher educators have to be fully 

familiar with the school realities, social environment 

and community expectations to realistically perform 

the challenging tasks before them. On the 

professional side, teacher educators need to be 

actively associated with policy formulations, 

implementation strategies and monitoring of 

programmes. 

“Education is the most powerful weapon which you 

can use to change the world.”~ (Nelson Mandela,  

Education and training of teacher educators has to 

focus attention on the new role of teacher educators, 

on the problems which reflect the emerging global 

trends in education and the overall needs and 

aspirations of the people. It has also to deal with 

specific problems confronting teacher education 

institutions and to make teacher education more 

responsible and responsive. It has to encourage 

teacher educators' continuing professional growth 

also. In addition, there are certain practical problems 

as well. For instance, What would be the 

requirements in respect of the core education courses 

and for the organization of procedures and practices 

in the institutions? Answers to several of such issues 

have to be sought in the very rationale of providing 

professional education. A comprehensively identified 

list of objectives for the programmes of preparation 

of teacher educators would be to:  

1. Develop competencies and skills needed for the 

preparation of teachers and teacher educators; 

2. Enable them to organize competency-based and 

commitment-oriented professional programmes; 

3. Enable them to develop pedagogy relevant to the 

education of teacher educators; 

4. Acquire an understanding of the needs and 

problems of teacher educators and teacher education 

institutions; 

5. Develop skills related to management of teacher 

education institutions; 

6. Develop competencies of curriculum development 

and preparation of learning and evaluation materials; 

7. Enable teacher educators to acquire capabilities to 

organize in-service continuing education 

programmes; 

8. Enable them to organize need-based and 

commitment oriented on the job training; 

9. Develop competencies for evaluating educational 

programmes and teaching learning materials; 

10. Develop the capacity of examination, analysis, 

interpretation, elaboration and communication of 

educational ideas; 

11. Relate education and the national needs and 

develop critical awareness about Indian realities; 

12. Enable them to understand the relationship 

between Indian ethos, modern technology and 

education; 
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13. Promote the global perspective of educational 

development with special reference to the developing 

countries; 

14. Enable them to undertake meaningful educational 

research; 

15. Develop capacities to reinterpret Indian heritage, 

culture and values to meet the requirements of the 

present-day Indian society; 

16. Develop capabilities for self-directed and life-

long learning; 

17. Enable them to appreciate and adopt emerging 

communication technology and innovative practices 

in the Indian context. 

Colleges of Education have to play a vital role in 

improving the standards of the system of education 

by preparing competent and effective teachers {fit for 

teaching in 21st century in secondary schools as per 

the needs and aspiration of secondary 

schools.}Unfortunately quality of Colleges of 

Education has remained with a few exceptions, either 

mediocre or poor. Preparation of qualified and able 

teaching personnel in the 21st century is one of the 

most significant functions of the Colleges of 

Education. The efforts have to be more localized 

depending on the environment to improve the quality 

of teacher education across the country. Every 

institution has to become the base for change and 

quality improvement. The rate of expansion of the 

knowledge appears to be increasing and teaching has 

enhanced access to information worldwide. 

Education for 21st century therefore needs to enhance 

and individuals ability to assimilate, evaluate and 

apply the available information. Globalization is 

affecting the economy, culture and information, 

internationalization, mobility of individual 

communications, and media. This is a challenge to 

the system of education as well as the teachers. Thus 

globalization in 21st century calls upon Colleges of 

Education to change their roles to meet the future 

demands of the secondary schools and society. 

The Colleges of the Education are the main source of 

providing trained teachers to secondary schools. That 

way colleges of Education act like a production 

house for the secondary schools and secondary 

schools act as customers of Colleges of Education. 

Since the secondary schools demands are increasing 

due to globalization and in the changing scenario in 

secondary school education. 

The Justice Verma Commission (JVC) appointed by 

the Government of India at the behest of the Hon’ble 

Supreme Court of India, submitted its report in 2012. 

The Commission made several recommendations for 

revamping the system of teacher education in the 

country, such as introducing integrated teacher 

education programmes of longer duration, enhancing 

the duration of existing teacher education 

programmes and upgrading the status of teacher 

education by making the entire system as part of 

higher education. To translate the vision of JVC into 

reality, the National Council for Teacher Education 

(NCTE) revisited its regulations, norms and standards 

for various teacher education programmes and 

notified new Regulations on 1st December, 2014. As 

per the Regulations the duration of the B.Ed. 

programme has been enhanced from one year to two 

years.  

School based experiences are rightly regarded as the 

most important components of any teacher education 

programme as it provides the student teachers a 

platform for linking theory to the real classroom 

situation. It involves full time work in a school aimed 

at gaining intensive experience in planning, teaching, 

engaging other school activities, preparing 

instructional support materials and performing all 
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those duties that a regular teacher is expected to do. 

The field experience helps in expanding the 

competencies and skills which are essential for a 

teacher to serve as a facilitator of learning. A survey 

was conducted on 217 secondary school teachers 

teaching in Mumbai, New Mumbai and Thane 

districts. The purpose of the survey was to seek 

teachers’ opinion to strengthen the school based 

experiences in the preparation of prospective school 

teachers. The findings of the study are listed as 

under: 

Suggestions for Strengthening School Based 

Experiences in Teacher  Education Programme:   
1. Discourage teaching theory in isolation but 

connect it to the real life situation and adopt more 

practical approach to concretize learning. Give more 

weightage to the practicum part over theory and 

make internship programme more comprehensive by 

including the day to day teaching learning 

experiences by providing hands on experiences to 

promote experiential learning on the part of the 

student teachers. 

2. To promote critical analysis of content and subject 

matter among student teachers that will lead to 

content development and enduring understanding 

among student teachers. 

3. The student teachers should be given the direction 

to select two of the practice teaching lessons based on 

newly added content in the form of upgraded 

research findings in their respective field. 

Development of skills to correlate and integrate 

the theory into practice: 
1. The B.Ed. colleges shall make an attempt to help 

student teachers in understanding the application of 

educational theory in the real classroom situation. For 

example while teaching them various experiments in 

psychology, they should be taught how to correlate 

the educational implication of psychology 

experiments in real classroom through practice 

teaching lessons. The theories of learning should be 

taught by clarifying its application in the real 

classroom. 

2. Use short educational films and documentaries to 

strengthen the foundational knowledge and 

understanding of educational theories and make it 

more interesting by holding debates and discussions 

on viewed educational films and movies, which will 

help them in understanding the practical application 

of the theory.  

3. Introduce the new form of socialize classroom 

techniques in the form of conducing brain storming 

sessions, models of teaching and promote cooperative 

teaching among the student teachers. 

4. The student teachers should be taught the art of 

learning, ‘learning, how to learn.’ The training 

programme should be designed to promote self 

learning on the part of student teachers. 

5. The student teacher must be taught to set small 

goals that can be achieved in a specific time limit so 

that small achievement goals can be achieved by 

them. For example, set a time limit to develop a 

mastery over skill of explanation, help them in setting 

a goal, planning an action to achieve that goal. 

6. The student teacher needs to be trained how to do 

time management and multitasking for their 

professional preparation as educational practioners. 

7. The student teachers should be taught how to do 

the content management. How to cover the entire 

syllabus without compromising on the quality of 

transmission of content as stipulated in the syllabus 

by ensuring systematic year and unit planning in 

advance even before the commencement of academic 

year. 
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8. The student teachers should not be taught only to 

complete the deadlines but they should be taught how 

to think out of the box, for example mentoring other 

student with buddy system and promote peer 

learning. 

9. The B.Ed. colleges can introduce the new modules 

which may include the counseling sessions and 

remedial teaching skills among the student teachers. 

This will help the student to overcome the difficulties 

faced in learning and will also act like a counselor to 

students to help overcome their difficulties. 

10. The B.Ed. colleges should introduce the 

interactive sessions to discuss the highly rated essays, 

its composition, structure, body, organization of 

content, expression of thought, styles of writing, 

organization of content etc. These interactive sessions 

will help student teachers in understanding the skills 

related to effective essay writing. Even the criteria to 

judge the quality of the written essay should be 

discussed in detail in the form of discussing the 

marking schemes and way of giving written feedback 

to enable school students and teacher students to 

understand the basis of writing essay with better 

quality and bench marking of 

writing essay can be enhanced. 

Enriching Pre-practice teaching programme: 
i. Borrow teaching ideology and rationale from 

different International boards to equip the student to 

be competent to teach in International schools at local 

as well as global level. Give rigorous training to the 

student teachers in simulated situation so that they 

can practice the new methodology to be implemented 

during practice teaching programme. 

ii. The B.Ed. should include more modules to 

enhance the verbal communications skills among the 

student teachers with emphasis to practice teaching 

lesson and with job placement. 

Utilizing school teachers as resource for training 

new student teachers: 
1. Invite school teachers to conduct the session to 

orient the student teachers how they can maintain the 

discipline in the class as assistant teacher. 

2. Invite the subject expert teachers from schools 

frequently so that student teachers can be taught 

different methods of teaching in their respective 

subject. 

Involving alumni in training process: 
1. The B.Ed. colleges shall involve its alumni in 

organizing training programmes in secondary 

schools. 

2. The alumni can play a very significant role in 

pointing out common pitfalls which students may 

experience during practice teaching and internship 

programme. 

Making Internship Programme more 
comprehensive including all school activities: 
1. All B.Ed. colleges shall work in collaboration, 

exchange their programmes and work for mutual 

benefit. 

2. The B.Ed. colleges and practice teaching school 

together shall provide student teachers the exposure 

to handle the day to day school activities at 

managerial level so that leadership qualities can be 

identified, encouraged and enhanced.  

3. Use more technology in handling the content in 

day to day practice teaching programme, may be in 

the form of using interactive boards, power point 

presentation and/or computer assisted instructions. 

4. The B.Ed. colleges shall make is mandatory to 

conduct an Individualized educational programme in 

the form of case study during practice teaching 

programme, so that student teachers can develop the 

hands on skill of case study method effectively. In 

doing so the student teachers will also develop the 
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skill of solving the problems faced by the learners 

with learning disabilities and differentiated learners. 

5. The student teachers should be oriented in such a 

manner by B.Ed. colleges so that while practicing in 

schools, they shall imbibe the qualities of a teacher 

working as an assistant teacher to a school teacher. 

For example, classroom management techniques, 

rapport with class etc. 

6. More training programmes should be offered to 

make student teacher techno-savvy, the practice 

school should provide technological resources and 

other support material to student teachers in their 

practice teaching and internship programme. 

7. Involving student teachers in planning and 

conducting all school activities.  

8. Take regular suggestion and views of alumni 

through alumni meet and use alumni resources to 

improvise the quality of training programme. 

9. The student teachers should be allowed to help the 

school teachers for arranging sports, annual 

programmes, exam supervision etc. This will benefit 

the schools in getting the help of student teachers in 

conducting school programmes smoothly. Likewise, 

student teacher will also benefit by getting an 

experience. 

10. The student teachers should be taught how to use 

project method and evaluate the process and product 

of the project undertaken by school children. 

Strengthening rapport with practice teaching 
schools: 
1. The practice teaching schools and B.Ed. colleges 

should communicate with one another through 

synchronous and asynchronous modes of 

communication so that communication does not 

become barrier for effective collaboration between 

these institutions. 

2. B. Ed colleges and secondary schools should be 

attached through video conferencing to interpolate 

the knowledge in terms of diverse curricula and 

philosophy of education of different boards for 

mutual benefits. 

3. There should be a mechanism, where in student 

teachers have directed access to the school 

programme. 

4. B. Ed colleges and secondary schools can mutually 

sit together and chalk the teacher training 

programmes in preparing student teachers so that 

both the institutes benefit the most keeping in mind 

the welfare in terms of learning on the part of student 

teacher. 

5. Take the feedback from school teachers about the 

quality of practice teaching programme on regular 

basis this will help B.Ed. colleges to improvise the 

quality of practice teaching programme. 

6. Use more technology as teaching aid to display the 

instructional material. 

Conclusion 
The B.Ed Colleges are in the process of completing 

the third semester of two year B.Ed programme. If 

above suggestions are implemented with the spirit of 

enhancing the overall quality of school based 

programmes, we are sure that B.Ed colleges will be 

able to enhance the total quality of teacher training 

programmes offered by their colleges.  
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Abstract 

Evaluation is an indispensable component of 
education. It helps us to know, how well we have 
done and where we need to improve. There was no 
scope of improvement, ignorance of the qualitative 
aspects and promotion was based on year end exam 
in traditional approach of evaluation. CCE has been 
introduced to overcome the weakness of the 
traditional approach of evaluation. CCE stands for 
Continuous comprehensive Evaluation. It is school 
based assessment of students in which they are being 
assessed continuously throughout the year and it also 
covers the co-scholastic areas like life skill, work 
education, visual and performing Arts, attitude and 
values, games, yoga etc. Continuous Evaluation 
includes regular and periodic assessment of the pupil 
which includes Formative and Summative 
assessment. The ‘comprehensive’ component of CCE 
takes care of assessment of all round development of 
the child’s personality. It includes scholastic and co-
scholastic aspects of pupil’s growth. 

Key words – CCE, Formative 
Assessment,Summative, role of teacher, grading 
system 

Education refers to change pupils behaviour in 
desired direction.Evaluation is an essential element to 
measure the student progress. It is an integral part of 
teaching process. Evaluation is the process of 
determining the extent to which educational 
objectives are achieved by pupils. 

Evaluation is an indispensable component of 
education. People always evaluate their activities to 
know the effectiveness of the effectiveness of the 
task and activity.  It helps us to know , how well we 
have done and where we need to improve.  

The traditional  approach of evaluation includes only 
quantitative aspects of child’s learning. Which tells 
us how much we have learnt. There was no scope of 

improvement, ignorance  of the qualitative aspects 
and promotion was based on year end exam. CCE has 
been introduced to overcome the weakness of the 
traditional approach of evaluation.   

CCE stands for Continuous comprehensive 
Evaluation. It is school based assessment of students 
in which they are being assessed continuously 
throughout the year and it also covers the co-
scholastic areas like life skill, work education, visual 
and performing Arts, attitude and values, games, 
yoga etc. 

Continuous Evaluation includes regular and 
periodic assessment of the pupil which includes 
Formative and Summative assessment.  

 Formative assessment is carried out at 
beginning of the instruction and during the 
course of instruction which provides continuous  
feed back to students and teachers as well. The  
learner can improve their performance and 
teacher utilizes the feed back to improve  the 
teaching learning process by modifying the 
instructional strategy. In other words , it is 
diagnostics and remedial  in nature. The tools of 
formative assessment are class work, home 
assignment ,quizzes, group activity, project, 
open book assignment , conversation skill,  
presentation skill, etc. and each subjects must 
have only one paper pen test under Formative 
Assessment.  

 Summative Assessment is carried out at the end 
of term which measure how much  the students 
has learnt. The pupils usually assigned Grade 
according to set scale of grading. The purpose of 
SA exam is to make judgments about the pupils’ 
performance. It is a paper pen test  which 
includes  objective type  question, MCQ, short 
answer , and long  answer question. 

Each academic is divided in to two terms : 
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First term --- FA 1   (10%) +  FA 
2   (10%) + SA 1 (30%)  = 50 % 

Second term --                     FA 3  (10%) +  FA4   
(10%) + SA 2 (30%)  = 50 % 

Comprehensive Evaluation  The ‘comprehensive’ 
component of CCE takes care of assessment of all 
round development of the child’s personality. It 
includes scholastic and co-scholastic aspects of 
pupil’s growth.  

*Scholastic aspects comprises subject specific area. 

*co-scholastic areas are as follows: 

*Life Skills, Work Education ,Attitudes And Values 
,Co-Curricular Activities ,Health And Physical 
Education  

Grading system  

Grading scale for scholastic Measurement 

Grade Marks range Grade points 

A1 91-100 10.0 

A2 81-90 9.0 

B1 71-80 8.0 

B2 61-70 7.0 

C1 51-60 6.0 

C2 41-50 5.0 

D 33-40 4.0 

E1 21-32 3.0 

E2 00-20 2.0 

  

    

 

 

scale for  co-scholastic areas  

Grade Range Grade points 

A 4.1-5.0 5 

B 3.1-4.0 4 

C 2.1-3.0 3 

D 1.1-2.0 2 

E 0.1-1.0 1 

 

Domains 
Grade points in Co-

scholastic Areas/ 
Activities 

Life skills 3X5=15 

Work Education - 1X5= 5 

Visual & Performing 
Arts 1X5= 5 

Attitude & Values 4X5=20 

C0-curricular activities 2X5=10 

Health & Physical 
Education 2X5=10 

 

Overall performance is based on achievement in the 
scholastic as well as co- scholastic areas and co-
curricular activities.  Grades can be upgraded under 
scholastic area in one or two subjectsas per the grade 
points achieved under co-scholastic areas and co-
curricular activities as given below 1.If the student 
achieves 53 to 65   grade points will get benefit by 
getting upgraded to the next higher grade in two 
subjects of scholastic area  

2.If the student achieves 40 to 50  grade points will 
get benefit by getting upgraded to the next higher 
grade in one  subject of scholastic area. 
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    Role Of Teacher 

It is big challenge for the teacher make appropriate 
judgment about pupil’s performance. The school 
based assessment system has created a pressure of 
accountability and placed greater reliance on the 
professional judgement of teachers. In present 
scenario pupils are not an empty vessels. So teachers 
has to connect new experience with the knowledge 
carried by the students . 

*Teachers should allow students to learn at their pace 
and let them follow their own way of learning  

* Memorization Should be de-emphasized and 
encourage thought process activities. 

*Class room learning should be linked with the 
learning which happened outside the classroom. 

*Teacher should use variety of tool and techniques to  
cater the diverse need of the student. 

*Integrated  approach of learning Should followed . 

* Remove  biasness and reduce subjectivity. 

*Careful selection of the tools and techniques for the 
assessment of the student is needed. 

*Negative statements should be avoided while 
providing feedback to the stuents and parents. 

*Avoid labeling astudents dull , weak, slow, poor 
intelligent and making comparison between students. 

 *Variety of ways should be used to collect 
information about  students learning and progress. 

*Teacher should share the assessment criteria with 
students and provide specific feed back. 

*Teacher should enhance knowledge about different 
tool and techniques to make CCE reliable and 
successful. 

Role Of Institution 

1 Orient parent about the CCE pattern  

2 Continous interaction with parents with regard to 
the students’ performance. 

3 There should be balance between scholastic and co-
scholastic areas. 

4 Project work should be given in groups and 
completed under direct supervision of teachers in the 
classroom and projects of all the subject should not 
be given at the same time. 

What CCE Is………….Or Is Not  

 Testing the students’frequently or weekly is 
not CCE but assessing students in a cyclic 
manner is CCE. 

 Assigning excess homework and  project is 
not CCE but a collaborative work in agoup 
and balancing of projects and home work is 
CCE. 

 Developing fear among parents and students 
is not CCE but a continuous interactionwith 
parents about students progress is CCE 

 Minute observation of the students 
behaviour is not CCE but to encourage and 
motivativate the students to keep positive 
attitude is CCE 

 No scope for coordinating with other school 
subject teacher in assessment of the students 
is not CCE but an honest and objective 
judgment without bias is CCE. 

Reference : 

http://www.slideshare.net/abhagupta948/cce
-cbs-eppt  

http://cbse.nic.in/cce/index.html   

http://cbse.nic.in/circulars/cir09-2012.pdf 
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Abstract 

The purpose of this paper is to assess the traditional 
methods of teaching as well as multimedia teaching 
and to suggest other useful teaching methods that can 
be attempted in imparting knowledge to the students. 
Basically teaching must include two major 
components sending and receiving information. In 
due course, a teacher tries his/her best to impart 
knowledge as the way he understood it. So, any 
communication methods that serve this purpose 
without destroying the objective could be considered 
as innovative methods of teaching. The use of 
innovative methods in educational institutions has the 
potential not only to improve education, but also to 
empower people, strengthen governance and 
galvanize the effort to achieve the human 
development goal for the country. 

Introduction 
Education is a light that shows the mankind the right 
direction to surge. The purpose of education is not 
just making a student literate but adds rationale 
thinking, knowledgeable and self sufficiency. When 
there is a willingness to change, there is hope for 
progress in any field. Creativity can be developed and 
innovation benefits both students and teachers. 

“Education is the manifestation of perfection already 
in man” – (Swami Vivekananda) Education is a light 
that shows the mankind the right direction to surge. If 
education fails to inculcate self-discipline and 
commitment to achieve in the minds of student, it is 
not their fault. We have to convert education into a 
sport and learning process has to generate interest in 
the students and motivate them to stay back in the 
institution than to run away from it. Education should 
become a fun and thrill to them rather than burden 
and boredom. It is an integral part of their growth and 
helps them become good citizens. The computer and 
the internet's evolution these past few years have 

been staggeringly fast. Most of the popular forms of 
media like TV, radio, and print are slowly being 
nudged from their pedestal by the internet. 
Everything seems to have changed drastically these 
couple of years.Luckily, educators are starting to 
change with the times. The trend in education these 
days is that learning institutions should try their best 
to keep up with the recent advances in technology to 
better teach their students.Students perform better 
when they have the opportunity to tell their teachers 
what things in the classroom needs improvement. 
Contrary to the old belief that students are too young 
to know what they need, education systems now give 
the students the opportunity to give pointers to their 
teachers on how they can better deliver their lessons 
so that the students can understand. 

Educators are not looking at their class as a 
collective; they see them as different individuals with 
different needs, which is why some students lag 
behind the others when it comes to the lectures. 
Educators can help these students keep up by giving 
them personalized attention. 

These are just some of the recent trends in education 
system. These are promising signs that show the 
educational system in the country is improving and 
no longer stagnant .New methods of teaching have 
the purpose to improve the quality of education and 
involve students in educational process. Innovations 
mean a progress and development.The subsequent 
methods suggested in an extension to the traditional 
methods of teaching.  

MIND MAP Mind maps were developed in the late 
60s by Tony Buzan as a way of helping students 
make notes that used only key words and images, but 
mind map can be used by teachers to explain 
concepts in an innovative way.. Mind Maps can also 
be effective mnemonics and remembering their shape 
and structure can provide the cues necessary to 
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remember the information within it. They engage 
much more of the brain in the process of assimilating 
and connecting facts than conventional notes. The 
key notion behind mind mapping is that we learn and 
remember more effectively by using the full range of 
visual and sensory tools at our disposal. Pictures, 
music, color, even touch and smell play a part in our 
learning armory will help to recollect information for 
long time. The key is to build up mind maps that 
make the most of these things building on our own 
creativity, thinking and cross linking between ideas 
that exist in our own minds.  

TEACHING WITH SENSE OF HUMOUR– 
“HUMOUR AN EFFECTIVE MEDIUM OF 
TEACHING” Everyone loves a teacher with an 
infectious sense of humor. Teaching is a challenge. 
Learning is a challenge. Combining both effectively 
is a challenge. Being humorous is a challenge. 
However, laughing is easy. We are convinced both 
by experience and research that using humor in 
teaching is a very effective tool for both the teacher 
and student. Humor strengthens the relationship 
between student and teacher, reduces stress, makes a 
course more interesting and if relevant to the subject, 
may even enhance recall of the material. Humor has 
the ability to relax people, reduce tension, and 
thereby create an atmosphere conducive for learning 
and communication. In conclusion, humor not only 
plays an important role in the healing process but is 
also very important in education.  

Epilogue:Across the world, information technology 
is dramatically altering the way students; faculty and 
staff  learn and work. Technology is also changing 
the classroom experience. With the tablet technology 
allow professors to make notes on charts and sheets 
and send them directly to their students' PCs and he 
will get a feedback   from each student. From the 
above, we can make out that the Information and 
communication technology has made many 
innovations in the field of teaching and also made a 
drastic change from the old paradigm of teaching and 
learning. In the new paradigm of learning, the role of 
student is more important than teachers..Nowadays 

there is democratization of knowledge and the role of 
the teacher is changing to that of facilitator. We need 
to have interactive teaching and this changing role of 
education is inevitable with the introduction of 
multimedia technology and the spawning of a 
technologically-savvy generation of youths.  
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Abstract 

The Co-Teaching technique is latest and most widely 

used technique in western countries.Recently Co-

teaching has become integral part of B.Ed course in 

India. From June 2015 B.Ed. course became of 2 

years, and concepts like Shadowing of Teacher and 

Co-teaching have been newly introduced as their 

practicum activity. As both the concepts were totally 

new every Teacher Education Institute used their own 

strategy. There was no uniformity in implementation. 

This research paper tries to find out impact of Co 

teaching on teacher trainees by using Experimental 

method. It also tries to find out utility of this 

technique from trainee’s point of view by 

interviewing them.For this purposeful sample of 

34trainee teachers has been taken. 

Introduction 

Change is integral part of our life. We change for our 

betterment and development. B.Ed course in India is 

also undergoing changes. First is it has become of two 

years and few new concepts like Shadowing of 

Teacher  Theme based Learning Literacy awareness 

program and Co-teaching are introduced in their 

practicum part. Confusion was observed among pupil 

teachers and even teacher educators. No clear 

guidelines  are given hence every Teacher Education 

Institute used their own strategy. There was no 

uniformity in implementation as far as concept of Co-

teaching was concerned. It was assumed that Co 

teaching is nothing but sharing the class along with 

school teacher. 

Pupil teachers were hesitant and were not ready 

,confident to give Co-teaching lessons,also school 

administration and subject teachers could not 

welcome the idea as they did not find it useful. 

            The issue and concept needed careful 

handling. Pupil teachers needed proper orientation 

Hence researcher decided to orient her pupil teachers 

in an Experimental manner. Researcher collected 

information about Co teaching. 

What is Co-teaching 

Co-teaching is a concept where both educators on the 
co-teaching team are responsible for differentiating 
the instructional planning and delivery, assessment of 
student achievement, and classroom management. 

Characteristics of Co-teaching  

 Two or more co-teachers in the classroom. 
 Capitalizes on specific strengths & expertise 

of co-teachers. 
 Provides greater teacher/student ratio and 

brings additional 1-1 support for students in 
the classroom. 

 All approaches have benefits and cautions 
associated with their use. 

 Students are heterogeneously grouped by 
mixed abilities and interests. 

 Shared responsibilities. 
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 Requires trust, communication, planning 
time, and coordination of effort. 

Various approaches to Co-teaching: 

There are four major approaches to Co-teaching. 

1) One Teach, One Support: In this approach one 

teacher has the primary responsibility for 

planning and teaching, while the other teacher 

moves around the classroom helping individuals 

and observing particular behaviors.  

2) For example, one teacher could present the lesson 

while the other walks around or one teacher 

presents the lesson while the other distributes 

materials. 

 Students receive individual help in a timely 

manner  

 It’s easier to keep students on task because of the 

proximity of the teacher. •  

 It saves time when distributing materials. • 

 As a process observer, the supporting teacher can 

observe behavior not seen by the teacher 

directing the lesson. 

2) Parallel Teaching: In parallel teaching, the teacher 

and student teacher plan jointly but split the 

classroom in half to teach the same information at the 

same time. 

For example, both teachers could be explaining the 

same math problem-solving lesson in two different 

parts of the room. If the room had two computers, 

each teacher could use a computer to model the use of 

the Internet or a new piece of software to half of the 

class. Each half of the class could be involved in a 

literature study group during a novel study. Some 

advantages of this approach are:  

• Preplanning provides better teaching.  

• It allows teachers to work with smaller groups. 

 • Each teacher has the comfort level of working 

separately to teach the same lesson.  

• Splitting the class allows students to be separated 

who need to be. 

3) Alternative Teaching: In alternative teaching, one 

teacher manages most of the class while the other 

teacher works with a small group inside or outside of 

the classroom. The small group does not have to 

integrate with the current lesson. 

For example, a teacher could take an individual 

student out to catch him/her up on a missed 

assignment. A teacher could work with an individual 

or a small group for assessment purposes or to teach 

social skills. A small group of students could work 

together for remedial or extended challenge work 

• Working with small groups or with individuals helps 

meet the personal needs of students.  

• Both teachers can remain in the classroom so one 

teacher can informally observe the other modeling 

good teaching. 

4) Station Teaching: Both teachers divide the 

instructional content, and each takes responsibility for 

planning and teaching part of it. In station teaching, 

the classroom is divided into various teaching centers 

For example, one teacher could present the lesson 

while the other walks around or one teacher presents 

the lesson while the other distributes materials. Some 

advantages of this approach are:  

• Students receive individual help in a timely manner  
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• It’s easier to keep students on task because of the 

proximity of the teacher.  

• It saves time when distributing materials.  

• As a process observer, the supporting teacher can 

observe behavior not seen by the teacher directing the 

lesson. 

Explanation of Problem 

The Co-teaching technique is latest and most widely 

used technique in western countries. It is new to us 

and slowly learnt by teachers Researches in this area 

are very scant It has been proved by researches that 

this technique can be used for all subjects and mainly 

in special schools. It becomes essential to enable 

trainee teachers thoroughly understand the technique 

so that they can use it as future teachers. 

Logical justification of the study 

 Researches on 'Co- teaching' are few in our country. 

The concept is very new. Recently Mumbai 

University has included this topic in the syllabus of 

B.Ed. A holistic approach to the problem could 

present a more comprehensive picture of the 'Co- 

teaching' in B.Ed. colleges. Therefore the researcher 

thought it is necessary to undertake a holistic study on 

Impact of 'Co- teaching'. 

The need for this study is imperative so as to bring to 

light the extent to which B.Ed students learn from Co 

teaching. The study would also try to bring into focus 

whether the B.Ed. colleges teach or organize 'Co- 

teaching 'only for name sake.  

The study of this type is needed to bring into focus the 

best management practices of ‘Co- teaching' in 

colleges. This in turn would make it possible to offer 

suggestions to improve the management of ‘Co- 

teaching’ in colleges of Education.  Therefore the 

present study is intended to give guidelines to 

colleges in the establishment and working of 

successful ‘cooperative Learning’. 

 Finally the study would also try to bring into focus 

the comparison between controlled group of students 

and experimental group of students learning some 

concept  of Co- teaching 

Objectives  

1. To study the impact of Co-teaching on 

experimental group, 

To compare the achievement of student taught with 
traditional method and by using Co- teaching. 

Hypothesis  

1. There is no significance difference between 

the means of total achievement score in the 

pre test and post test experimental group. 

Research tool  

1. Pre test and post test for evaluating 

summative performance 

2. Interview schedule for student. 

Scope and limitations of the Study 

The scope of the study  

1. The scope of the study is vast. All those who 

are teachers, and future teachers(trainee 

teachers) 

2. This study is related with the preparation for 

'Co-teaching' in all school subjects of B.Ed. 

course.  

3. This study is related with 'Co-teaching' for 

topics in all method. 
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The delimitation of the study 

1. This study is restricted to trainee teachers of 

Government B.Ed. College Ratnagiri 

2. This study is restricted to around 34 students 

of  one B.Ed College. 

3. The results of the experiment are restricted to 

such B.Ed colleges   where such environment 

exists  for Co-teaching. 

Sample 
Researcher has purposefully selected 34 trainee 

teachers of various methods from Government 

College of Education Ratnagiri.  
Methodology:-In the beginning researcher 

administered pre test on trainee teachers checking 

their knowledge about Co-teaching, its need and 

utility after their first Co-teaching lesson  (here the 

group is controlled group ),then same group was 

oriented with information about Co-teaching its 

various approaches with help of ppt and videos. After 

the training students were asked to give two more Co-

teaching lessons and then post test was administered 

(now the group has become Experimental) and their 

performance is observed. 

Statistical technique  used 

1. Mean, Standard Deviation  
2. Probability Associated with student ‘t’ test 

 

Hypothesis 1 

There is no significance difference between the means 
of total achievement score in the pre test and post test 
of the grou 

Table showing the mean and standard deviation of 
marks in pre test and post test of experimental group 

 

Interpretation 

Above table reveals that mean of the controlled group 

at pre test is 49.06 and that at post test is 70.79  this  

means there is average hike of  21.73 marks. 

Probability associate with student‘t’ value of the pre 

test and post test is found to be                              

2.472 which is significant at 0.01 level and 0.05 level, 

it is concluded that there is significant difference 

between marks in pre test and post test of 

experimental grou 

Findings:-There is significant difference between 

marks in pre test and post test of (experimental ) 

group 

Conclusion from Interview and observation 

schedule 

1. The learners were active in the learning process. 

2. Trainees worked in groups collectively by 

capitalizing on one another’s resources and skills 

3. Trainees asked  one another for information, 

monitoring one another’s work, 

4.  Learner could exercise greater choice over what 

they study, or at least what they prioritize.  

5. Positive Interdependence shown buy the 80% 

groups 

6. They develop communication skills. 

7. Concepts  which were not clear  got clarified in 

the group 

  Mean  
Standard 
Deviation ‘t‘ value 

Significant 
level 

Pre 
test  49.06 10.04 

 2.472 

  

 significant 
at 0.05 & 
0.01 level 

  
Post 
test 70.79 7.4 
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8. Pupil teachers started selecting appropriate 

approach of Co teaching according to the content 
9. Weak students develop confidence and better 

communication skills. 

10. Trainee teachers learnt a lot from their expert 

(school teacher) Co teacher. 
11. Students   started reflecting on their Co teaching 

lessons. 

12. Suggestions 

1.  Co teaching is the learner-centred 

philosophy that makes possible both a 

learning culture and better teaching. 

Therefore the trainee teachers must learn Co 

teaching 

2. Co teaching can complement and support 

almost any organization.  
3. Co teaching  once learnt practically will be 

useful to them to implement in schools as 

future teachers.  

4. Co teaching will enrich trainee teachers as 

they are   practicing teaching along with 

expert teachers.  

5. It is suggested that all teacher Education 

Institutions must organise orientation 

program for trainee teachers before they go 

for Co teaching 

6.  Orientation of expert subject teachers about 

Co teaching is also essential 
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Abstract: 

    This article describes importance of play because it 

is practice for being grown-up. Children at play learn 

to pay attention and to stick with a job. They learn to 

face problems and solve them. Play helps them learn 

what is right and wrong. They learn to be good 

sports, honest, and not to cheat. Children develop 

their imagination when they play. While playing, 

childrenwill learn to take turns and share. They will 

act out their feelings, listen and talk to playmates, and 

follow rules. They will try leading and following. 

They will start to understand themselves and others. 

Play helps them know what they like and what they 

don't like. During play they can pretend what it's 

like to be someone else, like a firefighter, doctor, 

mother, or teacher. There is a growing body of 

research that shows a link between play and the 

development of cognitive and social skills that are 

prerequisites for learning more complex concepts as 

children get older. 

Key Points: importance of play, all round 

development, educational excellence. 

Introduction:  

“You can discover more about a person in an hour 

of play than in a year of conversation.” -   Richard 

Lingard, 

With increasing emphasis at school on developing 
academic skills in children at younger ages, is the 

idea of play merely a throwback to another time  

when we did not have as much information about 

how children learn to read and acquire math skills? Is 

play a luxury? Is it worth it to sacrifice playtime in 

order to make sure that children learn. 

There is a growing body of research that shows a link 

between play and the development of cognitive and 

social skills that are prerequisites for learning more 

complex concepts as children get older. For example, 

play is linked to growth in memory, self-regulation, 

oral language, and recognizing symbols. It has been 

linked to higher levels of school adjustment and 

increased social development. Play has also been 

linked to increased literacy skills and other areas of 

academic learning. 

Children learn about art, science, math, 

music, nature, animals, and people when they play.It 

helps children learn and grow in a way that helps 

them feel good about themselves.  Children enjoy 

play. It is easier to learn when we are relaxed. We 

remember things we have done when the thinds were 

fun. Even when paly is hard, children are excited 

when theyu discover that they can control their 

bodies and actions.  Good play offers children 

success.  

Importance of Play In Children Life:Play is 

important because it is practice for being grown-up. 

Children at play learn to pay attention and to stick 

with a job. They learn to face problems and solve 

them. Also plays help them learn what is right and 

wrong. They learn to be good sports, honest, and not 

to cheat. Children develop their imagination when 

they play. All these skills will be important when 

children become grownups. It helps children learn 

about people. While playing, childrenwill learn to 

take turns and share. They will act out their feelings, 
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listen and talk to playmates, and follow rules. They 

will try leading and following. They will start to 

understand themselves and others. Play helps them 

know what they like and what they don't like. During 

play they can pretend what it's like to be someone 

else, like a firefighter, doctor, mother, or teacher. 

Play and Physical Development:-Children have a 

lot of energy. They need lots of chances to play 

physically in order to burn up energy, and then they 

sleep and eat better, so they will continue to grow. 

Children of school age keep on growing. When 

children play they learn to use muscles. Gross motor 

play involves the large muscles. Fine motor play 

involves use of smaller muscles. Large muscles like 

those in their arms and legs get stronger and work 

better as children run, hop, and climb. Small muscles 

in fingers and toes become more controlled. The 

ability to balance comes with the practice of walking 

along curbs, climbing trees, and monkey bars, and 

playing hop scotch. When children run, jump, roll, 

throw, catch, or swing they are building muscles. 

They burn energy that makes them tired and 

hungry. Play improves strength, endurance, and 

balance. Body coordination improves when children 

play in physical ways. It also helps children sleep and 

eat better. Also children can learn about the meaning 

of things in the world.Games help children learn what 

words mean, like "stop" or "go." Play with sand and 

buckets help children learn what "full" or "empty" 

means. They learn to collect and use information. 

They learn about time. They discover how things feel 

and taste. 

Play and Mental Development:-When children play 

they learn to use their minds. An important child 

psychologist, Jean Piaget, who studied how children 

develop, has helped us understand a lot about how 

children learn. They learn through their senses, by 

tasting, smelling, seeing, feeling, and hearing 

different things wherever they are playing. They 

learn size, color, texture, and weight. Counting in 

early childhood leads to skills in reasoning and logic 

in later childhood. 

Games and play should be hard enough to 

challenge a child, yet easy enough to prevent failure 

and long term frustration. Children become bored 

with toys and games that are too easy. The challenge 

of making something work, figuring out problems 

(like where a puzzle piece goes), and building or 

rearranging something helps children grow.Children 

do a lot of experimenting when they play. They 

discover for themselves that dirt tastes terrible. While 

playing they learn that some toys are heavier than 

others, that a ball bounces, and boats float. They 

learn the names of colors and that some things will 

hurt them. They learn to imitate what others do and 

how sharing works.Children like to think hard about 

what they are doing and try out their own ideas. They 

can solve the problem of building blocks so they will 

stand high. Finding the pieces of the puzzle that 

belong in certain places and dressing and undressing 

a doll are pleasant problem-solving activities.  

Play helps minds and bodies work together to finish a 

task.Children's creative imagination is used when 

they make things from materials on hand. A child can 

decide what to do with blocks, sand, paper, water, 

boxes, paints, crayons, paste, rhythm instruments, 

kits or supplies for playing store, or costumes for 

dress-up. The real fun of playing comes from doing 

something with things. Simply watching others do 

things or watching a mechanical toy does not provide 

the child with creative enjoyment. 
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Play and Social Development 

How children relate to other people is called social 

development. People who have studied children's 

play noticed that children relate to people in different 

ways at different ages.Early Play (Infant) Most of an 

infant's play is with parents and other family 

members. Babies like this play and the good feeling it 

brings. You can sing to babies, move their hands and 

feet, nuzzle their tummy, and the babies will smile, 

laugh, and coo. When baby is a little older, simple 

game like peek-a-boo are fun. Babies especially like 

the good feelings that come from being talked to and 

held close.Solitary Play (Toddler) The toddler enjoys 

playing alone. At this age there is little play 

with other children of the same age, though they may 

walk around each other.  

Play and Emotional Development:  
Drawing, painting, and music encourage self-

expression. Play helps children feel good as they 

learn to control their actions and bodies. They are 

happy when they learn to enjoy the beauty of colors, 

the rhythm of a melody, or the action of games. 

Playing with dolls, stuffed animals, or carpenter tools 

also may help them express anger or hurt. They often 

work out feelings in play that they dare not show in 

everyday living. Children act out their hopes and 

fears in creative play. When children are encouraged 

to tell their own stories, paint their own picture, act 

out their own feelings, or build their own pretend 

world, they are better able to hold onto their own 

hopes and dreams. Without that support, dreams may 

fade. Ambition and self-approval may decline. 

Snuggling up to children, gently patting or stroking 

them can give children a feeling of security. When 

someone is not around to play with a child, a familiar 

blanket or a furry toy animal will comfort the child. 

How Can teacher Help Children Play? 
Before you begin to play with children there is one 

important thing you will need to remember: when 

they play, you are learning, too. Watch and listen. 

Observe how they use past experiences in today's 

play. Watch how they interact in a group. See their 

joys and sorrows. Learn what they think is important 

by observing their play. Study how they think and 

plan. See their skills. Figure out their 

personalities.Whether you are mother, father, sister, 

brother, friend, or babysitter, there are many things to 

remember about your part in children's play. 

 Be Informed: Study and read about child 

development. Provide the right toys and activities at 

the right state of development. Know what to expect. 

Know what might happen and what to do. For 

example, lwarn how to respond to a child;s wrong 

answer or to losing a game. 

 Be A Good Example: Children will imitate 

many thinds to do. Enjoy play and have fun. Play fair 

is enthusiastic and kind. Show how to share and take 

turns.also play should be safe Provide plenty of 

space. Check toys and creative materials for safety. 

 Be Prepated to Meet Needs: If children are 

ready for group play, see that same-age friends are 

available. Provide chances for indoor and outdoor 

play. Provide materials for active and quiet play. 

Move to the child's level when playing. You should 

be able to look eye-to-eye, which may mean sitting 

on the floor or lifting them. 

 Be a follower: At times, it’s best if you encourage 

children to choose the kind of play. Ask only once 

if they want to play something. Don't rush or insist. 

First, you will need to observe children at play. 

Second, you may play with them, but remember to 

follow, not lead. Do it their way. Third, you may 
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show them a new way to play what they are 

already playing. If a child is playing with one doll, 

introduce a second doll and begin a conversation. 

Finally, sit back and observe what the child does 

with this new idea. Play only as long as the child is 

interested. 

 Be Creative: Provide creative materials. 

Encourage make-believe. Try to do things in new 

and different ways. "What if..." is a good starting 

place? Let boys play with dolls, and girls play with 

trucks. 

Conclusion: Today, many children do not have 

enough play opportunities at home because of TV, 

videos, and the computer. They interact with toys 

that are not conducive to building imagination and 

interesting dramatic play themes. In many 

instances, pretend play with siblings and 

neighborhood children is not available. There are 

more adult-organized and directed activities than in 

the past.  

“You can't stop the future, you can't rewind the 

past, and the only way to learn the scret is topress 

play   .” - Jay Asher,  
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Abstract  

There is an unprecedented demand for and a great 
diversification in higher education, as well as an 
increased awareness ofits vital importance for socio-
cultural and economic development, and for building 
the future, for which the younger generations will 
need to be equipped with new skills, knowledge and 
ideals. The younger generation have their own 
perception in selecting the best college for higher 
education. Which are those parameters, what type of 
challenges lay ahead, and how to cope up with these 
challenges are the core concern of this paper. This 
study focuses on perception of adolescents with 
respect to selection of colleges for higher education. 

Higher education includes, “all types of studies, 
training or training for research at the post-
secondary level, provided by the universities or other 
educational establishments that are approved as 
higher education by the competent state authorities. 
Everywhere higher education is faced with greater 
challenges and difficulties related tofinancing, equity 
of conditions at access into and during the course of 
studies, improved staff development, skills based 
training, enhancement and preservation of quality in 
teaching, research and services, employability of 
graduates, establishment of efficient co-operation 
and equitable access to the benefits of international 
co-operation. At the same time, higher education is 
being challenged by more opportunities relating to 
technologies that are improving the ways in which 
knowledge can be produced, managed,disseminated, 
accessed and controlled. Equitable access to these 
technologies should be ensured at all levels of 
educational system. 

The higher education colleges is more focussed on 
industry requirements and sculpting of professional 
skills in students, so that they can take up challenging 
role in different institutions or corporate sector. This 

requires enrolment of quality students who really 
have such talents, and at the same time quality 
faculty members, who can facilitate in building such 
knowledge and skills among the students. However 
though colleges are keeping with the needs of the 
society to meet the challenges post by students, 
certain perceptions by students in selecting or 
choosing collegeswould be an eye opener. Hence this 
study was undertaken by the researcher. 

Students who pass out from degree colleges look out 
for better avenues in terms of pursuing higher 
education which would help them to develop their 
market value in view of the competitive world.This 
research study was conducted with a view to study 
those perceptions of students, in selecting higher 
education colleges, and also their understanding or 
experience in chosen colleges, based on certain pre-
decidedparameters. 

The tool used for the study was questionnaire and 
informal interview.Incidental  sampling of students 
were used in the study. The students who were 
pursuing their graduation , with a keen interest of 
pursuing post graduate education were selected as 
sample. The size of the sample were 150 students 
studying in degree colleges in and around kalyan 
using survey method. The researcher used 
questionnaire as the major tool of the study. The 
items in the tool was classified under different 
headings, to study the perceptions. A qualitative 
analysis was done by the researcher. 

On analysing the questionnaire following were the 
recommendations from students’perspective : 

Teaching quality :Recruitment of more experienced 
teachers’with industry background was perceived by 
the students for enhancing quality in education. 
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Pedagogy : Adoption of blended approach by the 
teachers, with more case studies,scenario 
analysis,etc. 

1) Industry  Interface :  Priority for regular 
arrangement of leadership talks, more involvement 
of students in capstone projects to stimulate their 
academic and intellectual experience. 

2) Placement quality:  Tie-ups with companies, 
register with companies for campus visits, involve 
potential companies”CEOs and top bosses in 
leadership talks, and also educate students that 
placement quality is not measured in terms of pay 
package alone. 

3) Infrastructure:  Systematically dedicate investment 
on capability building with a long term 
perspective. Emphasize more on shared services 
like, cloud based software and databases etc. also 
emphasize on e-resources. 

4) Brand identity : Invest on increasing institutional 
visibility in multi-faceted industry-relevant and 
socially relevant projects. One pervasive approach 
is to create news for the institute everyday and 
focussed in newspapers. At least weekly news 
which have potential positive impact should appear 
in newspapers. Introduction of student exchange 
programs with national and international level of 
students. Different schemes to be started in the 
institution with the motive of attracting foreign 
students. 

5) Reputation of society/trust: Arranging work- shops 
on entrepreneurship development, skill 
development initiatives, sustainability education 
etc. 

6) Location : Investment on best possible available 
facilities to improve the quality of students. For ex: 
Wi-Fi campus, campus equipped with best medical 
facilities, campus with supermarket facilities, free 
regular connectivity with the nearest cities, drop in 
and pick up facilities for students while they travel 
out of campus. 

7) Governing body and their reputation:Regularly 
restructuring the governing body by carefully 
selecting members known to the society,emphasize 
more on industry representation, ensure 
representation of faculty  members and alumni etc. 

8) Alumni network: Investment on alumni 
meet,nomination of alumni in different committees 
of the institute and value their suggestions. 

Believing that, in this context, the solution of the 
problems faced on the eve of the 21st century will 
be determined by the vision of the future society 
and by the role that is assigned to education in 
general,and to higher education in particular. 

 
The challenges ahead: Considering that a 
substantial change and development of  higher 
education , the enhancement of its quality and 
relevance, and the solution to the major challenges it 
faces, require the strong involvement not only of 
governments and of higher education institutions, but 
also of all stakeholders, including students and their 
families, teachers, business and industry,the public 
and private sectors of the economy, the media,the 
community,professional associations and society as 
well as a greater responsibility of higher education 
institutions towards society and accountability in the 
use of public and private, national and international 
resources. 
The need of the hour to enhance quality in higher 
education is to use technology to conduct online 
workshops for critical thinking of the students. 
Research is another areas which needs to be 
enhanced. A teacher plays a crucial role in the 
development of students. A teacher instructs 
students,prepare lessons, grade students, assess and 
evaluate students’progress in classrooms etc. A 
techno savvy classroom gives an opportunity to 
teachers and pupils to explore new methods of 
teaching and learning separately. 
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Classroom teaching practices are at the core of a 
teacher’s work the beginning of the 21st century, 
teaching practices based on socio-constructivist 
theories became popular in educational. These 
theories are, to a certain degree, supported by 
empirical research: instructional methods based on 
socioconstructivist ideas (i.e., examining a learner’s 
psychological processes within the context of the 
learning process) – for example, student-oriented 
practices and cognitive activation – are associated 
with student motivation and conceptual 
understanding. Creating thinking through different 
tactics. For getting better results in the process of 
teaching-learning the students should be able to 
exercise correctly their power of thinking. They 
should think in a proper way for arriving at the 
fruitful solution of the faced problems. They must be 
able to acquire knowledge and understanding about 
the things, apply it further in useful situations. under 
the premise that professional practices based on 
socio-constructivist theories examined are considered 
innovative and beneficial for student learning and 
non-cognitive outcomes, the results suggest that the 
main driver for advancement is developing a large 
repertoire of classroom teaching practices as well as 
taking collective responsibility and working co-
operatively to improve instruction. Thus, the 
conception of instructional quality as diversity of 
practices also reflects teachers’ self-perception. . The 
teacher is the crucial person & play important role I n 
education system if the teacher is trained skilled & 
committed one and use various learning strategies 
then the whole education system in her/his setup will 
produce quality education and enlightened  

citizen which contribute for the development and 
program of the nation. 

“Concept mapping in the Classroom” An 
Innovative Trend 

 Classroom teaching practices are at the core of a 
teacher’s work. At the beginning of the 21st century, 
teaching practices based on socio-constructivist 
theories became popular in educational. These 
theories are, to a certain degree, supported by 
empirical research: instructional methods based on 
socioconstructivist ideas (i.e., examining a learner’s 
psychological processes within the context of the 
learning process) – for example, student-oriented 
practices and cognitive activation – are associated 
with student motivation and conceptual 
understanding. However, empirical research also 
suggests that these factors are not sufficient to foster 
learning. Cognitive outcomes may also require clear 
structuring of lessons and good classroom 
management. Therefore, three dimensions of 
classroom teaching practices are identified that 
reflect all of these aspects: structuring, student 
orientation and enhanced activities. 

Two types of co-operative hands-on activities were 
distinguished: the exchange of material, and teaching 
jointly as a team. While the former can be expected to 
be common in most countries, teaching jointly as a 
team requires a higher level of co-ordination and 
reflection. Holding a shared vision refers to individuals 
in a group having common goals and a common mind-
set to work for them. Having a clear focus on student 
learning implies regularly evaluating whether this goal 
has been achieved, which can be realised through the 
performance of systematic assessments .Reflective 
inquiry takes place when teachers have detailed and 
critical discussions about their teaching practices and 
their experiences in classrooms. Professional learning 
activities within schools, such as team supervision, are 
one setting where such reflection can take place 
Classroom teaching practices 

Using multilevel latent profile analysis, this report 
shows that teachers can be separated along their 
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overall frequency of using the three dimensions of 
teaching practices rather than their specific 
preference for one dimension or another. In each 
country, three profiles were detected: one group of 
teachers reports frequent use of structuring, student 
orientation and enhanced activities, while another 
group reports rarely using any of the three practices 
and one group falls in between. In all countries, the 
highest percentage of teachers was found in the 
profile with the lowest means for all three teaching 
practice dimensions while the lowest percentage of 
teachers fell within the profile with the highest 
means for all three dimensions. Hence, only a 
minority of teachers constitute the profile that 
reports a comparatively diverse and frequent use of 
classroom teaching practices. 

Creating thinking:- In our day to day speech, we 
label the term ‘thinking’ indiscriminately to different 
kinds of psychological activities .For example, when 
I say, during an informal introduction, that I am 
thinking of the days when I was a student at a 
college, I am using the term thinking for a proper 
psychological term which is recollecting, when a 
child think of a big toy for himself he is simply 
imagining. Also when looking at a distant vague 
object, one says; I think it is aeroplane, or car or bus 
which is interpretation of one’s perception. 

We can say that thinking is mental activity with 
regard to psychological objects. 

We may think about a thing or an event even when it 
is not actually manipulated observed by us. 

Creating thinking through different tactics. For 
getting better results in the process of teaching-
learning the students should be able to exercise 
correctly their power of thinking. They should think 
in a proper way for arriving at the fruitful solution of 
the faced problems. They must be able to acquire 
knowledge and understanding about the things, apply 
it further in useful situations. 

 Concept Mapping in the Classroom 

 Concept mapping is a type of structured 
conceptualization which can be used by groups to 

develop a conceptual framework which can guide 
evaluation or planning. (Trochim, 2003)  

Concept mapping is a technique that allows you to 
understand the relationships between ideas by 
creating a visual map of the connection 

  Visual Organizers 

 Mapping 

 Graphic Organizers 

  Webbing 

 Concept Mapping 

 Learning to think. 

 Learning to learn.  

These are the essential skills for student success. 
Research in both educational theory and cognitive 
psychology tells us that visual learning is among the 
very best methods for teaching students of all ages 
how to think, and how to learn.  

 Visual learning techniques - graphical ways of 
working with ideas and presenting information - 
teach students to clarify their thinking, and to 
process, organize and prioritize new information. 
Visual diagrams reveal patterns, interrelationships 
and interdependencies. They also stimulate creative 
thinking. 

 Concept mapping is a technique that allows you 
to understand the relationships between ideas by 
creating a visual map of the connections.  

Visual learning techniques help students 

Clarify thinking. Students see how ideas are 
connected and realize how information can be 
grouped or organized. With visual learning, new 
concepts are more thoroughly and easily understood. 
Reinforce understanding. Students recreate, in their 
own words, what they've learned. This helps them 
absorb and internalize new information, giving them 
ownership of their ideas. Integrate new knowledge. 
Diagrams updated throughout a lesson prompt 
students to build upon prior knowledge and 
internalize new information. By reviewing diagrams 
created previously, students see how facts and ideas 
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fit together. Identify misconceptions. Just as a 
concept map or web shows what students know, 
misdirected links or wrong connections reveal what 
they don't understand. Formats for Class Activities 

1..Problem solving 

2.. Decision making 

3. Projects 

4. Writing 

5. Investigative Learning 

6. Types of Graphic Organizers 

7. Webbing 

8. Concept mapping 

9. Matrix 

10 .Venn Diagrams 

11. Comparison 

12. Matrix 

13. Flow Chart 

Uses in the Classroom 

• Develop an understanding of a body of knowledge 

• Explore new information and relationships 

•  Access prior knowledge 

•  Gather new knowledge and information 

• Share knowledge and information generated 

• Design structures or processes Writing, web pages, 
presentations, constructions 

• Practical applications in your courses:  

• Handy way to take notes during lecture.  

 • Excellent aids to group brainstorming.  

   •  Planning your studies and career.  

   •Providing graphics for your presentations and 
term papers  

 • A way to outline your term papers and 
presentations.  

• Refine your creative and critical thinking. 

• Preparation (define the problem) 

• Generation of statements 

 Structuring of statements 

Six Step Process 

 Preparation (define the problem) 

Generation of statements 

Structuring of statements 

Representation of statements in the form of 
a map 

In conclusion, under the premise that professional 
practices based on socio-constructivist theories 
examined are considered innovative and beneficial 
for student learning and non-cognitive outcomes, the 
results suggest that the main driver for advancement 
is developing a large repertoire of classroom teaching 
practices as well as taking collective responsibility 
and working co-operatively to improve instruction. 
Thus, the conception of instructional quality as 
diversity of practices also reflects teachers’ self-
perception. The teacher is the crucial person & play 
important role I n education system if the teacher is 
trained skilled & committed one and use various 
learning strategies then the whole education system 
in her/his setup will produce quality education and 
enlightened citizen which contribute for the 
development and program of the nation. 
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14 Emerging Issues Related To Quality Research In Education 
Dr. Mrs. Saumitra S. Sawant 

Professor, Commerce Dept.  
Sydenham College of Commerce & Economics, Mumbai –. 
 

Abstract: 
  In the days of globalization an internet 

technology, it is required that the research Scholars 

are trained well and the research is conducted in a 

pragmatic framework.  The pedagogy of research 

needs to be harmonized with the research 

environment so as to develop a research culture.  The 

research supervisors instead of criticizing and finding 

fault with the system should come out openly to 

create a research culture. 

Introduction: 
Research means investigating ideas and 

uncovering useful knowledge. It is personally 

rewarding and socially beneficial. Research quality is 

an issue (related to the study of knowledge). By 

quality knowledge is meant the knowledge gathered 

by appropriate tools and anlaysed without bias. The 

quality based knowledge is important to librarians 

(who manage information resources), decision-

makers (who apply information), jurists (who judge 

people on evidence) and journalists (who disseminate 

information to a broad audience) and above all to the 

human beings for furtherance of development. That is 

why it is hammered on the scientists and analysts to 

create reliable information. The education scientists 

are therefore urged with concern that they should 

create such knowledge so as to draw out policies to 

shape the future generations. 

 There are five major aspects that can bring 

change in quality of research in the discipline of 

Education.  

 The first and foremost thing is that let us 

accept the existing realities of the world. 

Privatization has entered educational system, where 

the emphasis is on production and priorities are result 

oriented. Commitment of Private Institutions to 

business has to be accepted. This has an implication 

that more people will opted for research at Ph.D. 

level. Obvious reason is that there are more job 

opportunities in the private sector than the 

government institutions. Again the chances of 

promotion are ample in the private institutions than 

the government system. 

 The existing teacher education colleges or 

the University departments of education in the 

government aided sector may not be able to 

accommodate all the aspirant researchers and 

enthusiast supervisors. The obvious resultant would 

be mass production of Ph.D.s. Question is “Does 

Mass production Necessarily Mean the End of 

Quality?” the answer to this question may be both 

“Yes” and “No”. “Yes” in the sense that when large 

number of researches are taken up, the quality 

contract measures become weak and monitoring does 

not remain feasible. On the other hand “No” to the 

said question means that if the process of discovering 

knowledge is streamlined, the mass production of 

Ph.D. or research dissertations will add to knowledge 

generation activities. There is a need to make the 

grammer of research quite simple and free from 

pedanticism. Several terms in research grammer 

should be well defined so that the researchers 

understand the meaning easily. The issues related to 

research grammer like research design, sampling 

process, hypothesizing or statistical designs have to 

be made streamlined in such a fashion that the 
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researchers do not remain confused. Along with 

quantitative research, qualitative aspects of research 

should also be made part of the research process. The 

research questions should be prompted through the 

process followed by the researcher. Analysis and 

Interpretation should be made part of the routine 

teaching-learning process so that thinking becomes 

habit of the researchers. Like language grammer, 

research grammer should also be continuously 

hammered in the classrooms of Education discipline 

so that researchers get accustomed to the formalities 

of research methods. The objective should be to 

produce knowledge by quality research process and 

inculcating thinking process in the researchers. The 

role of thinkers today is to mould the existing system 

with vision to help the discipline of Education grow 

with the professionalism so as to produce quality 

research. 

Secondly, the need of the time is to prepare road map 

for research issues so as to delve in to specialized 

areas of research in education. The researchers have 

to be trained to perceive the problems and find 

solutions. The existing scenario of education in the 

country as well as that of the world should be made 

clear to the researchers. The teaching learning system 

as well as curriculum in the discipline of Education 

should be designed in such a way that the researchers 

are sensitized to the problems of education. 

 Research process and research problems in 

education should be such that these solve societal 

problems from different angles. For example, the 

society in India at present is being faced with 

problems like violence in schools, sex linked 

problems at primary stage of education, aspiration of 

parents that their child should lead the class in every 

activity, going for tuitions even at pre-primary level, 

etc. It is the duty of researchers in education to find 

solutions to these problems. Providing research 

answers to such problems and giving theoretical base 

to issues like these will help add quality to research. 

 The answer to such problems is not simple. 

It involves knowledge of sociology, psychology as 

well as economics. Therefore thirdly, it may be 

pointed out that the researchers should be made to 

explain the issues from various points of view : 

economics angle, political angle, administrative angle 

and social angle. The researchers in education have to 

be oriented to various disciplines so that they can 

explain their findings properly. Knowledge of various 

disciplines will help building theoretical base of 

educational problems and workable solutions will 

emerge out of these. A research providing solutions 

to the societal problems is quality research. 

Fourth aspect to achieve quality in research 

is to change pedagogy of research.  At present, the 

researchers are provided basic theoretical knowledge 

of research process at the Masters level and later they 

get in touch of the supervisors who without putting 

the researchers to learning research process help them 

in selecting problems and conducting research. 

Most of the research problems of the 

researchers usually match the research thesis of the 

supervisors (Singh 2008).  Further, the pedagogy of 

research in most of the cases remains up to 

counseling by the supervisor.  There is a need to 

change this pedagogical process.  The institutions 

will have to take up the challenge by formally 

introducing inter-scholar and teacher-scholar 

interaction.  Regular seminars in the institutions on 

research need to be initiated where all research 

scholars and interested faculty should discuss 

research problem, methodological issues of research, 

various implications of findings etc.  Each of the 

sessions in the seminars should be prolonged and 
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well debated and followed by individualized 

feedback on performance in the seminar.  Here, the 

supervisors have to be careful and should receive 

feedback for their scholars open mindedly.  The 

interactive sessions may be extended for having view 

of the outside fraternity (if possible/available).  The 

ideas of the outside faculty are also reflected in 

research publications.  The researchers should be 

asked to plan their research in such a way that the 

research can bring out two or three publications.  The 

feedback received from the editors of the research 

journals will be most beneficial in improving quality 

of research.  Peer review (Critical assessment by 

qualified experts, preferably reviewers, who do not 

know author’s identify) enhances research quality.  

This does not mean that only peer reviewed 

documents are useful (much information is 

distributed in working papers or reports), or that 

everything published in professional journals is 

correct ( many published ideas are proven false) but 

this process encourages open debate about issues 

(Lee and Kamler 2008). Unfortunately, Indian 

research journals rarely reply back to the researchers 

for their publications.  Even the research journals 

published by apex bodies of India rarely send back 

the research papers with feedback to the researcher.  

There is a need to upgrade research journals in 

Education. 

Fifthly, the research institutions should 

identify their thrust areas or the areas of 

specialization wherein the research issues would be 

identified.  If should be left to the research scholars to 

know their areas of interest and then identify the 

institutions where they would like to get registered 

for research.  The thrust area identification will 

provide specified pedagogy of research which will be 

easily understood by the researchers and reputed 

institution will come forward to supply a manpower 

thoroughly oriented in research techniques.  Further, 

the concentration of research in the selected areas 

will help in the formation of group of researchers 

who develop in to the teams pursuing common goals.  

These teams and the inter-team and intra-team 

interactions will provide major input to bring quality 

improvement in research. 

Conclusion : 
In short, it may be mentioned here that most 

of the universities and institutions in the country and 

world over are concerned about quality of research.  

One consequence is that doctoral students are now 

being encouraged to publish during (and as part of) 

their candidature.  While thesis publication practices 

are relatively well established in the sciences, but 

students and their supervisors in the social sciences 

are facing new pressures to produce a range of peer 

reviewed publications by the time dissertation 

research is completed.  In the days of globalization an 

internet technology, it is required that the research 

Scholars are trained well and the research is 

conducted in a pragmatic framework.  The pedagogy 

of research needs to be harmonized with the research 

environment so as to develop a research culture.  The 

research supervisors instead of criticizing and finding 

fault with the system should come out openly to 

create a research culture. 
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15. A study of Effectiveness of Constructivist Approach for Enhancing Achievement in 
Chemistry among 9 thStd Students. 

-Amol Rajaram Kamble 

 Abstract 

The study is focused to find out the effectiveness of 
constructivist approach for enhancing achievement in 
chemistry among 9thstd students. The investigator 
used randomized pre-test/post-test design in which 
the samples 
are randomly assigned subjects to experimental and 
control group. The samples of the present study are 
consisting 
of 60 Standard IX students of  High school. Out of 60 
students,30 students were chosen randomly for 
Experimental group and 30 students for Control 
group. The achievement test was prepared, 
standardized by the investigator and administered to 
the samples in the pre test and post test. 
The main findings of the study are; there is 
significant difference in the post test scores of control 
and experimental group. The achievement scores of 
the samples in the experimental group are better than 
the control group and it proved that constructivist 
approach is an effective teaching strategy than the 
chalk and talk method for the achievement in 
Chemistry. 
Keywords:constructivist approach, achievement in 
Chemistry 

Introduction 

Science is the pursuit and application of knowledge 
and understanding of the natural and social world 
following a 
systematic methodology based on evidence. Science 
refers to a system of acquiring knowledge through 
observation and 
experimentation to describe and explain natural 
phenomena. Chemistry in one of the core subjects of 
science and it has 
the composition, structure, properties, and reactions 
of matter, especially of atomic and molecular 
systems. The main aim 
of the science education is to make a meaningful 
understanding of Science theories, concepts, 
equations, laws, principles 
etc. Teaching Science focuses on providing students 
with opportunities to get an experience and to 
develop their 

cognition. Learning is the product of self-
organization and reorganization of existing ideas. 
This learning is possible 
through different approach, strategies and methods. 
 
Need and Significance of the Study 
The constructivism provides a perspective on 
teaching and learning science in classrooms, with a 
view to improving the effectiveness of science 
teaching in enhancing students' learning. The core 
view of constructivists on learning science suggests 
that students construct their knowledge strongly 
influenced by social environments. They learn 
science through a process of constructing, 
interpreting and modifying their own representations 
of reality based on their experiences. 
Therefore, constructivists acknowledge social 
dimension of learning such as the classroom and 
learning community whereby students make meaning 
of the world through both personal and social 
processes.  
 
Objectives of the Study 
 To find out the level of achievement in Chemistry 
between control group and experimental group in the 
pre test. 
 To prepare a lesson plan to teach atomic structure for 
the samples in the control group. 
 To prepare a constructivist approach lesson plan to 
teach atomic structure for experimental group. 
 To find out the level of achievement in Chemistry 
between control group and experimental group in the 
post test. 
To find the significant difference in the mean scores 
of achievement in Chemistry between control group 
and 
experimental group in the post test. 
 
Hypothesis of the Study 
1. There is significant difference in the mean scores 
of achievement in Chemistry between control and 
experimentalgroup in the pretest. 
2. There is significant difference in the mean scores 
of achievement in chemistry between pre test and 
post scores of 
the samples in the control group. 
3. There is significant difference in the mean scores 
of achievement in chemistry between pre test and 
post of thesamples in the experimental group. 
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4. There is significant difference in the mean scores 
of achievement in Chemistry between control and 
experimental groupin the post test. 
 
Summary 
1. There is no significant difference in the mean 
scores of achievement in Chemistry between control 
and experimental 
group in the pretest. 
2. There is significant difference in the mean scores 
of achievement in chemistry between pre test and 
post scores of 
the samples in the control group 
3. There is significant difference in the mean scores 
of achievement in chemistry between pre test and 
post of the 
samples in the experimental group. 
4. There is significant difference in the mean scores 
of achievement in Chemistry between control and 
experimental group in the post test. 
 
Educational Implication of the study 
The study helps the teachers to understand and 
implement the constructive approach in teaching 
chemistry and to help the 
students to have mastery level of learning. Teachers 
may get awareness of using the different methods, 
approaches, 
strategies to teach chemistry subject in an interesting 
manner. The teachers will realize the chalk and talk 
method will not 
bring the expected or fruitful result in the 
achievement of chemistry. 
Conclusion 
The study proved that the constructive approach 
influences in the learning and achievement of 
chemistry among the 
standard IX students. When the students wanted to 
have a mastery level of learning, the chalk and talk 
method alone will 
not useful. There are other approaches, strategies to 
be adopted by the teacher to enhance the learning and 
attainment 
especially in Chemistry. This can be done through 
constructivist approach of teaching. Hence, the study 
suggests the 
science teachers to adopt and implement 
constructivist approach in teaching Chemistry. 
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16  study of factors Affecting drop in results of high scoring S.S.C. vernacular 
students in H.S.C. examination in Vile Parle Region 

 Mandar Gopinath Sawant 
 
Abstract 
The study aims to determine the influences of 

language proficiency on academic performance of 

Higher Secondary School Certificate Examination. 

Data was collected from 30 students from various 

vernacular medium schools who had appeared for 

H.S.C. Exam from Vile Parle region a western 

suburban area in city of Mumbai, India. Statistical 

analyses revealed a significant affects to academic 

performances. There is observed trend that many 

students from vernacular students who score wellin 

S.S.C. examination struggle to achieve the same 

grades in H.S.C. Exams.  An ex-post facto, non-

experimental approach was used in this research.  

 

The students from non-English medium schools (i.e. 

from vernacular school) might have difficulties 

understanding lectures and interacting with their 

teachers due to lack of English proficiency (Ramsay, 

Barker, & Jones, 1999; Selvadurai, 1998). The study 

has found definitive link between the lack of 

linguistic skills in the language of teaching and 

learning and that of answering, on the scores of the 

vernacular students in the H.S.C. Exam. It takes 

longer for vernacular students to reach academic 

norms when answering in English than to acquire 

interpersonal communication skills required for day-

to-day conversation. Thus language proficiency 

might be a key factor in their academic success. 

This research was conducted to investigate the 

relationship between self-perceived English language 

proficiency and academic performances of students 

from vernacular schools, with a hope that it will 

provide insight for teachers, parents and 

administrators who wish to promote vernacular 

student’s academic success. 

Introduction:-The H.S.C. examination are the most 

crucial exams after the S.S.C. examination, students’ 

performance is important. This paper attempts to 

highlight the most common factors behind below par 

performances of students from vernacular medium 

and implications drawn, which leads to some 

recommendations for future practices.  

The Maharashtra State Board conducts HSC 

Examinations in the state of Maharashtra through 

nine Divisional Boards Located at Pune, Mumbai, 

Aurangabad, Nagpur, Nasik, Kolhapur, Amravati, 

Latur and Ratnagiri. The Board conducts the exams 

twice a year and around 14 lacs students appear for 

the exams. There are over 7000 Higher Secondary 

Schools or Junior colleges in the state of 

Maharashtra.  

Research Method 

Research Design and Instrumentation:-An ex-post 

facto, non-experimental approach was used in this 

study to examine the relationship between English 

language proficiency and academic performance of 

vernacular students enrolled in a junior college in 

Vile Parle located in western suburbs of Mumbai 

City,.  A standardized self-reported questionnaire was 

developed and utilized to collect data. In addition to 

some basic demographic questions, the instrument 

included items on English language proficiency.  
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Students were asked to rate their English language 

proficiency using a 4-point Likert scale: 1 (poor), 2 

(average), 3 (good), and 4 (excellent).  They were 

also asked to indicate whether they had academic 

difficulties in understanding English, specifically in 

reading, writing, listening, and speaking.  A 4-point 

Likert-scale was used for these items as well: 1 

(always), 2 (often), 3 (sometimes), and 4 (never).  

The questionnaire included an item on the number of 

languages spoken as well.  Participants indicated 

whether they studied mathematics and science 

subjects in English or their native language.  

Participants' academic performance was measured by 

their H.S.C. Examination scores. In addition, 

participants were also asked to indicate how they felt 

their English language skills affected their academic 

achievement.     

Participants and Data Collection:-Researcher 

obtained an approval from the Acharya A.V.Patel 

Junior College, Dadabhai Road, Vile Parle west, 

Mumbai, India where the study was carried out.  The 

college had around 287 students in out which the 38 

students who had from Marathi and Guajarati 

Medium where selected.  Thirty-eight surveys were 

randomly distributed, out of which three where 

returned and five where incomplete. Therefore, the 

sample consisted of randomly selected 30 vernacular 

students. The sample was about one tenth of the 

overall vernacular student population at the 

participating institution. Participation in the study 

was voluntary. Participants were given informed 

consent forms, which provided information regarding 

the study, including the contact information of the 

principal investigator. Participants were given five 

days to complete the surveys and return them 

together with signed informed consent forms to the 

principal investigator. 

Data Analysis 

SPSS (2008) statistical software package was utilized 

to analyze data. Students' academic performance 

measured by their GPAs was the outcome 

(dependent) variable, while self-rated questions about 

language proficiency and language difficulty, and the 

number of languages spoken were independent 

variables. Descriptive statistics of the sample and 

ANOVA inferential statistics were applied to analyze 

the data. In addition, multiple regression analysis was 

utilized to determine which independent variables 

were the best predictors of international students' 

academic performance. 

Table 1 

Frequency of Having Difficulties in Writing, 

Reading, Listening, and Speaking 

 

Variable 

 

Categories n (%) 

Difficulties in 

writing 
Always 

Often 

Sometimes 

Never 

7 (23.3 %) 

4 (13.0%) 

15 (50.0%) 

4 (13.3%) 

Difficulties in 

reading 
Always 

Often 

Sometimes 

Never 

2 (6.7%) 

3(10.0%) 

17 (56.6%) 

8 (26.6%) 

Difficulties in 

listening 
Always 

Often 

Sometimes 

4 (13.3 %) 

8 (26.6%) 

16 (53.3%) 
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Never 2 (6.60%) 

Difficulties in 

speaking 

Always 

Often 

Sometimes 

Never 

6 (20.0 %) 

7(23.3%) 

15 (50.0%) 

2 (6.60%) 

 

Results 

Out of 38 students questionnaires received 30 were 

expected as complete and analyses were conducted 

based on these responses. There were         16 

(53.3%) females and 14 (46.7%) male students. 

Descriptive statistics were computed to learn about 

the characteristics of the sample. Participants were 

asked whether they studied mathematics and science 

subjects in English or their native language. For 

24.0% of them (8 participants) responded that they 

had studied the subjects of science and mathematics 

in English and 76.0% indicated that they had these 

subjects  in native language other than English. 

Participants where also asked to rate their English 

Proficiency level: 26.6% rated their English 

Proficiency as excellent,53.3%  rated their English 

Proficiency as good, while 17.1% rated as average. 

When asked whether English as the language of 

instruction limits their academic achievement, 58.8% 

said yes, and 41.2 said no.  

Since all the subjects selected had low scores in their 

H.S.C. Examination as compared to their scores in 

S.S.C examination, in order to raise the performance 

of the vernacular students it is essential to understand 

the importance of proficiency in the language of 

instruction. On going communication between 

administrators, target subject group i.e. the students 

from vernacular mediums, and faculty members, the 

teachers will encourage these students to master 

English language. There a time gap between the 

S.S.C examination and start of the eleventh grade 

academic activities because of delayed online 

admission process. This time should be utilized to 

hone the language skills and master the language of 

instruction. Ongoing communication with non-

vernacular students would support the integration of 

the vernacular students in mainstream student life in 

junior college environment. The vernacular students 

thus will feel isolated and their social adjustment will 

be easier. 

This study has several limitations. Firstly it was 

limited to one institution. Secondly it was only 

limited to vile parle region. Thirdly this study 

examined the relationship between self-perceived 

language proficiency and academic performance of 

International students.  It recommended for further 

studies to include a larger sample size and more than 

one institution in order to satisfy the want of larger 

sample size. 
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17  New Trends in Methodology  and Training of teachers for acquiring skill of 
facilitating through constructivism : An innovative practice  

 Usha More 
S. N. D. T. College of Education, Pune

Abstract 

The national curriculum framework 2005 recommend 
that  curriculum should help learners to become 
constrictors of knowledge and emphasizes the active 
role of teachers in relation to the process of 
knowledge constriction.  It  emphasizes that students  
constrict their  own understanding  and knowledge of 
the world, through experiencing things and reflecting 
on those experiences  

 Introduction 

Role and   Importance of teachers in  constriction 

of  knowledge by students   

 Albert Einstein said, I never teach my pupils; I only 

attempt to provide the condition which they can 

learn. This is an apt sentence, in the light of 

facilitation and constructivism, to elaborate the role 

of teacher as he has to make suitable situations and 

create appropriate for the students to explore new 

knowledge on their own. Teacher in a constructive 

classroom has to perform various roles. Therefore, 

teacher‘s role is multi-dimensional.  The teacher as a 

facilitator encourages and promotes their students. 

Principles of self learning As the teacher is the major 

source of learning.  So the researchers to try small 

experience in her  student teachers through 

educational transaction  how would  do teacher as a  

facilitator encourages and promotes their students. 

 To plan and implication of the innovative 
practice: 

Objectives:-To  provide training to the student 

teachers about training of teachers for acquiring skill 

of facilitating through constructivism. 

Target group – 42 B.Ed students.  

Research method -single  group experimental 
Training regarding role of a  teacher as a 
facilitator : a session conducted included following 

points 

 Facilitator – 

  Diverse ways and means are 

available for self learning times in mode. In today’s  

knowledge explosion. Teacher is not mare dispenser 

of information now he is the one of who encourages 

and supports learners in their active learning.  

 To facilitate means-  

1. To make easy    

2. To make easier, assist the progress. 

A  facilitator  

 Makes learning process easy and helps the 

students  

 Helps the student be comfortable by creating 

congenial attitude. 

 Arranges classroom activities  

 Provides clues to the learners 

 Handles the class smoothly. 

 Creates proper learning environment in the 

class.  

Characteristics of teacher as facilitator  

 Neutrality  

 Flexibility  

 Resourcefulness 

 Learning   structure provider  

 Professional outlook  

 Cultivator of shared responsibility    
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These characteristics have to nurtured among the 

student teachers through teacher education program. 

but it will be miserable to expect current behaviorist 

teacher education program to do so instead of to 

facilitating through constructivist approach. 

Facilitative Development program – 

 The program has following activities – 

 Group discussion  on various role of teachers  

 Brainstorming  session on problems and 

challenges in education and its solutions  

 Story writing and telling sessions. 

 Role play on student –teachers  good 

interactions 

 Draw  picture and give name reference to 

creative experience    

 Listing of research subject through  their won 

experience  

 Simulation and games on area of teaching 

learning environment while educational 

transaction  

 To use some strategies will be demonstrated – 

 collage  

 social graph, 

 closing circle  

 Reciprocal learning 

 Critical exploration 

 Think pair and share  

 Cognitive apprenticeship 

 KWL charts   

 

Finding:   
The student teacher  increasing understanding about 

Constructivistism 

The student shear their ideas freely  

Student teachers increasing their teaching approaches  

The construct view of learning can point towards a 

number of different teaching practices. It usually 

means encouraging students to use active technique 

i.e. experiments, real. word problem solving, to 

create more knowledge and then to reflect on and talk 

about what they are doing and how their 

understanding is changing. The teacher makes sure 

he or she understands the students pre-existing 

conceptions. And guides the activity to address them 

then build on them. Constructivist teachers encourage 

students to constantly assess how the activity is 

helping them gain understanding. By questioning 

themselves and their strategies, students in the 

constructivist classroom ideally become “expert 

learners”. The gives them ever broadening tools to 

keep learning. Will a well-planned classroom 

environment, the students learn, “HOW TO 

LEARN”. 
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18.  Need of SWOT Analysis for the Quality Education
                                                                                                  

                                                                                                 Dr. Sunita A Londhe 
           Assistant Professor 

                                                                                     Govt. College of Education, Panvel 
 
Abstract:- 
 
Quality is not something that is bestowed by others; it 
is attained and maintained as a result of ceaseless 
efforts. Quality of a product may be good for one but 
not for another because it does not serve the purpose 
and for that here is need for analysing. 
SWOT analysis is an important tool for analyzing 
teaching -learning and overall education process. It is 
recommended to carry out a SWOT analysis after 
taking any academic decision to implement or 
improve before planning takes place. The results of a 
SWOT analysis will help focus on the process and 
finding critical points during the transfer of good 
educational practices. Quality has become a defining 
element of education in the 21st century in the 
context of new social realities. In this context, quality 
and excellence should be the vision of every higher 
education institution including teacher education. The 
advancement of a country can be judged by the standard of 
higher education existing in that country. Acquisition of 
quality and excellence is the great challenge faced by 
all higher education institutions. This paper is mainly 
focus on how the aspect of SWOT analysis is helpful 
for the quality education.  

Introduction 
Quality has been defined by several management 
experts. The dictionary meaning of quality is ‘the 
degree of excellence’. Deming is of the opinion that 
quality is a positive concept. Product or service 
which helps someone and enjoys good sustainable 
markets is of good quality. Seymour opines that 
―quality is continuous improvement. Quality and 
excellence are often used synonymously. In a sense, 
they trigger the same response when they are 
experienced. Quality is not something that is 
bestowed by others; it is attained and maintained as a 
result of ceaseless efforts. Quality of a product may 
be good for one but not for another because it does 
not serve the purpose and for that here is need for 
analysing.  

One of the most straightforward frameworks and 
approaches used for analysing strategic positions, 
for a particular artefact or process is the SWOT 
analysis. SWOT stands for strengths, weaknesses, 
opportunities and threats’. It is perceived that SWOT 
analysis and overall strategic planning may enhance 
certain internal and external activities and ensuring a 
fit between the external situation of a particular 
process (threats and opportunities) and its own 
internal qualities or characteristics (strengths and 
weaknesses). SWOT analysis is frequently used in 
environmental management as a diagnostic method 
to identify key factors influencing the success or 
failure of an organization’s project (Masozera et al. 
2006; Geneletti et al. 2007; Lozano and Vallés 2007). 
The standard application of SWOT analysis is based 
on a template, which provides the necessary 
heuristics to examine the future prospects of an 
organization. The achievement of the organization’s 
goals & potential to accomplish its objectives is 
judged against both inner (i.e., that pertain to the 
organization itself) as well as outer (i.e., 
environmental) aspects that may be mobilized in 
order to accomplish the goals of the organization. 
Inner aspects are termed ‘strengths’, while outer 
aspects are called ‘opportunities’. In an analogous 
manner, barriers can be found within the 
organization (termed, ‘weaknesses’) or in the 
environment surrounding the organization 
(‘threats’). The result of the SWOT analysis offers 
insights concerning the trajectory of the organization 
categorized in ‘strengths’ that should be supported 
(i.e., inner potential), ‘opportunities’ that have to be 
sought (i.e., environmental prospects), ‘weaknesses’ 
that must be overcome (i.e., inner barriers), and 
‘threats’ that ought to be alleviated (i.e., 
environmental hindrances). 

  In general terms SWOT analysis is being used for: 
 Explore possibilities for new efforts or 

solutions to problems.  
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 Make decisions about the best path for a 
strategic-focused initiative 

 Identifying opportunities for success in the 
context of threats and weaknesses which 
may open new directions and choices. 

 Determine where change is possible. 
 SWOT may identify what works well and 

what does not and provide the context and 
data for taking appropriate actions in order 
to change a current situation. 

 Adjust and refine plans mid-course. 
 A new opportunity might open wider 

avenues whilst a threat might close a service 
that existed in the past. 

  How to do SWOT Analysis? 
The use of SWOT Analysis as a planning tool has 
been expanded beyond its initial use in business, 
and it is now commonly used as an initial step in 
the planning process by public agencies, academic 
institutions, and other organizations. A SWOT 
Analysis can be useful in marketing of new 
services and new programs, assessing the value of 
new projects and new ideas, and any other 
situation requiring a decision. A SWOT Analysis 
looks at and defines the strengths and weaknesses 
of the internal environment of the organization or 
organizational unit, as well as the opportunities 
and threats within the environment external to the 
organization or organizational unit. The SWOT 
analysis tool is useful for delineating information 
important to making decisions about allocation of 
resources in the competitive environment that 
institutions and organizations operate within. A 
SWOT analysis is become only one tool that can 
be useful in planning. Other factors need to be 
considered in creating a strategic plan (e.g., 
political, cultural, economic, structural aspects of 
the university, community, state, etc.). 

Process in Developing a SWOT Analysis 

1. Clearly define the objective of the analysis, 
the purpose of the analysis, the decisions that the 
information from the analysis will help you make. 

2. The object of the analysis can be a new 
product, a program you want to offer, a service you 
want to develop, a research project idea, a plan for 

allocation of scarce resources, an aspiration goal 
for your unit, any desired end state. 

3. The four aspects of the SWOT analysis have 
been defined in a number of ways, but for our 
purposes the following explanations seem useful: 

                                    

 

  Strengths – attributes of the 
unit/department/college/university that likely will     
be helpful to and have a positive effect on the 
achievement of the desired end state (the object of the 
analyses as defined above). Strategies to capitalize on 
these strengths can be developed. 

  Weaknesses – attributes of the 
unit/department/college/university that likely   will 
have a negative effect on achievement of the desired 
end state. Strategies to minimize the effects of these 
weaknesses can be developed. 

Opportunities – conditions external to the 
unit/department/college/university that likely will 
have a positive effect on achievement of the desired 
end state. Strategies to exploit these opportunities can 
then be identified. 

Threats – conditions external to the 
unit/department/college/university that likely will 
have a negative effect on achievement of the desired 
end state. Strategies to defend against these threats 
can be identified. 

Quality in Education: 

Quality has become a defining element of education 
in the 21st century in the context of new social 
realities. Quality makes education as much socially 
relevant as it is personally indispensible to the 
individuals. In this sense quality becomes the 
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defining element of education. In this context, quality 
and excellence should be the vision of every higher 
education institution including teacher education. 
Acquisition of quality and excellence is the great 
challenge faced by all higher education institutions.  

Quality Management in Teacher Education: 

In any educational institution there are three aspects 
to be managed-academic, administrative and 
financial. Besides these there are the human and 
physical resources to be managed to their optimum 
level. In other words management of input-process-
product is of utmost concern of the system of teacher 
education. If every component is of good quality then 
the final product i.e. the teacher will be perceived as 
fulfilling the needs of the consumers 

Applied to the field of Teacher Education, quality 
refers to the totality of features and characteristics of 
the student teacher acquired as a result of the teachers 
education programme. If the expectations of the 
schools, students, parents and the society are met that 
indicates that the right type of teachers have been 
prepared by the teacher education institutions. 
Teachers should achieve the best of potential already 
in them. However, if the following questions are 
answered by the educational institutions in general 
they will be able to achieve quality. 

1. What key outcomes have we achieved?  
2. How well do we meet the needs of our 
stakeholders?  
3. How good is our delivery of education processes?  
4. How good is our management?  
5. How good is our leadership?  
6. What is our capacity for improvement? 
       SWOT analysis is an important tool for 
analyzing teaching -learning and overall education 
process. It is recommended to carry out a SWOT 
analysis after taking any academic decision to 
implement or improve before planning takes place. 
The results of a SWOT analysis will help focus on 
the process and finding critical points during the 
transfer of good Educational practices. 

Indian higher education is one of the best and the second 
biggest in the World after U.S.A. India is anticipated as one 

of the Nations to lead the future scenario. During 
independence there were 20 Universities, 500 Colleges 
with 2,40,000 students. Today there are more than 300 
University level Institutions and13,000 Colleges with 
approximately 10 Million students. There are more than 
4,30,000 teachers engaged in teaching in these Institutions. 
When we compare the higher education with the other 
developed and leading developing countries we find that 
only 7.5% of Indian youth in the age group of 17 - 23 years 
are studying in the institutions of higher education whereas 
15.22% of the youth access to the higher education in many 
other countries. Compared to India many of the institutions 
of higher education in abroad have excellent infrastructure, 
resources, faculty developing programs and research but 
the same cannot be said about the institutions of higher 
education in India. In this paper, an attempt has been made 
to comprehend the present status of the higher education 
system through the SWOT analysis. SWOT analysis is a 
qualitative tool which by identifying the strengths, 
weakness, opportunities and threats to the Indian higher 
education makes an overall assessment of the Indian 
Universities education system. 

CONCLUSION 
 In general there are many quality gaps in framing policies 
and executing them through national level educational 
bodies, are identified in the analysis of the quality of Indian 
higher education. The quality of higher education 
should encompass four components therefore four 
E’s:- 
 1. Existence of infrastructure, human and learning 
resources. 
  
2. Extent of use 
  
3. Effectiveness of the management process and 
 
4. Effect of the inputs 
 
The advancement of a country can be judged by the 
standard of higher education existing in that country. Only 
certain universities and colleges are playing vital role in the 
development and modernization and also producing men 
and women of excellence. In order to improve the existing 
situation, all the colleges and universities should be evenly 
distributed with necessary facilities, for both teaching and 
research. To facilitate this, UGC and AICTE can enforce 
academic audit in the educational institutions. Besides the 
head of educational bodies are to be selected by merit. The 
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student bodies are to be involved in academic decision-
making. Industries should be included in the curriculum 
planning and there should be a close interaction between 
industries and educational institutions with regard to the 
industrial field training, project allotment and in other areas 
of academic requirement. 

                   "Good management is the art of making 
problems so interesting and their solutions so 
constructive that everyone wants to get to work 
and deal with them." 

—Paul Hawken, Natural Capitalism 
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Introduction: 

In the beginning of the 20th century, 

the education expert John Dewy put forth his 

thoughts/ ideas on how should the teaching 

process are, in order to make the learning 

process effective. This led to researches for 

making the learning – teaching process 

effective. But on taking a retrospective of the 

various researches made in the field of 

education, it was later found that the 

researches on the process of learning 

exceeded those conducted on teaching out of 

the learning – teaching process. In today’s 

world where we are experiencing tremendous 

explosion of information, many concepts need 

to be learnt in a short span of time. Therefore 

question naturally arises before the teachers 

as to how to teach effectively in order to 

make it teaching effective. In order to teach 

effectively, some basic theories are very much 

called for. But such theories are not put until 

now. Therefore, models came to be used as a 

substitute to theories in education field. 

Among these models, various models for 

different factors were proposed with the 

intention of creating an atmosphere 

conducive to learning – teaching.  

In this research, the memory model 

belonging to Information processing family of 

models was put to use in teaching the subject 

of Mathematics and thereby the effectiveness 

of the model of memory was examined.   

Memory Model: 

The memory model of teaching a 

learning process has been developed by 

Marry Lorayne and Jerry Lucas. They wrote 

one book on this aspect which is “The 

Memory Book.” The objectives of the memory 

model are: to enhancing attention to what is 

to be learned to develop senses involved in 

attending to strengthen the associations we 

make between the new material and things 

that have previously been earned. The stages 

of the model are Syntax Social System 

Principles of Reaction Support system 

Application Outcomes or Instructional and 

Nurturing Effect. The syntax of memory model 

of teaching has the phases: phase I: Attending 

to the Material Phase-II: Developing 

Connections Phase III: Expanding Sensory 

Images Phase-IV: Practicing Recall The most 

important outcome of the model is to make 

the memory permanent in the mind of the 

learners.  
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Methodology of Research: 

For the current research, 

experimental method was used. School was 

selected by non - probability sampling method 

while students were chosen by probability 

sampling method. For teaching the subject of 

Marathi, some chosen units from the text 

book of Std. ninth were selected. Two groups 

were formed on the basis of equal group 

design and one group was taught by 

conventional method whereas the other 

group was taught by the memory model. 

Thereafter achievement test of both these 

groups was taken. For this purpose, 

conventional method of teaching was taken 

to be the independent variable for controlled 

group and for experimental group, the 

memory model was designed and the scores 

in the achievement test were considered to 

be the dependent variable. 

Objectives: 

1.  To get acquainted with the current 

learning achievement of Mathematics 

subject for std. 9th students. 

2. To prepare a memory teaching model 

design for selected part in the subject 

of Mathematics 

3. To teach the subject of Mathematics 

with the help of memory model 

4. To study the effectiveness of the 

teaching done with the help of 

memory model on students’ learning 

achievement level. 

Assumptions: 

1. Most of the lessons in the subject of 

Mathematics at secondary level are 

done by conventional method of 

teaching. 

2. At secondary level, teachers don’t 

teach by taking the help of teaching 

models.  

3. Some of the lessons from the text 

book of Std. Ninth at secondary level 

can be taught by taking the help of 

the memory model.  

4. Students’ learning would improve 

provided teaching would be done 

with the help of models.  

Hypothesis: 

On teaching by conventional 

method of teaching and by teaching 

by the memory model, appreciable 

difference is not found in the 

achievement of students
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Conduct of Research  

Comparison between the means of the Experimental and Controlled groups in the    Pre-Test 
 

Mean of Experimental 
Group 

Mean of Controlled 
Group 

Difference in the Means of these 
Two Groups 

11.3 11.8 0.5 

 

Inferences  

In the above table the mean of the 

controlled group is 11.8, whereas the mean of 

the experimental group is 11.3. On observing 

the means of these two groups, a difference 

of 0.5 is seen between them. This difference is 

negligible. From this, it becomes clear that 

both these groups are equivalent. Whatever 

difference is seen in their means is the result 

of the variations in the factors in sampling.  

For finding out the effectiveness of 

the teaching done by the memory model, 

controlled and experimental groups were 

formed. 

Comparison between the means of the Experimental and Controlled Groups in the Post-
Test 

Mean of  Controlled Group Mean of Experimental 
Group 

Difference in the means of these 
Two Groups 

 

12.5 15.7 3.2 

Observation  

From the above table, it becomes clear that – The mean of the controlled group of the post-

test is 12.5. The mean of the experimental group of the post-test is 15.7. The difference between 

these two means is 3.2. 

Inferences  

On comparing the means of the experimental and controlled group, it is found that the 

mean of the experimental group is found to be higher by a value of 3.2 than the mean of the 
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controlled group. This difference in the mean is seen because of the teaching done by using the 

memory model. 

Percentage of the Marks of the Experimental and the Controlled group in the          Post-Test 

 

Group No. of students Total Marks Marks Obtained  Percentage 

Experimental  20 400  327 81.75% 

Controlled 20 400  261 65.25% 

 

Observations 

From the above table, it becomes 

clear that – In the post – test, the 

experimental group scored 81.75% marks 

whereas the controlled group scored 65.25% 

marks.  The difference in the percentage of 

marks obtained between the experimental 

and the controlled group is 16.50%. 

Inferences  

From the above table, it becomes 

clear that the experimental group scored 

16.50% higher marks than the controlled 

group. Based on this observation, it can be 

inferred that the teaching done by using the 

memory model is found to be better than the 

conventional method of teaching.  

Testing of Null Hypothesis 

Type of Group  Controlled Group Experimental Group  

No. of Students  N1 = 20 N2 = 20 

Mean (M) M1 = 12.5 M2 = 15.7 

Standard Deviation (SD) Sigma 1 = 2.22 Sigma 2 = 2.72 

 

Comparison between the means of the experimental and controlled groups in the post – 
test 

Experimental Group Controlled Group 
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M 2 = 15.7 M1 = 12.5 

Difference in their means D = M2 – M1 = 15.7 – 12.5 = 3.2 

 

t - Value 

Group  df Mean  SD (Sigma)  

 

DM Calculated 

‘t’ value 

Table ‘t’ value  

Experimental 19 M2 = 

15.7 

SD2 = 

2.72 

 

3.2 

 

3.7 

0.05 0.01 

Controlled 19 M1 = 

12.5 

SD1 = 

2.22 

2.09 2.86 

 

 

From the above table, it becomes 

clear that the value of ‘t’ is higher than those 

values of ‘t’ from the table at 0.05 level and 

0.01 level. It means that the difference in the 

means of the experimental and the controlled 

groups is valid at 0.05 and 0.01 confidence 

levels. Therefore, by rejecting the null 

hypothesis, positive hypothesis has to be 

accepted.  

 Inferences  

1. The teaching done by the conventional 

teaching method doesn’t prove to be much 

effective.  

2. On teaching students by conventional 

method of teaching, students can’t grasp 

mathematical problems fully.  

3.  By putting the memory model of teaching 

in practice, teaching becomes more 

interesting as well as effective.  

4. Since students themselves play vital role in 

the memory model of teaching, their 

understanding of the subject matter becomes 

effective.  

5. Through the memory model of teaching, a 

number of competences of students such as 

identifying social problems, to play various 

roles in the society, to observe a wide range 

of problems and roles, to arrange the stage 

etc. get developed.  

6. Through the use of memory model, the 

learning – teaching process becomes easy.  
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7. The knowledge acquired through the use 

of memory model is retained for a longer 

period of time in students’ memory.  

8. Students’ participation is found to be more 

in the memory model as compared to the 

conventional (lecture method) teaching. 

9. The teaching done by the memory model 

is effective than the conventional method of 

teaching.  

Recommendations: 

1. Teachers should acquire information 

about various methods and models of 

teaching.  

2. The teachers should teach a unit by 

preparing class notes after selecting a 

unit from the subject of Mathematics 

as per the model at the very 

beginning of the year.  

3. The teachers should make use of the 

memory model while teaching units in 

the subject of Mathematics which are 

based on logical and reasoning 

problems. The teachers should seek 

direct participation from students in 

teaching the subject of Mathematics. 

4. They should provide guidance and 

encouragement to teachers for using 

the memory model in teaching. 

5. The Govt. should include some 

specimen class notes based on each 

model in Teachers’ Handbook.  

6. The Govt. should organize camps, 

revision classes, training classes etc. in 

order to spread awareness regarding 

teaching models amongst teachers.  
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Abstract :    

           The role of teacher will inevitably have to 

change in view of this paradigm shift.  Teachers also 

need guidance in dealing more adequately with 

sensitive issues including bias and conflict. In such a 

scenario, Teacher educators have an important role 

to play in the society as transformational leaders 

impacting future educational leaders. This paper is 

an inquiry in to the dimension of spiritual wellbeing 

in relation to teacher education and calls for the 

need to cultivate emotional and spiritual 

intelligence, morality, and ethics alongside the 

cultivation of any other type of intelligence.  It 

focuses on innovative practises in realms of teacher 

education useful in developing spiritual intelligence 

in educational leaders of tomorrow. 

Introduction: 
             Spiritual intelligence can and must be part of 

the teacher education  curriculum.  Students must 

also learn that when the application of knowledge is 

for exploitive and cruel purposes, it is a misuse of 

spiritual intelligence. Teacher education calls for 

education of the whole person-a prospective teacher 

who has to impact many lives as he will progress in 

his career as a teacher. A society with high spiritual 

intelligence contributes to the harmony and 

betterment of the nation. A fundamental shift is 

taking place in philosophical paradigm of education - 

from seeing the world in a mechanical way to a new 

paradigm mediating our understanding of the world 

by language, beliefs, values and ways of being. This 

reflects a shift toward the exploration of spiritual 

concerns.  

             The role of teacher will inevitably have to 

change in view of this paradigm shift. Teacher 

Education institutions should prepare more effective 

teachers for this new role to be performed. The 

spiritual intelligence is necessary for discernment in 

making spiritual choices that contribute to 

psychological well being and overall healthy human 

development. In fact, from the aspect of National 

Policy on Education, spiritual intelligence plays an 

important role within the realm of education and 

contributes towards overall development of the 

nation. In accordance with New Policy on Education, 

1986 and modified in 1992, education is viewed as 

fundamental to nation’s all round development -

material as well as spiritual.  

 Spiritual Intelligence: 

           A new dimension of human intelligence has 

been presented by Dana Zohar and Ian Marshall and 

linked the term “SQ” that stands for Spiritual 
Intelligence : SQ becomes the fundamental basis of 

effective usage of EQ and IQ as being argued by 

people. It is also been denoted by people as the 

intelligence of the soul. One’s IQ comes from the 

reasonable and logical thinking while EQ derives 

from the associated  habit-bound  and  pattern  

awareness  emotional  thinking.  
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     “spiritual Quotient (SQ) is the ultimate 

intelligence; this is the intelligence used to solve 
problems of  meaning & value.” -  Dana Zohar 

and Ian Marshall.  
      Emmons (2000) defines spiritual intelligence as 

"the adaptive use of spiritual information to facilitate 

everyday problem solving and goal attainment”. 

Vaughan (2002) considers that Spiritual intelligence 

is concerned with the inner life of mind and spirit and 

its relationship to being in the world. Although many 

definitions have been proposed, King (2008) 

described Spiritual intelligence as a set of adaptive 

mental capacities based on non-material and 

transcendent aspects of reality, specifically those 

which are related to the nature of one’s existence, 

personal meaning, transcendence, and heightened 

states of consciousness. King further proposes four  

core  abilities  or capacities of  spiritual  intelligence: 

1. Critical Existential Thinking: The capacity 

to critically contemplate the nature of 

existence, reality, the universe, space, time, 

and other existential/metaphysical issues; 

also the capacity to contemplate non-

existential issues in relation to one's 

existence (i.e., from an existential 

perspective). 

2. Personal Meaning Production: The ability 

to derive personal meaning and purpose 

from all physical and mental experiences, 

including the capacity to create and master a 

life’s purpose. 

3. Transcendental Awareness: The capacity 

to identify transcendent dimensions/patterns 

of the self i.e.,a transpersonal or 

transcendent self of others, and of the 

physical world (e.g., non-materialism) 

during normal states of consciousness, 

accompanied by the capacity to identify 

their relationship to one's self and to the 

physical.          

4. Conscious State Expansion: The ability to 

enter and exit higher states of consciousness. 

e.g pure consciousness, cosmic 

consciousness, unity, oneness and other 

states of trance at one's own discretion as in 

deep meditation, prayer, etc 

        Spiritual intelligence refers to various skills and 

abilities that empower you to live in harmony  with  

your  highest  values  and  move  unswervingly  

towards  your  life  goals. 

 with a Heart that is open and flexible, 

 with Enthusiasm, 

 with Awareness of your present experience 

and of the presence of the divine, 

 with Respect for and service to others and 

the world, and  

 guided by the Traditions of your highest 

values and ethics. 

      Integration Of Spirituality  In  To  Teacher  

Education    

          Spiritual intelligence involves discernment, 

domain mastery, facilitation of spiritual thought, 

and creative expression through art, music, and 

other symbolic maps (theology and doctrine).  

Problem-solving and application to decision-

making and life situations is an indicator of 

spiritual intelligence.     

 Zohar & marshall (2000) have proposed 

seven practical steps to better Spiritual 

Quotient  (SQ) include: 

o Become aware of where I am now 
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o Feel strongly that I want to change 

o Reflect on what my own centre is and what 

my deepest motivations are. 

o Discover  and  dissolve obstacles 

o Explore many possibilities to go forward 

o Commit myself to a path 

o Remain aware that there are many paths. 

             How does the teacher educator foster 

spiritual intelligence in students . He is in a unique 

position to facilitate domain proficiency. There is no 

substitute for learning well.  Students must learn to 

internalize the domain; it’s symbolic elements, rules, 

and notation. According to Vaughan (2002), refining 

any form of intelligence requires training and 

discipline, and spiritual intelligence is no exception.  

Problem -based learning   (PBL), 

              Teacher education includes techniques 

whereby teachers are able to function beyond 

textbooks and also able to design teaching materials 

that can emphasize the affective domain  ,plus 

decision making and problem solving skills.  

Emmons (1999) asserts that persons who demonstrate 

a capacity for heightened consciousness of 

transcendence possess spiritual intelligence. Spiritual 

intelligence empowers the individual to cope with 

and solve problems while demonstrating virtuous 

behavior such as humility, compassion, gratitude, and 

wisdom. Thus, he describes spiritual intelligence as a 

cognitive ability to envision unrealized possibilities 

and transcend ordinary consciousness through 

applying basic thought processes that have both 

temporal and existential meanings.  

 Learning in groups   (cooperative learning.) 

             According to Jacobs and Ratmanida (1996), 

learning in grouping is more affective to stimulate 

and strike the values such as motivation, confidence, 

interest to study, as well as cooperation.  Teacher 

education institutions have a system of tutorial 

groups wherein every tutorial group holds a meet 

weekly and  conducts morning assemblies to teach 

the students to uphold moral values and their 

devotion towards God. According to Goleman 

(1995), to gain success at school the students should 

have the confidence, curiosity, intentionality, self 

control, relatedness, capacity to communicate, and 

the ability to cooperate. These traits are all aspects of 

spiritual intelligence. The development of spiritual 

intelligences is more subjective and abstract. Thus, 

the contribution and the involvement of the tutorial 

group -in -charge is very important in realizing this 

aspect. 

Conclusion : 
            According to Vygotsky (1978), the mutual 

construction of knowledge is fundamental to the 

development of human cognition.  The social 

construction of knowledge also occurs in the 

classroom in teacher education.  “If we regard truth 

as something handed down from authorities on high, 

the classroom will look like a dictatorship.  If we 

regard truth as a fiction determined by personal 

whim, the classroom will look like anarchy.  If we 

regard truth as emerging from a complex process of 

mutual inquiry, the classroom will look like a 

resourceful and interdependent community.  Our 

assumptions about knowing can open up, or shut 

down, the capacity for connectedness on which good 

teaching depends.” Teacher educator allows his 

students to construct knowledge by sharing previous 

experiences mutually and inspires them to use 

constructivist approach and adopt experiential 

strategies in their teaching during teaching practice. 

In this way he also trains his students in student 
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centered methods which they will incorporate in their 

teaching as future teachers.  

 arumnk@rediffmail.com 
Mobile No.8898564260 
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21 Effect of Yoga on personality development of B. Ed. Students 
                                                                                                                            Dr. P. B. Darade (Associate professor) 

                                                                        A J. College of Education, Mouni                                                                               
Vidyapeeth, Gargoti, Dist: Kolhapur, M. S. India 

 
Abstract :If God appears on the earth and asks a school 
boy/ girl, what do you want? I want nice dress, School 
bag& sweet sweets. If God asks same question to a 
young adult, what do you want? I want a smart phone. 
Why do you need a smart phone?  It ll help me to contact 
my beloved& I’II be happy then.  If God ask the same 
question to an old man, He will respond that daughter in 
law is not taking care; I do not want to live with my son 
& his family. I wish to rent new bungalow & we will 
live in happy. Finally if God ask another person what do 
you want? I wish to stop quarel between me and my wife 
, If God reask why you want to stop quarel? He answers 
that I want to live in peace     The demands are relative& 
varies from person to person, beautiful spouse, luxurious 
Bungalow besides a filmstar, Luxurious Car,. Improved 
& pleasued relationship, Permanent job, Money, 
ultramodern amenities, trendy lifestyle, name & fame???  
After getting this and that I will be happy. 
                Introduction  After getting all & all If God 
asks  to the richest of the rich & pooresst of the poor 
what do you want? Answer will be   ending to happiness, 
satisfaction and peace.God can fulfill your needs and 
cannot fulfill your greed. People are becoming 
greeder,selfish, corrupt, ego centric, Eat drink are 
becoming  life routines of younger generations. No one 
is completely happy with the self & others. Worldly 
pleasures& Materialistic desires are c reating individual 
and social unrest.Happiness, satisfaction, Ananda, 
Permananda internal, not external. It understanding  Ko 
Ham? Who am I? understanding the ultimate devine 
significance of life.Understanding the paths of 
manavdharma. It is resolving conflicts within than 
outside,it is keeping  secure distance from MAYA. 
People are in search of happiness, satisfaction & 
heavenly pleasures. It is true that Heaven & Hell are not 
geographical places but states of individual mind.Peace 
Education&health is more internal and concerned with 
purity of mind , purity of thought, and purity of deed. It 
is understanding spiritual dimentions of life than 
material dimention of life .Our education system fails to 
resolve the problems of survival, agitation, crime 
exteimism and degradation Health & physical  
Education, MAYA, Manavdharma , 
Curriculum,YogaEducation,B.Ed.Course,extrisim,Pedag
ogy,holestic personality develpoment. Materialism. 
Asthang yoga ,Asanas,Pranayama. 
Objectives: ( 1)  To  conceptualize  nature ,functions of  
Health &  Physical  Education (2)  To explain the 
methodology and pedagogical skills of P. E/ yoga(3) To 

examine the effects of yoga workshop to maintain good 
health of B. Ed. Students.       

  Methodology                 

The researcher is the Yoga teacher who had been 

teaching Yoga to B. Ed. students since 2007. He is 

working as an Assistant Teacher for  Patanjali 

Yogvidyapeeth, Haridwar and conducting Yoga sivirs 

for Trainee Teachers, Gramsavaks & masses in Gargoti 

Village. He provide sustainable yoga training through 

Asthangyoga philosophy of maharshi patanjali  as well 

as yogvidyapeeth curriculum of  Viswasrao Mandlik 

Guruji &  wholes tic yoga practice which benefited to 

cure many physical& psychological disorders of trainee 

teachers & masses . However he decided to quantify 

and qualitatively Magnify the effect of Yoga practice on 

healing psycho physiological disorders and healthcare 

and  personality development of   B. Ed. Students. The 

main aim of this study is to train students for daily 

practice on important Asanas (sitting postures, standing 

postures and sleeping postures) Pranayama and 

beginning and concluding Prayer. The researcher 

observed that many student teachers  were suffering 

from  seasonal diseases, lifestyle diseases, dilatory 

diseases, stress, Anxiety, depression, undue career fear, 

Anger, insecurity in life, inferiority complex, lack of 

decision making power, unnecessary care, study 

problems, concentration problems, homesickness, cold 

& fever , headache, migraine etc. Overall  Yoga practice 

through yoga sibiras helped students  to maintain peace 

of mind and body. 

 (I) Introductory Phase In the present study researcher 

delivered lectures on Asthangyog to 27 B. Ed. students 
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through orientation encompassing History of yoga, 

Aspects of Yoga, Types of Yoga & ancient Indian 

Yogic practices etc. The researcher had studied the 

present status of student’s health, daily Exercise and 

dilatory  habits  & health consciousness by using Health 

card, Yogic testing method, Stress test, M. I. Fruits of 

My life Tree test  etc.The obtained data had been 

categorized and general as well as particular Postures (  

Asanas), Pranayama, items  had  fixed  for  two weeks 

yoga sivir ( workshop). The researcher demonstrated 

Asanas & pranayama and helped students to practice 

yogic exercise as per the schedule. 

(II) IMPLEMENTATION PHASE 

  In this phase the researcher conducted one week yoga 

sivir in first term& second term of the course. Duration 

of Yoga training was one-half hour per day from 8.00 

a.m. to 9:30  a. m. Students are trained to practice yoga 

everyday on their own. The researcher took  weekly and 

monthly follow up. students had regularly practiced 

asthangyoga. During yoga sibir researcher recorded the 

changes & progress of health by asking questions & self 

experience after the practice of a particular Asana and 

pranayama on general disorders and particular health 

disorders .Finally the P. E. Test, health status 

experiences & psycho physiological response had been 

qualitatively observed & recorded. The Topics covered  

through this workshop were: 

Major Findings 

1 Heavy B. Ed curriculum, tremendous 
competition, uncertain career opportunities, 
tension of completing practical, tension of viva-
voce, were the causes of stress of students.  
Breathing technique, relaxation technique& 
Savasana helped students to reduce stress & 
tension. Yoga helped to resolve conflicts within 
and outside. 

2 Some students were the patients of piles, joint 
pain, back pain, muscular problems who 
showed considerable decrease in these 
physiological problems 

3 Students expressed that Savasana, Yognidra, 
relaxation techniques helped to achive  shanti to 
the mind & body. 

4 It is experienced that Tratak helped to achieve 
concentration on studies of subjects. 

5 it is revealed that Anulomvilom Pranayama 
completely cured the problem of migraine& 
headache of female students. 

6 Yogic practices helped to develop intellectual 
capacity & made students physically active alert 
& responsible human being.  

7 The allied effect of yogic practice was found 
on academic achievement of students. 

8 Yoga helped to improve decision making 
power of B. Ed. Sudents 

9 Yoga improved the relationship among 
students , it developed compassion and 
cooperation  as a basic human value among the  
students 

 Conclusion  Yoga is a holestic science which promotes 

perpetual development of personality              integrating 

all aspects such as physical, mental, emotional and 

spiritual. It has the potential to heal body at every level. 

It is the well known science of self development. It is  

the science of joining Atman & permatma, individual & 

the cosmos, it  brings unification of thought and action, 

organization and respiration. Yoga is the oldest science 

discovered & practiced by Maharshi  Patanjali before 

5000 years in India. Maharshi Patanjali developed this 

art of complete living called Asthangyog. The 

Government of India and the Honourable prime minister 

of India, Narandra Modiji in a address at United Nations 

proposed to practice this golden science all over the  

world .Prime minister emphasized to accept yoga for the 
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harmonious development of society, nation and the 

whole world. The Govt. proposed the proposal in the 

General assembly of United Nations in the 69th session 

of United Nations, the general assembly adopted by 

acclamation draft Resolution a/69/L.17 with a record of 

177 countries cosponsoring it on 11 th December 2014 . 

The Resolution granted to celebrate International day of 

Yoga on 21st June each year. The Central Government, 

all the State Governments, Department of Education and 

all masses of India celebrated international yoga day on 

21th   June 2015. More than 177 world countries had 

celebrated this day by practicing Yogasanas & 

pranayama all over the globe. The credit of  popularizing 

Yoga as a science to heal deadly diseases goes to Baba 

Ramdevji Maharaj of Patanjali Yog Vidyapeeth, 

Haridwar.The world from Egypt to Norway & Beljium 

to Japan  has been practicing Asthangyog as per the 

auspicious guidance of Baba  Ramdev maharaj in the 

Yogsivers  all over the world. Corers of people in the 

world cured their diseases and made their life happy& 

peaceful.   
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22 Concealed Digital Evaluation System 
 

Ms. Jayshree Premji Shah 
Technology can make lifelong learning a 

reality. It is becoming progressively sophisticated, 
which has several positive effects, though on the 
other hand the complex technology makes some 
learners feel uncomfortable. Evaluation is a 
systematic determination of a subject’s merit, worth 
and significance using the criteria governed by a set 
of standards. It is a necessary evil as it helps to 
ascertain the degree of achievement in regard to the 
objectives of results of any such action that has been 
completed. 
Key words:Concealed, Digital, Evaluation, System. 

Currently, there are various types of 
evaluation systems available. Mostly the evaluation 
of exam papers is done manually for subjective type 
and optical mark recognition assessment is being 
used for objective type. Slowly the evaluation 
process is undergoing a change with the development 
of technology in this field. The modern evaluation is 
becoming the foundation of the efficient and cost-
effective. 

 
Initially the evaluation of exam papers was 

done manually for subjective type and optical mark 
recognition assessment is for objective type 
evaluation is followed. 
 

The proposed system completely automates 
the evaluation system. Answers script evaluation 
done at present by manual method is at times 
inaccurate due to time constraints, large volumes of 
evaluation, monotony due to reading the same 
questions and answers repeatedly and also due to 
stress. 

 
Need : 
 
The proposed system helps in 
1. Paperless examination evaluation system 
2. Free from the mood swings/ incomplete manual 
evaluation. 
3. Immediate and accurate Results. Marked answer 
sheets can be made available to candidates 
immediately. 
4. Eliminating incorrect totalling, unchecked 
questions and incorrect awarding of marks as errors 
will be indicated. 
5. Reducing manual workload, paper management, 
costs, effort and time. 
6. Improving reliability and impartiality. 
 
 

The procedure for is as follows: 
 
1. Answer scripts are bar-coded and then scanned 
with help of high speed scanners. The scanned 
answer scripts are then uploaded onto the server. 
2. Uploaded answer scripts are then sorted out 
according to their subject code and scheme. 
3. Evaluator logs in through his username and 
password given to him. After login the Evaluator gets 
the answer scripts according to his subject. 
4. The Evaluator selects the answer script and starts 
evaluating. 
5. All questions attempted by the students are 
corrected irrespective of the number of questions 
required. 
6. Software selects the best of the questions i.e. those 
with maximum marks. 
7. Software then calculates the total marks and 
returns the same to the Evaluator. 
8. Finally the results will update according to the 
specifications. 
 
Scope of Work for Computer based Evaluation: 
 
This has been categorized in four broad phases: 
A. Pre-Evaluation Phase 
1. Designing the evaluation plan and evaluation 
process  
2. Complete Security management processes 
(Physical and IT and servers etc.) 
3. Evaluator handling process 
4. Other related processes involved for evaluation 
5. Training of Head Examiners /Examiners and 
confidential staff  
6. To prepare and provide documentary manuals for 
all processes for safe and secure Conduct of 
Evaluation, to be followed along with rules for 
contingency and exception. 
7. Handling emergency Procedures. 
8. The software should have role base security 
mechanism and proper industry standard 
authentication like Digital Signature, biometric, etc. 
and authorization mechanism should be implemented 
in the system. 
9. To provide and setup secured software for 
Authoring and completing evaluation process. 
10. Answer Books in sealed packets will be handed 
over to the service provider for Proper accounting of 
Answer Books and slips and processing leading to 
Computer based Evaluation. 
11. Scanning should be done without cutting the 
spine of the Answer Booklet by employing the Book 
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Scanners. All the pages of the booklet should be 
accounted for and identified with the booklet ID 
number.  
Document scanners with ADF (Automatic 
Document Feeder) are not allowed for scanning. 
12. The scanned answer books to be securely made 
available in the evaluation centres by the service 
provider. 
13. Answer Books to be opened in presence of the 
representative of the institution. 
14. Answer books are required to be handed over to 
the authorized person of the institution once their 
scanning is completed in the same packet and same 
order they were handed over to the service provider’s 
representative. 
15. To provide suitable assessment scoring system or 
software as per the requirement of the institution. 
16. Sufficient number of scanners and required 
expertise manpower should be provided so as to 
complete the entire work within 10 days. However 
the scanning activity may begin as and when the 
exams are in progress (if required from the 3rd day of 
examination). 
17. The evaluation progress subject wise/ Evaluator 
wise on a daily basis to be made available to all the 
concerned authority. 
B. Evaluation Phase 
1. To securely transmit, download, install and 
implement evaluators / evaluation details received 
from institution. 
2. To provide unique username/ password to the 
evaluators at the evaluation center. 
3. To arrange/provide adequate displays and provide 
required instructions/ information to the evaluators at 
the evaluation Centre. 
4. To maintain complete log of all activities of 
evaluators during the course of examination to enable 
complete audit ability of the evaluation process. 
5. To calculate marks obtained by each candidate as 
per requirement of the institution. 
6. A device system for monitoring and supervision of 
evaluation Center activities (Evaluator level) by the 
competent authority. 
7. To transfer/export the data in encrypted format 
including raw scores data from local server to Central 
Server keeping view sensibility of the data as referred 
to Information Leak Detection and Prevention. 
C. Post Evaluation Phase 
To share the evaluation results 
Supply of tabulated marks and all reports generated 
through the software in form of hard and soft copy as 
per format approved by the institution. 
Features required in e-Valuation Software 
1. Provision for automatic back up of evaluated 
answer books. 

2. User account management i.e. addition, 
modification and deletion of examiner and head 
examiner. 
3. Answer book management i.e. mapping of answer 
books. 
4. One time Security setting for setting of password. 
5. Provision for marking of question by examiner as 
evaluated, optional, mark for review or not 
attempted. 
6. Evaluated check box to ensure that examiner has 
visited each and every page of an answer script. 
7. Examiner comment box for each question. 
8. Provision for zooming in/out of answer scripts for 
proper viewing. 
9. Provision for skipping of an answer script by an 
examiner if the same is in different medium or not 
properly scanned, with regulatory remarks. 
10. Provision for reviewing of any answer script by 
the head examiner. 
11. Provision for viewing of evaluated answer scripts 
by the head examiner. 
12. Real-time based dashboard for monitoring of 
activates/progress of work at higher level 
(i) Daily and consolidated examiners’ attendance 
(ii) Daily and consolidated Head examiners’ 
attendance 
(iii) Daily and consolidated Subject-Medium wise 
examiner details 
(iv) Daily and consolidated Subject-Medium wise 
head examiner details 
(v) Skipped Answer script Details (till date) 
(vi) Overall Subject-Medium wise Evaluation (till 
date) 
13. Providing password to each and every examiner 
and head examiner on one time basis 
14. Date wise working hour’s report of Examiners 
and Head Examiners 
15. Availability of answer scripts, question paper and 
marking scheme on the computer nodes of each and 
every head examiner and examiner. 
16. Enabling of security settings for head examiners 
authentication. 
17. Provision for forgotten Password and secret 
question settings. 
18. Annotation of each and every question and page 
of answer scripts. 
19. At the end of the day, marking reports of every 
examiner to know the number of answer scripts 
evaluated per day and the time taken to complete the 
given assignment. 
20. Provision for subject/medium wise selection of 
answer script. 
21. Provision for configuration of multi-lingual 
question paper. 
22. Examiners and Head Examiners feedback. 
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23. Provision for day wise re-evaluation based on 
evaluation feedback. 
24. Setting of minimum time of evaluation of an 
answer script to avoid fast and possibly inaccurate 
evaluated answer script. 
25. Setting of limit/ceiling for maximum no. of 
scripts to be evaluated by an examiner. 
26. Mandatory provision for evaluation of 10% 
answers scripts by the Head Examiner. 
27. Provision for view of answer scripts after the 
completion of evaluation 
28. Provision for review of answer scripts subject and 
medium wise by the Head Examiner of the subject 
and medium to which he/she is mapped for limited to 
10% of the allotted subject. 
29. Printing of answer script(s) with annotation 
30. Provision for auto uploads of marks file. 
31. Evaluator and Reviewer hands-on Training 
32. Provision of revisiting the Answer Script on the 
same day by Evaluator 
33. Provision of Control on Evaluator / Review 
logging time in the system to prevent misuse of 
evaluations 
34. Step-by-step Marking of a question 
35. Provision of display of timer to evaluator for 
monitoring of time taken to evaluate an Answer book 
36. Any kind of deviation in achieving the fixed 
target would be notified to the institution. 
 
 
 
 
 

BOON OR BANE: 
 
1. It is a huge cost saving system. There is saving on 
stationary, travel, dearness allowance for Evaluators 
and the other personnel. Also cost involved in the 
movement of answer scripts is also saved. 
2. In the predigitalised era, there were chances of 
error in coding and decoding, tabulation and 
compilation of marks and also in compilation of 
results. 

This system is unique and has less than 
0.01% margin of error unlike the conventional 
system where the margin of error is high. It enables 
in eliminating mistakes to a large extent and 
completely eliminates the need for retotaling. 
3. Scanned copy is sent to Evaluators as a result of 
which they need not come all the way to the 
correction Centres. They can correct in the leisure of 
their college staff rooms. They will just be having a 
PDF document and allot marks accordingly. 
4. The technology is so sophisticated that the chance 
of losing sheets, while cutting the thread for scanning 
does not arise at all. Any Evaluator will look for full 
answer sheet and if he doesn't find the complete 
sheet, he will definitely revert back to concerned 
authorities. 
5. The system helps in curbing mal-practices 
connected with the present manual correction system. 
 
Finally, occurrence of errors is not due to technology, 

but due to human error and negligence in using 
technology 
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23 Development of Awarness a Environmental Concepts among School Students 
through Constructivism 

Dr.RaamaaA.Bhoslay, 
Principal,Govt.College of Education,Panvel 

Introduction 

‘Love of nature’ is not a modern 
phenomenon. It existed from  things,so said Plato. 
Human being loves nature and nature in turn 
nourished him. Man serves and society in turn protect 
them is inherent. These basic precepts envisage the 
protection of environment and preservation of 
humanity. Environment gives us abundant & diverse 
flora & fauna of the planet. In this scientific era for 
the ultimate development of environment from the 
very grass root level i.e. from infancy to adulthood 
level through various instrumental structure such as 
through home itself, from school, from society etc. 

This study is based on such thinking about 
children’s knowledge and conception about the 
environment. The conception and assumption of 
children’s are unfortunately, often ignored when 
developing curricula or lessons of various subjects. 
Children in the primary grade levels indeed come 
with their own conception of what the environment is 
and what it involves. Often however, we as educators 
do not have a ready sense and access to the learners’ 
conception and assumptions about the environment. 

This study also sought to understand what the origins 
of children’s awareness & conception are and what 
factors seem to sustain these conceptions. It can also 
be observed that most of the environmental 
degradation that occurs today is the result of the 
failure of our society and educational system to 
provide citizens with the basic understanding and 
finally, from a constructivist perspective, the 
importance of paying attention to children’s 
conception cannot be over-emphasized. 
Constructivism is one learning theory, whose basic 
tenets include among others; 

1. Introduction of a real life-problem by the learner or 
the educator to solve. 

2. Learner r-centered instruction facilitated by the 
teacher. 

3. Productive assessment and demonstration of 
learner process. 

Constructivism in teaching & learning for 
developing awareness about environment establish 
what the children’s knowledge & conceptions of such 
critical concept as environmental protection, 
pollution, conservation & recycling 
are?Environmentalist  John(2004) support the 
importance of playing attention to pollution & 
finding solution to the problem. Next on the priority 
list of environmental concept & problem is 
conservation. Magadlela(2004) environmentalist of 
sound Africa, argued that conservation is the most 
importance. 

Similarly MedhaPatker  also supports the 
importance of paying attention to conservation & 
finding solution to the problem by indication that 
conservation can & must play a central role in the 
future ,If we are to survive & thrive within our 
existing resource limitations. Cherif(1995) mention 
the fact that recycling is cheap & certainly healthy for 
human & other species. 

Significance of this investigation: 

Children who are unable to express in their own 
word, how for an example recycling of waste 
material happens & what its economic implication 
are. Young children need to know some of these 
concepts because knowledge of environmental 
concept & issues is necessary to maintain 
environment quality. 

Environment awareness & responsibility is a 
key factor that has to be taught in our school so that 
children can make the right choices to protect the 
environment. Many children who are unable to 
express environmentalconcepts ,words, how for an 
example recycling of waste material happens & what 
its economic implications are ?etc 

This is true with other environmental issues 
such as plant, water& animal conservation, pollution, 
recycling & environmental degradationcould lack of 
understanding be due to the fact that teaching has not 
been based on children’s own thinking about the 
different environment phenomena? Has knowledge 
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been reduced only to school knowledge in 
environmental education without having challenged 
the children’s everyday understanding?If we as 
educators want to help children obtain extensive 
knowledge of the environment, we ourselves must 
know more about children’s ideas about different 
phenomena in order to learn more about their starting 
point of learning. Only then shall we be able to create 
teaching & learning situation in which children’s 
ideas will be challenged. It is for this reason that 
researcher opted this research about children’s 
knowledge, awareness & conception about the 
environment. To develop better citizenship through 
environment education through this research 
‘Teacher/researcher is trying to built&shape our 
surrounding based on environment , We would lead a 
healthier tomorrow to our children’s increased 
awareness, resourcefulness & enterprise. 

This will also help teachers to bring local 
environment challenges into the classroom for 
discussion & problem solving by various means such 
as ‘Drama, Role play, Project Work etc. instead of 
just rote memorizing about environment topic from 
the school children. 

Title of the Study 

DEVELOPMENT OF AWARNESS ABOUT  
ENVIRONMENTALCONCEPTS AMONG 
SCHOOL STUDENTS THROUGH                             
CONSTRUCTIVISM 

OperationalDefinition of the Terms 

Study :The time devoted & attention pay to gaining knowledge of an taken 
subject 

Awareness :     Understanding of subject concept its utilities. 

Sustainable :   Keeping in mind future need maintaining the available resources 
and its fruitful uses. 

Development: Improvement shown in the thought for over all uses of resources. 

Environment: The combination of external physical condition & social 
intellectual condition for development & survival of individual 

 

Assumption 

1) Awareness program will help for effective 
measurements of use of sustainable development of 
environment. 

 2) Students will become active because of various 
small environmental project work 

Hypothesis: 

There is no significant difference in the awareness of 
sustainable development of environment before and 
after the  arrangement of program of the awareness of 
sustainable development of the environment. 

Variables: 

1) Dependent Variables- Students grasping 
and gaining marks in test. 

2) Independent Variables- Awareness 
program for sustainable development of 
environment 

3) Intervening Variables- Previous 
knowledge, program duration. 

Scope of Research: 

This research is related to sustainable development of 
environment which encompasses all concepts related 
to environment. 

Limitations of Research: 

 This study is limited only for primary 
students of 5th Standard. 

 Only 30 students of 5thstd are involved in 
this study. 

 This study is limited to C.R.S. school at 
Govandi. 

 This study is limited to English medium 
school only. 

Research Method: 

In this Study researcher adopted experimental 
method. In this study confirmation or rejection of 
hypothesis is necessary, creating awareness of 
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sustainable development of environment among 
5thStd student was the vital part of the research, so 
researcher prefers experimental methods and 
experimental design for the present study. 

 

Research Design: 

Pre-test Post-test single group design is used in this 
study. 

Research Sample 

One primary school of English medium in Govandi 
was selected by purposive sampling method. 15 girls 
and 15 boys were selected by purposive sampling 
method. Only 30 students were present in all 
activities.  

Research Tools: 

To carry out this study on the awareness and 
conceptualising  sustainable development of  
environment among school children following tools 
have been used 

1) Interview  2)Observation 3) Questionnaires  

All these 3 tools developed by researcher and 
established their reliability and validity. Researcher 
organised pilot study on a group of 10 students. 

Environmental Activities: 

A Researcher designed various environmental 
activities and then finalised 6 environmental 
activities with the help of experts for development of 
awareness among 5thStd students about sustainable 
environment. 

Following are environmental activities confirmed and 
implemented by researcher: 

1) Maintaining the  Balance 
2) Environmental effects of Biodegradability of 

plastic bags 
3) We  can change the world challenge 
4) Look and return 
5) Compost corner-Recycling process 
6) Reality testing-Ideas that focus on 

environmental sensitivities 

With the help of students co-operation, interest and 
enthusiasm researcher conducted above activities in a 
school as per scheduled time. 

Resources used for Activities: 

Information collected from internet, various books 
related to environment education, cuttings from 
newspapers, diagrams, charts, role plays, 
dramatization, experts, competitions, news of 
environmental friendly gifts,etc. are the resources 
used in this study. 

 Research procedures:  

This study is conducted in 3 phases: 

1) Preparatory phase 
In this phase, researcher has collected 
information about various environmental 
concepts. Researcher made planning and 
pre-preparation about environmental 
activities. Researcher prepared data 
collection tools and established its validity 
and reliability under the guidance of experts. 

2) Implementation phase: 
In this phase researcher implemented the 
above environmental activities in a school 
on 5thStd student. Before implementation 
researcher has completed required pre-
preparations 

3) Post phase: 
After completion of all environmental 
activities of awareness program, researcher 
conducted tests and collected data from 
students. 

Data collection procedures and strategies: 

After permission granted by school, researcher 
conducted above activities in the said school ad 
collected data from the students with the help of 
questionnaire . At the time of administration of 
activities, researcher noted down some observations 
.Researcher analysed collected data and drawn some 
conclusions. 

Data Analysis: 

To come at the end result of the pre-test and post-test, 
researcher has used various statistical tools and 
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techniques such as Mean,S.D, and ‘t’ test. The 
analysed data presented in the following table:

Girls 

Boys 

 

Analysis: 

In pre-test Mean of girls score is 138 whereas boys 
obtained 119.9 average score in pre-test. In post
the score was increased, it is 149.73 in case of girls 
and 134.9 in case of boys. In pre-test the S.D. of girls 
pre-test was 12.74 and in case of boys it was 16.24. 

                       Table Showing hypothesis testing

Table Value 

Degree 0.05 Degree 0.01

1.70 2.467 

  

At the end of the study the null hypothesis was 
rejected. There is no significant difference in the 
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techniques such as Mean,S.D, and ‘t’ test. The 
llowing table: 

Table showing Mean and S.D. of pre and post testsof  
boys and girls 

 

Mean(Pre-
test) 

S.D(Pre-
test) 

138 12.74 

119.9 16.24 

test Mean of girls score is 138 whereas boys 
test. In post-test 

the score was increased, it is 149.73 in case of girls 
test the S.D. of girls 

s it was 16.24.  

In post-test S.D. of girls and boys was 8.28 and 12.24 
respectively. 

Conclusion:  

The average marks obtained in case of  boys as well 
as girls were increased in comparison of  pre
only because of effectiveness of awareness 
development program. 

Table Showing hypothesis testing 

t-value of post-test 

Degree 0.01 Girls Boys 

2.99 2.86 

  

At the end of the study the null hypothesis was 
rejected. There is no significant difference in the 

effectiveness of awareness of sustainable 
development of environment program. So the 

Series 1

Series 3

Series 1

Series 2

Series 3

9962                DECEMBER 2016 

Table showing Mean and S.D. of pre and post testsof  

Mean 
(Post-
test) 

S.D.(Post-
test) 

149.73 8.28 

134.9 12.24 

test S.D. of girls and boys was 8.28 and 12.24 

The average marks obtained in case of  boys as well 
as girls were increased in comparison of  pre-test. Its 
only because of effectiveness of awareness 

effectiveness of awareness of sustainable 
development of environment program. So the 
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development program prepared by researcher was 
proved effective. 

General Findings: 

1) Comparing the girls and boys pre-test and 
post-test Mean scores, it was seen that, girls 
scored higher than the boys. It was found 
that girls score was increased by 11 whereas 
boys score was increased by 15. 

2) Both girls and boys are better in their EE 
development program. 

3) Students expressed positive views with 
environmental protection during interview 
discussions. 

Recommendations: 

1) The information taught at the school should 
be aimed at increasing sensitivity  and 
awareness about environmental issues. 

2) Teacher should organise Activities such as 
cleaning campaigns, recycling, tree 
plantation in schools and communities. 

3) Parents should learn and develop 
environmental habits and hobbies and 

activities by which they teach their children 
environmental friendly future citizens. 

4) Teacher should also make available the 
situation in order to develop children’s 
knowledge and conceptions about the 
environment. 

References:  

Book of reliable series-Nature of ecology. The 
relationship between environment and 
community health, impact of development 
projects on health and environment. 
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Abstract 
            Today mobiles have reached to a wide 

population. Mobile Learning comprises of learning 

that takes place through mobile. We can use 

WhatsApp on mobile or computer.  Purpose of this 

research is to find impact of WhatsApp in social 

issues awareness. For this research 80 students 

teacher were selected from two B.Ed. colleges in 

Mumbai and Panvel.  The data was collected with the 

help of a questionnaire. Researcher found that 

because of  WhatsApp the student teachers sharing 

and discussing  the richest range of resources and use  

mobile for sharing information and discussing social 

issue beside communication purpose.    

Key words:- WhatsApp, Social Issues 

Introduction 
          Mobile is one of the fastest mode of 

communication. Every student has mobile and well 

versed with the use of mobile. Mobiles can be used 

for e-learning.  

E-learning is considered to be a new concept 

covering a variety of applications, learning processes 

and learning methods. It includes a variety of 

technological applications, processes, audio and 

video. A well-structured learning environment must 

facilitate the user in connecting different tools to 

build, share and improve his/her level of knowledge 

with a variety of learning models. WhatsApp can be 

used a connecting tool to facilitate  e-learning.  

Students use mobile communication based text 

messaging and instant messaging. Majority of the 

educational institutions are willing to use both text 

and instant messaging for educational purposes. The 

use of instant messaging for educational purposes and 

its popularity and support for mobile devices within 

the student population are great and that the majority 

of students benefit from texting through mobile 

learning devices. 

WhatsApp was incorporated in 2009 by Brian Acton 

and Jan Koum, both former employees 

of Yahoo!. WhatsApp Inc., based in Mountain View, 

California, was acquired by Facebook in February 

2014. By February 2016, WhatsApp had a user base 

of over one billion, making it the most popular 

messaging application today.  

 

According to Wired Magazine contributor Cade 

Metz, WhatsApp Messenger is a proprietary, cross-

platform, encrypted instant messaging client 

for smartphones. It uses the Internet to make voice 

calls, video calls, send text messages, 

documents, PDF files, images, GIF, videos, user 

location, audio files, phone contacts and voice 

notes to other users using standard cellular mobile 

numbers. 

Thus, the researcher hopes to examine the potential 

of WhatsApp, an instant messaging client, for 

learning 

Need of the Study  
Almost everyone, including students, have a mobile. 

Frequently, both parents are working through the day 

thus making cell phones vital to communicate with 

their kids since a young age. Cell phones serve many 

purposes today, including being a portable computer 

that handles all out personal data. Thus, researcher 

intended to use cell phones for something productive 
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by using it as a teaching aid. Researcher hence chose 

the medium of WhatsApp to harness the productivity 

potential of cell phones.      

 Objectives of the Study  

The purpose of research is to gauge the productivity 

potential of cell phones for educational discussions. 

For this, the researcher had the following specific 

objectives in mind as mentioned below:   

1. To know how educational discussions take 

place via Mobiles and subsequently 

WhatsApp.  

2. To know the views of student teacher on 

Mobile and subsequently WhatsApp as a 

medium of learning.  

 

Scope and Limitation of Study 
          Following are the scope of the study: 

1. This study is about how educational 

discussions take place via Mobiles and 

subsequently WhatsApp. 

2. This study includes views of student teacher 

on Mobile and subsequently WhatsApp as a 

medium of social issue awareness.  

Following are the delimitations of the study: 

1. This study is restricted to two B.Ed. colleges 

in Mumbai and Panvel. 

3. This study is restricted to student teachers 

using WhatsApp as a medium of social issue 

awareness.  

 

Methodology  
           To achieve instructional objective researcher 

followed the following steps: 

1. Researcher chose some topics of social 

importance such as internet addiction, health 

and hygiene, hacking, use of social media, 

Facebook etc. for discussion. 

2. Researcher created WhatsApp Groups of 

student teachers, decided the objectives of 

group and instructed the student teachers not 

to post anything not related to the allotted 

topic of social importance for discussion. 

3. Researcher then collected information about 

the views of student teachers regarding use 

of WhatsApp with questionnaires.  

4. Researcher analyzed the collected data and 

drew results subsequently. 

 

Sample  
The researcher selected two B Ed colleges in 

Mumbai and Panvel. From this 80 student were 

randomly selected for research.  

  

Tools used:- 

Data was collected with the help of Questionnaire 

and messages posted by student- teacher. 

Questionnaire  

Questionnaire was drafted to collect views of student 

teacher regarding educational use of mobiles and 

subsequently WhatsApp.  

Findings: - 
1. Portability: A mobile is easy to use. Anyone 

can carry mobile easily anywhere. 

2. Accessibility: It is fairly user-friendly and 

accessible too. Everyone, from kid to senior 

citizen should be able to handle a mobile on 

average. Special training for handling a 

mobile is not required. 

3. Cost: Cell phones are affordable to the 

masses. Underprivileged can have access to 

mobiles fairly easily with free WIFI and net 

pack.  

4. Instant Messaging: Using WhatsApp, 

students and student teachers and teachers 
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can easily communicate with each other 

instantly. WhatsApp Groups were useful to 

keep them updated and more resourceful and 

in touch with social activities.  

5. Mobile as a device to discuss social issue: 

All student teachers actively discussed 

social issues via mobile as a teaching aid. 

Student teachers resourced different clips, 

pictures, sounds related to issue allotted. 

Mobile could be used positively, and 

productively, for the teaching learning 

process  

6. Student’s participation: All students 

participated actively. Discussions related to 

the social issues were positive and open with 

free exchange of the thoughts and ideas. 

7. Difficulty faced by student teacher: Initially 

student teachers were not comfortable or 

habitual to use WhatsApp for the teaching 

learning. Initially the discussions were not 

focused on the social issues as the student 

teachers kept conversations more casual and 

forwarded span and/or unrelated massages 

on the Group as they did with other 

WhatsApp groups.   

8. How Researcher tried to overcome these 

difficulties: The researcher instructed and 

policed the student teachers not to deter 

from the social issue allotted time and again.  

9. Nature of Messages: Student-Teachers 

messaged and forwarded videos, diagrams, 

audio clips, text messages, cutting of 

newspaper article, information related to the 

social issue. Links to prominent newspapers, 

websites and related research papers were 

circulated and then debated upon.   

10. Was there an increase in confidence: Most 

of the student teachers were aware of the 

functions and utilities of mobiles but they 

knew more about the same after the study.   

11. Other uses of WhatsApp suggested by 

student teachers:  

 Taking photographs of different 

school activities and sharing them. 

 Informing students about changes 

in schedule of lectures and 

activities instantly via WhatsApp. 

 Sending important links, pictures or 

materials 

12. Any other suggestion for effective use of 

WhatsApp: Motivate teacher to use mobiles 

as a teaching aid when appropriate.   

    

Conclusions 
1. Students teacher liked to learn and discuss 

about a subject or a social issue via 

WhatsApp 

2. Student-teacher actively participated in 

discussions and debated upon related videos, 

audios, diagrams.  

3. Student-teachers were happy to use mobile 

and WhatsApp for learning.  

4. Learning and teaching could be more 

effective if aided with mobile.  

               Mobile phones and WhatsApp could add a 

completely new dimension to the teaching and 

learning process due to accessibility and their 

commodity status. WhatsApp being a proprietary, 

cross-platform, encrypted instant messaging client for 

smartphones which uses the Internet to make voice 

calls, video calls; send text messages, documents, 

PDF files, images, GIF, videos, user location, audio 

files, phone contacts and voice notes to other users 
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using standard cellular mobile numbers is highly 

popular with people who own a smartphone. 

WhatsApp thus has potential for being learning tool 

24 hours a day and creation of an environment for 

discussion and exchange on serious issues or topic 

which may not be possible in a classroom 

environment otherwise. 

. 
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25 ßch-,M~-vH;kldzekP;k r`rh; l=krhy Nk=lsokdkG midzekr ;s.kk&;k vMp.khapk ‘kks/k ?ksmu mik; ;kstuk lwpfo.ks-
                                                                     Jh-,l-,-lksuo.ks 

                              lgk-izk/;kid  
                                        ‘kk-v- egkfo|ky; iuosy 

                                   eks- 998708950
lkjka’k% 
           ch-,M- vH;kldzekr Nk=lsokdkG ljkoRed 
vuqHkwrhlkBh fo’ks”k egRokpk ekuyk tkrks-‘kkGke/;s lsok 
dj.;kiqohZp ,d oSf’k”V;iq.kZ vuqHkod`rh Nk=lsok:ikus 
fo|kF;Zkl izkIr gksrs- eqcabZ fo|kihBkP;k f}o”khZ; ch-,M- 
vH;kldzekr ,dq.k pkj l=kapk lekos’k vlqu izFke l= oxGrk 
brj loZ l=kr Nk=lsokdkGkpk lekos’k dsysyk vkgs- 
Nk=lsokdkGkps ;ksX; fu;kstu o iqrZrk dj.;kph tckcnkjh 
egkfo|ky;kaph vlrs vuqHko laiUu Nk=lsokdkGkP;k fu;kstukr 
egkfo|ky;]’kkGk]f’k{kd]fo|kFkhZ] Nk=v/;kid ;kauk leL;k 
fuekZ.k gksm ‘kdrkr v’kk leL;k lksMfo.;kP;k mns’kkus izLrqr 
la’kks/ku gkrh ?ksrys gksrs iz’ukoyh] infu’p;u Js.kh o fujh{k.k 
;k lkj[;k ra=kuh oLrqfLFkrh n’kZd ekfgrh lg f’k{kd] 
Nk=v/;kid ;kapsdMwu izkIr dj.;kr vkyh gksrh- o izR;{k 
HksVhrqu fujh{k.kkaph uksan ?ks.;kr vkyh gksrh-izkIr ekfgrhP;k 
fo’ys”k.kk vk/kkjs fu”d”kZ o leL;k fujkdj.kkFkZ f’kQkjlh 
lqpfo.;kr vkY;k gksR;k- 
izkLrkfod  
         lsokiwoZ f’k{kd izf’k{k.kkr izkR;f{kd dk;kZvarxZr 
Nk=lsokdkG gk ,d egRoiq.kZ midze ekuyk tkrks-,d o”khZ; ch-
,M~-vH;kldzekr gk midze lkIrkfgd Lo:ikpk gksrk ek= 
‘kS{kf.kd o”kZ 2015 iklwu 20lkIrkgkaps Nk=lsokdkGkps fu;kstu 
fofo/k l=kr dj.;kr vkysys vkgs-v/;kiudk;Z fdaok izfdz;k] 
izkR;f{kd dk;Z gs dkS’kY; o mfn~”Viq.kZ ?kM.;klkBh 
Nk=lsokdkGkpk foLrkj ?kM.ks vko’;d gksrs-R;kizek.ks gk 
dkyko/kh ok<fo.;kr vkyk ek= izR;{kkr Nk=lsokdkGkps fu;kstu 
djrkauk izf’k{k.kkFkhZ]f’k{kd izf’k{kd]’kkGk o egkfo|ky;kauk 
fofo/k leLa;kuk lkeksjs tkos ykxrs ;k leL;k d’kk lksMfork 
;srhy ;k lanHkkZr izLrqr la’kks/ku dk;Z gk ,d NksVklk iz;Ru 
vkgs-   
‘kh”kZd%  

        ßch-,M~-vH;kldzekP;k r`rh; l=krhy Nk=lsokdkG 

midzekr ;s.kk&;k vMp.khapk ‘kks/k ?ksmu mik; ;kstuk lwpfo.ksÞ- 

la'kks/kukph mfn~”Vs %  

1- ch-,M~-vH;kldzek vraxZr Nk=lsokdkG midzekph ekfgrh ?ks.ks- 

2-  r`rh; l=krhy Nk=lsokdkG midzekps vk;kstu dj.ks- 

3- Nk=lsokdkG midzekr ‘kkGk o egkfo|ky;kauk 

;s.kk&;k leL;kapk ‘kks/k ?ks.ks- 

4- Nk=lsokdkG midzekrhy leL;kaoj mik; lwpfo.ks- 

Dk;kZRed O;k[;k%  

Nk=lsokdkG &lsokiqoZ f’k{kd izf’k{k.kkr Nk=v/;kidkl ‘kkGsr 

fof’k”V dkGkr izR;{k mifLFkr jkgwu    

            v/;kiu o Ikz’kklfd; dk;kZph izkIr gks.kkjh 

vuqHkwrh-  

r`rh; l= &  f}o”khZ; ch-,M~-vH;kldzekrhy pkj l=krhy 

dzekus ;s.kkjs frljs l= ¼f}rh; o”kkZpk izkjaHkhpk  

 dkG@iqokZ/k½  

la'kks/kukph xjt %  

            Nk=lsokdkGkr fo|kF;kZauk dks.kdks.kR;k vuqHkwrh 

izkIr d:u n;ko;kP;k vlrkr\  Nk=lsokdkGkr 

fo|kFkhZ&f’k{kd]lgf’k{kd]o ‘kkGkauk dks.kR;k leL;k 

mn~Hkorkr\rr̀h; l=krhy Nk=lsokdkGkps useds Lo:Ik dk;\ ;k 

lkj[;k fofo/k iz’ukaP;k ‘kks/kklkBh izLrqr d`rhla’kks/ku dk;Z 

xjtsps gksrs- 

la'kks/kukph egRo% 

          izLrqr dr̀hla’kks/kukps fu”dZ”k o f’kQkjlh ;k 

fo|kFkhZ&f’k{kd] izk/;kid lgf’k{kd] o ‘kkGkauk Nk=lsokdkGkps 

fu;kstu o leL;kaph ekfgrh izkIr gks.;klkBh egRokps gksrs-       

la'kks/kukph O;kIrh % 

          izLrqr d`rhla’kks/kukr r`rh; l=krhy Nk=lsokdkG 

midze] Nk=lsokdkGkps fu;kstu] ljkoikB] lgf’k{kd 

ljkoikB]fof’k”V fo”k;koj vk/kkjhr ikB]’kkys; nIrj uksanh o 

iuosy ijhljkrhy ek/;fed ‘kkGk b-pk lekos’k gksrk    

la'kks/kukph e;kZnk%  

         Nk=lsokdkGkrhy rr̀h; l=] Nk=lsokdkGkrhy 

fu;ksftr vuqHkotU; midze]iuosy ijhlj ueqU;krhy ‘kkGk] 

fo|kFkhZ] lgf’k{kd b ?kVdklac/kh la’kks/ku dk;Z e;kZfnr vkgs-   

la'kks/kukph i/nrh% 

        la’kks/ku midze gk izR;{k ‘kkGkae/;s jkcfo.;kr vkyk 

gksrk- Nk=v/;kidkauk o f’k{kdkauk mn~Hko.kk&;k ijhfLFkrhpk 
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oLrqfu”B vH;kl dj.;klkBh losZ{k.k i/nrhpk okij dj.;kr 

vkyk gksrk- 

la'kks/kukph lk/kus%  

         ekfgrh ladyuklkBh iz’ukoyh]infu’p;u {ks.kh o 

fufj{k.k ra=kpk okij dj.;kr vkyk gksrk- 

uequk fuoM%  

        iuosy ijhljkrhy rhu ‘kkGkaph ;kn`fPNd i/n~rhus 

fuoM dj.;kr vkyh gksrh- egkfo|ky;krhy r`rh; l=kps loZ 

43 fo|kFkhZ o ljkoikB ‘kkGsrhy fo|kF;kZauk ekxZn’kZu dj.kkjs 

43 lgf’k{kdkapk lekos’k la’kks/kukr dj.;kr vkyk gksrk- 

ekfgrhps ladyu o fo’ys”k.k% 

        ‘kkGsrhy f’k{kd]Nk=v/;kid o eq[;k/;kid b-

?kVdkadMwu iz’ukoyh] infu’p;u Js.kh o la’kka/kdkus dsysys 

fufj{k.k b-P;k vk/kkjs ekfgrh izkIr dj.;kr vkyh gksrh o lnj 

ekfgrhps fo’ys”k.k o.kkZRed lka[;fd; ra=kP;klkg;kus dj.;kr 

vkys gksrs- 

fu”d”kZ%  

 lap ekU;rk leL;seqGs ‘kkGkaps oxZfugk; osGki=d 

osGsr miyC/k gksr ukgh- 

 ‘kkGkae/;s oxZkP;k rqyusus [kksY;kaph la[;k deh 

vlY;keqGs Nk=v/;kidkaulkBh HkkSfrd lqfo/kkapk 

vHkko gksrk- 

 ‘kkys;sRrj dkekeqGs f’k{kd o fo|kF;kZaP;k HksVh osGsr 

gksr ukgh- 

 ‘kkGkae/;s vk;ksftr gks.k&;k fofo/k lg’kkys; 

midzekau ckcr fHkUurk gksrh- 

 ijh{kklkj[;k dk;ZdzeakeqGs Nk=lsokdkGkrhy midzekl 

O;R;s; fuekZ.k gksrks- 

 dkgh ‘kkGk Bjkfod oxZp miyC/k d:u nsrkr- 

 ‘kkGake/;s ljkoikB izlaxh Nk=v/;kidakuk ‘kS{kf.kd 

lkfgR; iqjsls miyC/k gksr ukgh- 

 ‘kkGsrhy f’k{kdkP;k ers Nk=lsokdkGkr oxkZps nSuafnu 

v/;kiu o vH;kldze  osGsr iq.kZ gksr ukgh-   

 lgf’k{kd ljkoikBkr ‘kkGsrhy f’k{kdkaps lgdk;Z o 

lgHkkx pkaxyk gksrk- 

 fFke csl ljkoikBkr o ?kVd pkp.khr ‘kkGsrhy 

fo|kFkhZ lgHkkx  lek/kkudkjd uOgksrk- 

 ljkoikBkr dkgh dkS’kY;kckcr Nk=v/;kidkae/;s 

dq’kyrspk vHkko gksrk- 

 ngk vkBoM;kP;k Nk=lsokdkGklkBh egkfo|ky;kauk  

lgdk;Z dj.;kl ‘kkGk uk [kq”k vlrkr-  

 ‘kkGk o egkfo|ky;krhy pkaxY;k ‘kS{kf.kd okrkoj.k 

fufeZrheqGs ‘kkGk egkfo|ky;kauk lgdk;Z djrkr-   

 

f’kQkj’kh%  

 ‘kkGkaps oxZfugk; osGki=d r;kj >kY;kuarjp 

egkfo|ky;kauh Nk=lsokdkGkps fu;kstu djkos-rlsp 

‘kkGkauh ‘kS{kf.kd o”kZ vkjaHkhp oxZfugk; osGki=ds 

r;kj djkohr- 

 Nk=v/;kidkaulkBh ‘kkGkae/;s cSBd [kksyh]fi.;kps 

ik.kh]’kS{kf.kd lkfgR; b-lkj[;k lqfo/kk iqjokO;kr- 

 Nk=lsokdkGkr egkfo|ky;kauh dkgh eqyHkwr lg’kkys; 

midzekaps loZ xVkalkBh fu;kstu djkos o lkscr ‘kkGsrhy dkgh 

midzekapk lekos’k djkok- 

 ‘kD; >kY;kl ‘kkGkauh Nk=v/;kidkapk nSuafnu ‘kkys; 

dkekr lgHkkx ?;kok o ‘kS{kf.kd vuqHkokaph la/kh 

viyC/ d:u n;koh- 

 ‘kkys; f’k{kd o Nk=v/;kid ;kaP;k la;qDr 

lgHkkxkrqu v/;kiu fo”k;kps fu;kstu dsY;kl 

vH;kldze osGsr iw.kZ gksm ‘kdrks- 

 fFke csl ljkoikBh ekxZ’kZd izk/;kidkaps lgdk;Z 

?ks.ks]’kS{kf.kd lkfgR; okijdj.ks o fo|kF;kZauk ikBkP;k 

fo”k;k ckcr iwoZ lwpuk fnY;k tkO;kr-   

 Nk=v/;kidkalkBh lw{e v/;kiu dr̀hl=kps vk;kstu 

dsys tkos dkS’kY; iq.kZikBkpk ljko dsyk tkok  
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ngk vkBoM;kP;k dkyko/khlkBh lgdk;Z ‘kkGkauh dfBu u 

letrk R;kpk  nSuaufnu ‘kkys; dkedktklkBh  Nk=v/;kidkapk 

mi;ksx ?ksryk tkok o ‘kkGk egkfo|ky;kr ;ksX; ‘kS{kf.kd 

okrkoj.k fuekZ.k djkos o vkiiilkrhy _.kkuqca/k ok<okosr- 
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26 izkFkfed Lrjkojhy b;Rrk 6 oh P;k fon;kF;kZuk foKku fo”k;kps v/;;u djrkuk ;s.kk-;k laeL;ka ojhy 
mik;;kstukapk v/;kl-

MkW- uhfyek vjfoan eksjs]  
lgkÓ;d izk/;kid]  

‘kkldh; v/;kid egkfon~;ky;]  
vdksyk 

 
ejkBh ek/;ekaP;k ‘kkGse Lkkjka’k %& 
 vki.k egkjk”Vªke/;s jkgrks] R;keqGs ;sFkhy 
tkLrhr tkLr yksdkaph ekr`Hkk”kk gh ejkBh vkgs- ejkBh 
Hkkf”kd e/;eoxhZ; rlsp nkfjnz; js”ks[kkyhy loZp 
O;Drh R;kaP;k ikY;kauk b;Rrk 4 Fkh I;Zar /;s Vkdrkr- 
ek= b;Rkk 4 Fkh e/;s mRd”̀V xq.k izkIr dj.kk-&;k 
fo|kF;kZauk b;Rkk 5 e/;s lseh baxzth ‘kkGsr ?kkrys tkrs- 
R;keqGs R;kauk xf.kr fo”k;kiss{kk foKku fo”k;kps v/;;u 
djrkauk dks.kR;k leL;k ;srkr o R;k nwj dj.;klkBh 
R;koj f’k{kd dks.kR;k mik;;kstuk djrkr rlsp R;kapk 
,dw.k ifj.kke dk; gksrks] g;kpk vH;kl ;k ys[kke/;s 
dsysyk vkgs- 
izLrkouk %& 
 fo|kF;kZauk Hkfo”;ke/;s MkWDVj] baftfuvj fdaok 
vk;-Vh- {ks=ke/;s tj djh;j djko;kps vlsy rj mPp 
ek/;fed Lrjkoj foKku ?ks.;kf’kok; Ik;kZ; ukgh- ;k 
{ks=kae/;s izos’k izkIr dj.;klkBh izos’k ik= ijh{kse/;s 
pkaxY;k xq.kkauh ikl >kkY;kojp ;k {ks=kae/;s izos’k izkIr 
gksow ‘kdrks- Eg.kwup vkiY;k ikY;kauk ;k izdkjP;k 
ijh{kse/;s ikl gks.;klkBh baxzth e/kwu fopkjysY;k 
iz’ukae/;s pkaxys xq.k feGkosr v’kh ikydkaph bPNk 
vlrs- R;klkBhp b;Rrk 4 Fkh ejkBh ek/;ekrwu ikl 
dsY;kuarj b;Rrk 5 oh e/;s lseh baxzth ek/;eke/;s 
fon;kF;kZauk ?kkrys tkrs- b;Rrk 5 oh e/ks tjh 
foKkukrhy c&;kp’kk ladYiuk vH;klY;k vlY;k 
rjh fo|kF;kZauk foKku fo”k; baxzth Hkk”ksrwu f’kdrkuk 
dks.kR;k leL;k ;srkr] R;k dk ;srkr] R;koj f’k{kd 
dks.kR;k mik;;kstuk jkcorkr] R;kpk ,dw.k dk; 
ifj.kke gksrks gs vH;kl.;klkBhp izLrqr fo”k; la’kks/ku 
vH;klklkBh ?ksryk- 
 
 
 
 

la’ksks/kukph xjt %& 
 ejkBh ekr`Hkk”kk vlysY;k fo|kF;kZauk baxzth 
Hkk”ksP;k e;kZnk vlY;kus R;kaP;k ys[kukr] mPpkjkr 
vusd izdkjP;k mf.kok vk<Grkr- ;k mf.kok dks.kR;k\ 
g;k mf.kok dk ;srkr\ R;kph dkj.ks dk; vkgsr\ ;k 
leL;k nwj dj.;klkBh rs dk; djrkr\ f’k{kd 
dks.kR;k mik;;kstuk vk[krkr\ R;kapk fo|kF;kZaoj dk; 
ifj.kke gksrks\ gs tk.kwu ?ks.ks xjtsps okVys vkf.k R;k 
xjtsrwup izLrqr fo”k; la’kks/kuklkBh ?ksryk xsyk- 
la’kks/kukps egRo %& 
 lseh baxzth ek/;ekrhy fon;kF;kZauk baxzth 
ek/;ekrhy foKku fo”k;kP;k v/;;u izxrhe/;s dks.kR;k 
vMp.kh ;srkr] R;k vMp.khpk R;kaP;k izxrh ojrh 
dk; ifj.kke gksrks- ;k vMp.kh nwj OgkO;kr Eg.kwu 
fo|kFkhZ Lor% dk; djrkr] f’k{kd dk; djrkr] dks.krs 
mik; ;kstrkr] ;k mik;;kstukapk dk; ifj.kke gksrks 
;kpk ‘kks/k ?ks.ks R;koj izdk’k Vkd.ks gsp ;k la’kks/ku 
vH;klkps egRo lkaxrk ;srs- 
la’kks/kukph mfÌ”Vs %& 

1- Lkseh baxzth ek/;ekrhy fo|kF;kZauk foKku 
fo”k;kps baxzth ek”ksrwu v/;;u djhr vlrkauk 
;s.kk&;k leaL;kpk ‘kks/k ?ks.ks- 

2- Lskeh baxth ek/;ekrhy fo|kF;kZauk baxzth 
ek/;ekrhy foKku fo”k;kP;k v/;;ukr 
;s.kk&;k leL;sP;k dkj.kkapk ‘kks/k ?ks.ks- 

3- Lskeh baxzth ek/;ekrhy fo|kF;kZauk baxzth 
ek/;ekrwu foKku fo”k; v/;;u izxrhr 
;s.kk&;k leL;k lksMfo.;klkBh fo|kF;kadMwu 
dsY;k tk.kk&;k iz;Rukapk ‘kks/k ?ks.ks- 

4- Lkseh baxzth ek/;ekrhy fo|kF;kZauk baxzth 
ek/;ekrwu foKku fo”k; v/;;u izxrhr 
;s.kk&;k leL;k lksMfo.;klkBh f’k{kdkadMwu 
jkcfoY;k tk.kk&;k mik;;kstukapk ‘kks/k ?ks.ks- 

5- Lkseh baxzth ek/;ekrhy fo|kF;kZauk baxzth 
ek/;ekrwu foKku fo”k; v/;;u izxrhr 
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;s.kk&;k leL;k lksMfo.;klkBh R;kaP;k 
ikydkadMwu dsY;k tk.kk&;k iz;Rukapk ‘kks/k 
?ks.ks- 

6- Lkseh baxzth ek/;ekrhy fo|kF;kZauk baxzth 
ek/;ekrwu foKku fo”k;kps v/;;u izxrhr 
;s.kk&;k leL;k lksMfo.;klkBh ‘kkGsdMwu 
dsY;k tk.kk&;k iz;Rukapk ‘kks/k ?ks.ks- 

Lka’kks/kukph x̀fgrds %& 
1- loZlkekU;i.ks loZp lseh baxzth ek/;ekrhy 

fo|kF;kZauk foKku fo”k; baxzth ek/;ekrwu 
v/;;u djhr vlrkauk R;kaP;k izxrhr 
;s.kk&;k leL;k g;k lkj[;kp vlrkr- 

2- lkekU;i.ks loZp lseh baxzth ek/;ekrhy 
fo|kF;kZauk baxzth ek/;ekrwu foKku fo”k; 
v/;;u izxrhr ;s.kk&;k leL;kaph dkj.ks 
lkj[khp vlrkr- 

3- f’k{kd] ikyd o ‘kkGk ;kaP;kdMwu dsY;k 
tk.kk&;k mik;;kstuk g;k fo|kF;kZauk mi;qDr 
Bj.kk&;k vlrkr- 

izLr`r la’kks/kukph O;kIrh o e;kZnk %& 
1- izLrqr vH;klklkBh la’kks/kdkus uoh eqacbZ 

;sFkhy 3 ‘kkGk fuoMY;k vlY;kus izLrqr 
la’kks/kukrwu ;s.kkjs fu”d”kZ gs ;k ‘kkGkae/khy 
fo|kFkhZ]f’k{kd] eq[;k/;kid] laLFkk pkyd] 
‘kkGk o ikyd ;kauk mi;ksxh iM.kkjs vlrhy- 

2- lnj la’kks/kuklkBh losZ{k.k i/nrh e;kZfnr 
dsyh gksrh- 

3- lnj la’kks/kukph 3 lseh baxzth ek/;ekP;k 
‘kkGkae/khy 10 foKku f’k{kd] 10 ikyd o 
150 fo|kFkhZ e;kZfnr dsys gksrs- 

4- lnj la’kks/ku lseh baxzth ek/;ekrhy b;Rrk 6 
oh P;k fon;kF;kZiqjrs e;kZfnr dsys gksrs- 

5- izLrqr vH;klklkBh iz’ukoyh gs lk/ku 
e;kZfnr dsys gksrs- 

6- izLrqr vH;klkP;k ekfgrh fo’ys”k.kklkBh 
VDdsokjh gs lkaf[;dh ra= e;kZfnr dsys- 

fu”d”kZ %& 
1- cgqrka’k fo|kF;kZaP;k ers] baxzth ek/;ekrhy 

foKkukP;k ladYiuk let.;kl dBh.k 
okVrkr- 

2- cgqrka’k fo|kF;kZaP;k ers] f’k{kdkaph xrh o 
Hkk”kk’kSyh mPp vlY;kus vkdyu gks.ks dBh.k 
tkrs- 

3- cgqrka’k fo|kF;kZaP;k ers] dkgh ‘kCnkapk vFkZ 
cks/k gksr ukgh- 

4- cgqrka’k fo|kF;kZaP;k ers] fy[kk.kkr LisfyaxP;k 
pqdk gksrkr- 

5- cgqrka’k fo|kF;kZaP;k ers] ys[kukoj ekr`Hkk”kspk 
izHkko vlrks- 

6- cgqrka’k fo|kF;kZaP;k ers] iz’ukps mRrj 
lkaxrkuk fdaok fyfgrkauk vkRefo’okl ulrks- 

7- cgqrka’k fo|kF;kZaP;k ers] f’k{kdkapk letkowu 
ns.;kpk iqjslk iz;Ru ulrks- 

8- cgqrka’k f’k{kdkaP;k ers] fo|kF;kZaP;k mPpkjkr 
rlsp fy[kk.kkr c&;kp pqdk vk<Grkr- 

9- cgqrka’k f’k{kdkaP;k ers] foKku fo”k;kpk 
,dnep loZ vH;kldze baxzthrwu vH;klkok 
ykxY;kus fo|kF;kZae/;s vkRefo’oklkpk vHkko 
fuekZ.k gksrks- 

10- cgqrka’k f’k{kdkaP;k ers] v/;kiukr loZp 
fo|kF;kZauk R;kaP;k xrhuqlkj] R;kaP;k vkdyu 
{kersuqlkj] R;kaP;k vMp.kh letwu ?ksowu 
v/;kiu dsY;k tkrs- 

11- cgqrka’k f’k{kdkaP;k o ‘kkGk izeq[kkaP;k ers] 
fo|kF;kZalkBh [kkl oxZ] i;Zosf{kr vH;kl] 
oS;fDrd ekxZn’kZu] ljko rlsp ikBkarj 
?ksrY;k tkrs- 

12- cgqrka’k ikydkaP;k ers] ikY;kauk foKku 
fo”k;klkBh ykx.kkjh loZ izdkjph iqLrds] 
[kktxh f’kdo.kh oxZ rlsp ?kjh tls tesy 
rls ekxZn’kZu dsY;k tkrs- baxzth ek/;ekrhy 
fo|kF;kZauk lseh baxzth ek/;ekrhy eqykalkscr 
v/;;u djk;yk lkaxhrys tkrs- 

f’kQkj’kh %& 
1- fo|kF;kZauh foKku fo”k;kP;k rkfldsyk y{k 

dsafnzr d:u clkos- ‘kadk vlY;kl fdaok u 
letY;kl frFksp f’k{kdkauk fopkjkos- 

2- fo|kF;kZaauh letwu ?ks.;koj Hkj n;kok- 
3- fon;kF;kZauh foKku fo”k;kP;k dBh.k ladYiuk 

okpukpk o fyfg.;kpk ljko djkok- okpu 
eukrY;k eukr d: u;s rj Lor%yk vkokt 
;sbZy ,o<;k vkoktkr okpkos- 

4- fo|kF;kZauh pqdys Eg.kwu ok brj fo|kFkhZ Vj 
mMorhy Eg.kwu u ?kkcjrk vkRefo’oklkus 
iz’ukaph mRrjs n~;kohr- 
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5- fo|kF;kZauh ‘kq/n o vpwd okp.;koj o 
fyfg.;koj Hkj n;kok- 

6- f’k{kdkauh fo|kFkhZ xrhuqlkj v/;kiu djkos o 
v/;kiukr Li”Vhdj.k o letkowu ns.;koj Hkj 
n~;kok- 

7- f’k{kdkauh fo|kF;kZalkBh ikydka’kh ppkZ d:u 
foKku fo”k;koj vk/kkjhr ppkZ] okpu] 
ys[kukoj fofo/k dk;Zdze ‘kkGsr jkcokos- 

8- ‘kkGse/;s f’k{kdkauh foKku eaMG LFkkiu djkos 
o R;k varxZr baxzth ek/;ekP;k fo|kF;kZauk 
lgHkkxh d:u ?;kos- 

9- ‘kkGsr fon;kF;kZauk baxzth Hkk”ksrwu cksy.;klkBh 
izksRlkfgr djkos o R;kaP;ke/;s vko’;d 
vkRefo’okl fuekZ.k dj.;kpk iz;Ru djkok- 

 
lanHkZxzaFk %& 

1- Pkk:nRr dne] vkf’ou cksankMsZ] dSykl cksankMsZ] 
¼2006½] ‘kkL= v/;kiu i/nrh o vk’k; 
;qDr v/;kiu] fuR; uqru izdk’ku] iq.ks- 

2- Tkk/ko ds-vkj-] ¼2011½] df̀rla’kks/ku] ‘kqHkka”k 
izdk’ku] eqacbZ- 

3- fHkarkMs fo-jk- ¼2006½] ‘kS{kf.kd la’kks/ku 
i/nrh] fuR; uwru izdk’k] iq.ks- 
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27 izkFkfed Lrjkoj xq.koRrk fodklklkBh f'k{kdkauk lax.kdk/kkfjr izf'k{k.kkph vko';drk % ,d vH;kl 

                                                            nRrk=; ckcw lksiuwj 
f'k{k.k foLrkj vf/kdkjh] 

ftYgk ifj"kn jRukfxj
^,dp /;kl] xq.koRkk fodkl *;k /;s;kus izsfjr gksmu laiw.kZ egkjk"VªHkj ntsZnkj f'k{k.k ns.;klkBh pGoG lq: >kysyh vkgs- f'k{kdkauk feG.kkjs 
izksRlkgu o izsj.kk ;kewGs loZ f'k{kd >ikVY;klkj[ks dkekyk ykxys vkgsr- R;kpkp ifj.kke Eg.kwu vkt vusd 'kkGk fMthVy >kysY;k 
vkgsr- yksdlgHkkxkrwu vko';d lk/kulkeqxzh feGo.;kr f'k{kdkauk ;'k feGkys vkgs- pkaxY;k dkeklkBh leFkZ lkFk ns.;kph ijaijk ikydkauh 
vkiY;k —frrwu nk[kowu fnyh vkgs- feGkysY;k lk/kulkeqxzhpk ifj.kkedkjd okij dj.ks vR;ko';d vkgs- R;keqGsp f'k{kdkauk lax.kd 
izf'k{k.kkph vko';drk vkgs- f'k{kdkaph xq.koRkk ok<fo.;klkBh izxr ra=Kkukpk vk/kkj ?ks.ks [kwip vko';d vkgs- izkIr KkukP;k vk/kkjs 
f'k{kd okijgh djr vkgsr] rFkkfi f'k{kdkauk ifjiw.kZ Kku feGkY;kl ifj.kkedkjdrsr ok< gks.kkj vkgs- vH;kldzekrhy ikB;ka'k 
fon;kF;kZai;Zar iksgpo.;klkBh lax.kdkpk okij [kwip mi;wDr vlY;kus CykWx r;kj dj.ks] osclkbZVo:u ekfgrh ?ks.ks vFkok r;kj lkfgR;kpk 
ifj.kkedkjd okij dlk djkok ;kckcrps izf'k{k.k fnY;kl f'k{kdkaP;k xq.korsr ldkjkRed cny >kysyk ikgko;kl feG.kkj vkgs- 
 
izLrkouk 
 izxr 'kS{kf.kd egkjk"Vª ?kMfo.;kP;k vuq"kaxkus 22 twu 2015 jksth egkjk"Vª 'kklukus 'kklu fu.kZ; fuxZfer dsysyk vkgs- ;k 'kklu 
fu.kZ;kP;k vuq"kaxkus   egkjk"Vªkyk ns'kikrGhoj ifgY;k rhu vOoy jkT;ke/;s vk.k.;kpk ladYi tkghj dsysyk vkgs- izxr 'kS{kf.kd 
egkjk"VªkP;k vuq"kaxkus vusd mik;;kstukgh lwpfo.;kr vkysY;k vkgsr- R;ke/;s —frdsafnzr v/;;u v/;kiu] 'kS{kf.kd bekjrhpk lk/ku Eg.kwu 
mi;ksx] fMthVy Ldwy] Kkujpukokn b- ladYiuk leksj vkysY;k vkgsr- ;k ladYiukaP;k iwrZrslkBh f'k{k.k {ks=kr vkeqqykxz cny gksr 
vlY;kps fnlwu ;sr vkgsr- 'kkGk 'kkGkae/kwu vkiyh 'kkGk izxr dj.;kP;k –f"Vus f'k{kd oxZ esgur djhr vlY;kps fnlwu ;sr vkgs- gh 
fuf'prp dkSrqdkLin ckc vkgs- 
 f'k{kdkaph xq.koRrk ok<fo.;klkBh vk/kqfud ra=Kkukpk okij d:u ?ks.ks frrdsp egRRokps vkgs- ikajikfjd lk/kus]v/;kiu i/nrh 
cktwyk lk:u ukfoU;iw.kZ ckchapk fLodkj dj.;kr ;sr vkgs- vusd f'k{kd Lor%iklwu ;k eksfgese/;s ldzh; lgHkkx ?ksr vkgsr- izR;sd 
cnykph lq:okr Lor%iklwu dj.;kph ekufldrk f'k{kdkae/;s fuekZ.k gksr vkgs- uofufeZrh o ukfo.;kpk 'kks/k ;klkBh lax.kd [kwip mi;qDr 
vlY;kus vusd f'k{kdkauh lax.kdkpk ifj.kkedkjd okij d:u ?ksrysyk vkgs- izkFkfed f'k{kdkauk lax.kdkps ifjiw.kZ Kku feGkY;kl fuf'prp 
izkFkfed f'k{k.kkP;k xq.koRrsr ok< gks.kkj vkgs- R;keqGsp izkFkfed f'k{kdkauk lax.kd izf'k{k.kkph vko';drk vkgs- 
 
 
xjt o egRRo 
 izxr 'kS{kf.kd egkjk"Vª dk;Zdzekr fMlsacj 2017 i;Zar 100% 'kkGk izxr dj.;kps mfÌ"V fuf'pr dj.;kr vkysys vkgs- 
R;kvuq"kaxkus [kwi ifj.kkedkjd dk;Zokgh lq: vlY;kps fnlwu ;sr vkgs- toG&toG 100% 'kkGk fMftVy >kysY;k vkgsr- R;ke/;s dkgh 
'kkGk ,yflMh izkstsDVjP;k lgkÓ;kus] dkgh 'kkGk lax.kdkP;k rj dkgh 'kkGk eksckbZyP;k ek/;ekrwu fMthVy >kysY;k vkgsr- f'k{kdkaph 
ekufldrk o yksdlgHkkxkrwu 'kkGk fMftVy >kysY;k vkgsr- yksdlgHkkxkrwu vusd lk/kus izkIr gksr vkgsr- ;k lk/kukapk ifjek.kdkjd 
mi;ksx d:u ?ks.ks vko';d vkgs- R;keqGsp izxr ra=Kkukph f'k{kdkyk vko';drk vkgs- cnyysY;k dkGkuq:i f'k{kdkukgh cny.ks 
vko';d vkgs- f'k{kdke/;s cny ?kMfo.;kpk –f"Vus izf'k{k.k O;oLFkk gh ifj.kkedkjd gks.ks vko';d vkgs- 
 izkFkfed f'k{kdkauk lax.kd gkrkG.khps izf'k{k.k feGkY;kl f'k{kd lax.kd o eksckbZypk ifj.kkedkjd okij dj.kkj vkgsr- vkt 
f'k{kdkyk lax.kdkps dkgh va'kh Kkugh vkgs- rFkkfi ifjiw.kZ Kku feGkY;kl v/;;u v/;kiu izfdz;k lwyHk gks.kkj vkgs- R;kpcjkscj 
ln;fLFkrhe/;s f'k{kdkyk vkWuykbZu fo"k;d dkesgh djkoh ykxrkr- vkiY;k lgdk;kZP;k enrhus rh dkes djrgh vkgs- rFkkfi 100% 
f'k{kdkauk gs Kku izkIr >kY;kl ;'kkph ifj.kkedkjdrk ok<.kkj vkgs- fofo/k ;kstukaph vaeyctko.kh lq/nk ifj.kkedkjd gks.;kl enr gks.kkj 
vkgs- 
 lax.kd fo"k;d izf'k{k.kkP;k ckcrhr f'k{kdkaph] lektkph ekufldrk fopkjkr ?ksmu izf'k{k.kkph dk;Zuhrh r;kj dsY;kl R;kpk 
Qk;nk fon;kFkhZ] f'k{kd]ikyd]lekt ;kauk gks.kkj vkgs- izf'k{k.kkP;k dk;Zi/nrhr cny Ogkok] uohu ra=Kkukpk okij u dj.kkÚ;k f'k{kdkaP;k 
ekufldrsr cny Ogkok] f'k{k.k izokgkrhy ladYiuk vf/kd –< OgkO;kr] f'k{kdkaP;k Kkukr ok< Ogkoh o izkFkfed f'k{k.kkpk xq.koRrk fodkl 
Ogkok ;k –f"Vus izLrqr fo"k;kph fuoM dsyh vkgs- 
mÌh"Vs 
1- izkFkfed f'k{kdkaP;k izf'k{k.k fo"k;d l|fLFkrhpk vH;kl dj.ks- 
2- izkFkfed f'k{kdkaP;k izf'k{k.k i/nrhpk ntkZ mapko.;klkBh mik;;kstuk lqpfo.ks- 
3- izkFkfed f'k{kdkaP;k izf'k{k.kkpk ntkZ mapko.;klkBh ifj.kkedkjd vaeyctko.kh dj.ks- 
x`fgrds 
1- izkFkfed f'k{kdkaP;k izf'k{k.kke/;s la[;kRed ok< >kysyh vkgs- 



BEACON                       VOL –V                ISSN 2319-9962                DECEMBER 2016 
  

 101 

2- izkFkfed f'k{kdkauk vusd izf'k{k.kklkBh mifLFkr jgkos ykxrs- 
3- izkFkfed f'k{kdkae/;s izf'k{k.kkps vk;kstu djrkuk iz'kklukyk vusd vMp.kh ;srkr- 
4- izkFkfed f'k{kdkaP;k izf'k{k.kkr vk/kqfud ra=Kkukpk okij Qkj deh izek.kkr dsyk tkrks- 
5-izkFkfed f'k{kdkauk lax.kd izf'k{k.kkph vko';drk vkgs- 
6- izkFkfed f'k{kdkauk vkWuykbZu fo"k;d vusd dkes djkoh ykxrkr- 
7- vkWuykbZu ekfgrh Hkjrkuk f'k{kdkauk vMp.kh ;srkr- 
ifjdYiuk 
 izkFkfed f'k{kdkauk lax.kdk/kkfjr izf'k{k.k fnY;kl izkFkfed f'k{k.kkP;k xq.koRrsr ok< gksrs-la'kks/ku i/nrh- 
 izLrqr la'kks/kuklkBh la/kks/kdkus mfÌ"Vkapk fopkj d:u nksu i/nrhapk voyac dj.;kps fuf'pr dsys- 

  ifgyk VIik 
 izkFkfed f'k{kdkaP;k izf'k{k.kkP;k l|fLFkrhpk vH;kl dj.;klkBh losZ{k.k i/nrhpk voyac dj.;kr vkyk- 
nqljk VIik 
 izkFkfed f'k{kdkaP;k izf'k{k.kkP;k izf'k{k.kkpk ntkZ mapko.;klkBh lax.kdh; dk;Zfurhps fodlu d:u R;kph ifj.kkedkjdrk 
vH;klko;kph vlY;kus izk; izk;ksfxd i/nrhpk voyac dj.;kr vkyk- iz;ksx'kkGse/;s iz;ksx'kkGsizek.ks e/;Lr pykaoj iw.kZr% fu;a=.k 'kD; 
ulY;kus izk; izk;ksfxd vfHkdYikph fuoM dsyh- 
la'kks/ku vfHkdYi 
 izLrqrps la'kks/ku izk; izk;ksfxd i/nrhe/;s ,dy xV vfHkdYik}kjs dj.;kr vkysys vkgs- ,dkp xVkyk ns.;kr ;s.kkÚ;k  izk;ksfxd 
xV iwoZfLFkrh o izk;ksfxd xV i'pkr fLFkrh Lo:ikph dk;Zokgh dj.;kr vkyh- rh dk;Zokgh iq<hyizek.ks vkgs- 
izk;ksfxd xV iwoZfLFkrh                  izk;ksfxd xV i'pkr fLFkrh 
la'kks/ku lk/kus 
   izLrqr la'kks/kuklkBh eqyk[kr] fujh{k.k ;k lk/kukapk okij dj.;kr vkyk- 
fu"d"kZ 

1- izf'k{k.k dkGkr izf'k{k.kklkBh xsysY;k f'k{kdkapk oxZ lgdkjh f'k{kdkauk lkaHkGkok ykxrks- 
2- rkyqdkLrjkoj rTK ekxZn'kZd Eg.kwu lgkÓ;d f'k{kdkauk Hkwfedk ctokoh ykxrs- 
3- izf'k{k.k iw.kZ >kY;kuarj izf'k{k.kkph ;'kfLork ikg.;klkBh ifj{kk ?ksryh tkr ukgh- 
4- rkyqdkLrjh; izf'k{k.kklkBh vR;k/kqfud lk/kukapk okij dsyk tkr ukgh- 
5- izf'k{k.kkr Lo;a v/;;ukus vk'k; f'kd.;klkBh ?kjh ikgrk ;sbZy v'kh lh-Mh- iqjokoh- 
6- lax.kd gkrkG.khps izf'k{k.k ns.;kr ;kos- 
7- f'k{kdkauk ra=Lusgh dj.;kP;k –f"Vus izf'k{k.k ns.;kr ;kos- 
8- lax.kd lh-Mh-e/;s ykoysY;k pkyhapk mi;ksx f'k{kdkauk >kyk- 
9- lax.kd lh-Mh- e/khy uewuk ikBkps lknjhdj.k mR—"V vkgs-  
1. 10-v/;kiukr ukfoU;iw.kZ ckchapk lekos'k dsY;kewGs v/;;u v/;kiu izfdz;k ifj.kkedkjd gksrs- 

f'kQkj'kh 
1- izkFkfed f'k{kdkauk lax.kdkfo"k;d Kku ok<fo.;klkBh njo"khZ izf'k{k.k ns.;kr ;kos- 
2- izkFkfed 'kkGsr lax.kd o baVjusVph lqfo/kk miyC/k d:u ns.;kr ;koh- 
3- jkT;Lrjh; rTKkaP;k enrhus izf'k{k.k fo"k;d lh-Mh-r;kj dj.;kr ;koh- 
4- rkyqdkLrjkoj vkWuykbZu fo"k;d ekfgrh o 'kS{kf.kd lkfgR; fufeZrhlkBh dsanzfugk; ra=Lusgh izf'k{kdkph use.kwd djkoh- 
5- Lo&vfHkO;DrhlkBh fMthVy lk/kukapk ifj.kkedkjd okij djkok- 

 lanHkZ xzaFk lwph 
1- izkFkfed f'k{kd izf'k{k.k ¼2007½ ( ^eq/;k/;kid ekxZnf'kZdk*] iw.ks % egkjk"Vª jkT; 'kS{kf.kd la'kks/ku o izf'k{k.k ifj"kn- 
2- izkFkfed f'k{k.k vH;kldze ¼2004½ ( ^f'k{kd izf'k{k.k ekxZnf'kZdk*] iw.ks % egkjk"Vª jkT; 'kS{kf.kd la'kks/ku o izf'k{k.k ifj"kn- 
3- fHkarkMs] fo-jk- ¼2005½( ^'kS{kf.kd la'kks/ku i/nrh*] iw.ks % uqru izdk'ku- 
4- eqGs] jk-'k-mekBs] fo-rq- ¼1987½ ( ^'kS{kf.kd la'kks/kukph eqyrRos*] ukxiwj %  egkjk"Vª jkT; xzaFk fufeZrh eaMG- 
5- lapkyd ,e,llhbZvkjVh ¼2014½( ^izkFkfed f'k{kd vH;kldze ¼2012½*] iw.ks % egkjk"Vª jkT; 'kS{kf.kd la'kks/ku o izf'k{k.k ifj"kn- 
6- lapkyd ,e,llhbZvkjVh] iw.ks ¼2014½( ^f'k{kd izf'k{k.k ekxZnf'kZdk*] iw.ks % ,e,llhbZvkjVh- 
osclkbZV www.google.com 
 
 
 

izk;ksfxd ek=k 



BEACON                       VOL –V                ISSN 2319-9962                DECEMBER 2016 
  

 102 

28 b;Rrk uoohP;k fo|kF;kaZuk xf.kr fo”k;krhy nksu pykrhy js”kh; lehdj.ks lksMforkuk ;s.kk&;k leL;kapk ‘kks/k ?ksÅu 
mik;;kstuk dj.ks vkf.k mik;;kstusph ifj.kkedkjdrk  

                                
Jh- fo|k/kj xksihukFk ikVhy 

                         lgk¸;d f’k{kd% j;r f’k{k.k laLFksps  
                U;w bafXy’k Ldwy myok] rk- iuosy] ft- jk;xM  

 

lkjka'k % csjht] otkckdh] xq.kkdkj vkf.k Hkkxkdkj ;k xf.krkrhy 
eqyHkwr fdz;k vkgsr- mnkgj.k lksMforkuk rs ik;jh ik;jhus 
lksMokos ykxrs- la’kks/kdkus la’kks/kuklkBh xf.kr fo”k;krhy nksu 
pykrhy js”kh; lehdj.ks ;k ?kVdkph fuoM dsyh vkgs- nksu 
pykrhy js”kh; lehdj.ks gk ?kVd uooh o ngkohP;k xf.kr 
vH;kldzekr lekfo”V vkgs- T;k fo|kF;kZuk nksu pykrhy js”kh; 
lehdj.ks ?kVdkojhy mnkgj.ks lksMforkuk vMp.kh ;srkr R;kapk 
iwoZ pkp.kh}kjs ‘kks/k ?ks.;kr vkyk vkgs- la’kks/kuklkBh losZ{k.k 
vkf.k iz;ksfxd i/nrhpk okij dj.;kr vkyk vkgs- U;kn’kZ Eg.kwu 
fo|ky;krhy b;rk  
uoohP;k oxkZrhy 30 fo|kFkhZ fuoM.;kr vkys- leL;k nqj 
gks.;klkBh miØe r;kj dj.;kr vkyk-  ,dyxV iwokZsRrj 
ijh{k.k vfHkdYikrhy Qjdkph lkFkZdrk rikl.khlkBh Vh 
ijh{k.kkpk okij dj.;kr vkyk- izkIr Vh eqY; gs lkj.khrhy Vh 
eqY;kis{kk tkLr vkgs- fo|kF;kZaP;k xq.kkadkr vkysyk Qjd gk 
la’kks/kdkus fnysY;k mipkjek=spk vkgs gs fln~/k >kys- 
 
egRokps ‘kCn % xf.kr ] py ] js”kh; lehdj.ks ]eqyHkwr fdz;k-
izkLrkfod % ngkohP;k xf.kr fo”k;kph iwoZ r;kjh b;Rrk uoohP;k 
oxkZr gksrs- uoohP;k xf.kr vH;kldzekrhy izdj.kkapk vH;kl 
ngkohyk foLrkjkus dsysyk vlrks- la’kks/kdkus la’kks/kuklkBh xf.kr 
fo”k;krhy nksu pykrhy js”kh; lehdj.ks ;k ?kVdkph fuoM dsyh 
vkgs- nksu pykrhy js”kh; lehdj.ks gk ?kVd uooh o ngkohP;k 
xf.kr vH;kldzekr lekfo”V vkgs- csjht] otkckdh] xq.kkdkj 
vkf.k Hkkxkdkj ;k xf.krkrhy eqyHkwr fdz;k vkgsr- b;Rrk 
vkBfoP;k vH;kldzekr ,dpy lehdj.ks gk Hkkx vkgs- ;ke/;s 
vadka,soth pykpk okij dsyk tkrks- mnkgj.k lksMforkuk rs 
ik;jh ik;jhus lksMokos ykxrs- f’kok; mnkgj.k lksMforkuk izR;sd 
ik;jhyk xq.knku dsys tkrs- dks.kR;kgh b;Rrsr xf.kr fo”k; gk 
^Ldksjhax lCtsDV* letyk tkrks- nksu pykrhy js”kh; lehdj.ks 
gk ?kVd let.;klkBh vR;ar lksik vlwu Bjkfod vVh y{kkr 
BsoY;k rj pkaxys xq.k feGw ‘kdrkr- Eg.kwu la’kks/kdkus nksu 
pykrhy js”kh; lehdj.ks ;k ?kVdk lanHkkZr leL;k la’kks/kuklkBh 
fuoMyh vkgs- izLrqr la’kks/ku gs chtxf.kr fo”k;krhy ,dkp 
?kVdk lanHkkZr vkgs- ;k la’kks/kukr T;k fo|kF;kZuk nksu pykrhy 
js”kh; lehdj.ks ?kVdkojhy mnkgj.ks lksMforkuk vMp.kh ;srkr 
R;kapk iwoZ pkp.kh}kjs ‘kks/k ?ks.;kr vkyk vkgs- iwoZ pkp.kho:u 
fo|kFkhZ mnkgj.ks lksMforkuk dks.kR;k pqdk djrkr\ ;kpk ‘kks/k 
?ks.;kr vkyk vkgs- gks.kk&;k pqdk VkG.;klkBh mik;;kstuk 
dj.;kr vkyh- mik;;kstusuarj iqUgk mRrj pkp.kh ?ks.;kr vkyh- 
mRrj pkp.kh vkf.k iwoZ pkp.kh ;krhy xq.kakP;k Qjdko:u 

mik;;kstuk fdrh ;’kLoh >kyh ;kpk vH;kl dj.;kr vkyk- 
izLrqr la’kks/kuklkBh losZ{k.k vkf.k iz;ksfxd i/nrhpk okij 
dj.;kr vkyk vkgs- U;kn’kZ Eg.kwu fo|ky;krhy b;rk uoohP;k 
oxkZrhy 30 fo|kFkhZ fuoM.;kr vkys- 
 leL;k fo/kku %  
b;Rkk uoohP;k fo|kF;kZuk xf.kr fo”k;krhy nksu pykrhy js”kh; 
lehdj.ks lksMforkuk ;s.kk&;k leL;kapk ‘kks/k ?ksÅu mik;;kstuk 
dj.ks vkf.k mik;;kstusph ifj.kkedkjdrk rikl.ks-  
 
la’kks/kukph mf|”Vs % 1- b;Rrk uoohP;k oxkZrhy nksu pykrhy 
js”kh; lehdj.ks lksMforkuk leL;k ;s.kk&;k fo|kF;kZpk ‘kks/k 
?ks.ks- 
2- b;Rrk uoohP;k oxkZrhy nksu pykrhy js”kh; lehdj.ks 
lksMforkuk ;s.kk&;k leL;kaP;k dkj.kkaoj mik;;kstuk r;kj dj.ks 
o jkcfo.ks 
3- b;Rrk uoohP;k oxkZrhy nksu pykrhy js”kh; lehdj.ks 
lksMfo.;klkBh r;kj dsysY;k mik;;kstusph ifj.kkedkjdrk 
rikl.ks-  
  
Lka’kks/kukph xjt vkf.k egRo %  
1- ek/;fed Lrjkoj xf.kr gk fo”k; egRokpk vkf.k vfuok;Z 
vkgs- xf.kr fo”k;kP;k fudkykoj ‘kkGspk fudky voyacwu 
vlrks-  
2- ek/;fed f’k{k.kkr b;Rrk uooh vkf.k ngkoh ;k nksu oxkZpk 
lekos’k gksrks- b;Rrk uooh vkf.k ngkohP;k vH;kldzekr cjsp 
lkE; vkgs-  
3- uoohP;k xf.kr fo”k;kr nksu pykrhy js”kh; lehdj.ks gk 
?kVd lekfo”V vlwu ngkohP;k vH;kldzekr ns[khy vkgs- ijarq 
uoohyk ik;k etcwr u >kY;kus ngkohyk cksMkZP;k ijh{ksr ;k 
?kVdkojhy mnkgj.ks pqdhP;k i/nrhus lksMfoyh tkrkr-  
4- dsysY;k mik;;kstuseqGs iqUgk v’kh leL;k uoohP;k 
fo|kF;kZuk fuekZ.k gks.kkj ukgh- leL;k nqj >kY;kus ;k ?kVdkps 
v/;;u pkaxys gksbZy-  
 
ifjdYiuk %  
1- tj fo|kF;kZuk xf.kr fo”k;kps oS;fDrd ekxZn’kZu dsys rj 
fo|kF;kZauk xf.kr fo”k; vkoMsy-  
2- tj fo|kF;kZus nksu pykrhy js”kh; lehdj.kakph ;ksX; fjrhus 
ekaM.kh dsyh rj mnkgj.k lksMfo.ks lksis gksbZy- 
3- tj fo|kF;kZus nksu pykrhy js”kh; lfedj.ks lksMforkuk 
xf.krkrhy eqyHkwr fdz;kapk ;ksX; okij dsyk rj mnkgj.k 
lksMfo.ks lksis gksbZy-  
Xk`fgrds %  
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1-  fo|kF;kZuk xf.kr fo”k;kps oS;fDrd ekxZn’kZu feGr ukgh-  
2- fo|kFkhZ nksu pykrhy js”kh; lehdj.kkaph ekaM.kh ;ksX; fjrhus 
djhr ukghr-  
3- fo|kFkhZ nksu pykrhy js”kh; lehdj.ks lksMforkuk xf.krkP;k 
eqyHkwr fdz;kadMs nqyZ{k djrks-  
 
la'kks/kukph O;kIrh vkf.k e;kZnk %  
1- la’kks/kdkus fuoMysyh leL;k ek/;fed foHkkxkrhy uoohP;k 

xf.kr fo”k;klanHkkZr vkgs- la’kks/ku dj.;klkBh fuoMsyyh 
leL;k iuosy rkyqD;krhy myos ;k xzkeh.k Hkkxkrhy U;w 
bafXy’k Ldwy myok ;k ‘kkGsrhy fo|kF;kZlanHkkZr vkgs- 

2- b;Rrk uoohP;k xf.kr fo”k;krhy nksu pykrhy js”kh; 
lehdj.ks lksMforkuk ;s.kk&;k leL;k ‘kks/kwu R;kP;k 
dkj.kkapk ‘kks/k ?ks.;kr vkyk vkgs- 

3- ;klkBh uoohP;k oxkZrhy 30 fo|kF;kZaph fuoM d:u R;kauk 
iwoZ pkp.kh vkf.k mRrj pkp.kh ns.;kr vkyh- iwoZ pkp.kh 
vf.k mRrj pkp.kh la’kks/kd fufeZr gksrh- xf.krklaca/kh 
fo|kF;kZaP;k leL;k tk.kwu ?ks.;klkBh la’kks/kd fufeZr 
iz’ukoyh ns.;kr vkyh- 

4- ;k la’kks/kukrhy fu”d”kZ xzkfe.k Hkkxkrhy ek/;fed ‘kkGslkBh 
mi;ksxh Bjrhy- fuoMysyh leL;k uoohP;k xf.kr 
fo”k;klanHkkZr vlY;kus vkysys fu”d”kZ uoohP;k xf.kr 
fo”k;kl ykxw iMrhy- iwoZ pkp.kh] mRrj pkp.kh vkf.k 
iz’ukoyh gh la’kks/kd fufeZr gksrh- 

 
la'kks/ku dk;Zin~/krh %la’kks/kdkus vkiY;k leL;soj la’kks/ku djhr 
vlrkuk vko’;d rh ekfgrh feGfo.;klkBh losZ{k.k in~/krhpk 
okij dsyk- losZ{k.k in~/krhe/;s la’kks/kd fufeZr 10 iz’u 
vlysyh iz’ukoyh fo|kF;kZauk ns.;kr vkyh- rlsp izLrqr 
la’kks/kuklkBh iz;ksfxd in~/krhpk okij dj.;kr vkyk- R;klkBh 
iwoksZRrj ifj{k.k ,dyxV vfHkdYikpk okij dj.;kr vkyk- 
la’kks/kdkus nksu pykrhy js”kh; lehdj.ks ?kVdkoj 20 xq.kkaph 
pkp.kh ?ksryh- Kku] vkdyu] mi;kstu vkf.k dkS’kY; ;k 
mfn~n”Vkoj vk/kkjhr mnkgj.ks gksrh- iwoZpkp.kh o:u nksu pykrhy 
js”kh; lehjd.ks lksMforkuk vMp.kh ;s.kk&;k fo|kF;kZapk ‘kks/k 
?ks.;kr vkyk- uarj leL;k nqj gks.;klkBh miØe r;kj dj.;kr 
vkyk- ;ke/;s xf.kr isVh] xf.kr dkMZ r;kj dj.;kr vkys- 
fo|kF;kZauk oS;fDrd ekxZn’kZu dj.;kr vkys- R;klkBh tknk 
rkfldk ?ks.;kr vkY;k- v/;kiukr ,y-lh-Mh- izkstsDVjpk okij 
dj.;kr vkyk- fo|kF;kZauk xf.krkpk ljko dj.;kph la/kh ns.;kr 
vkyh- mik;;kstusph ifj.kkedkjdrk rikl.;klkBh mRrjpkp.kh 
?ks.;kr vkyh- 
 
la'kks/kukph lk/kus %  
lkexzh xksGk dj.;klkBh la’kks/kdkus iz’ukoyh] iwoZpkp.kh vkf.k 
mRrjpkp.kh ;k lk/kukapk okij dsyk- 
 
iwoZpkp.kh %  

           nksu pykrhy js”kh; lehdj.ks lksMforkuk T;k 
fo|kF;kZauk vMp.kh ;srkr R;kapk ‘kks/k ?ks.;klkBh nksu pykrhy 
js”kh; lehdj.ks ?kVdkoj 20 xq.kkaph iwoZpkp.kh ?ks.;kr vkyh-  
mRrjpkp.kh % 
              mik;;kstusph ifj.kkedkjdrk rikl.;klkBh 
nksu pykrhy js”kh; lehdj.ks ;k ?kVdkoj v/kkjhr iwoZ pkp.kh 
lkj[kh dkBh.; ikrGh vlysyh mRrjpkp.kh ?ksryh- 
uewuk fuoM % 
               izLrqr la’kks/kukr fo|ky;krhy b;Rrk uoohps 
loZ fo|kFkhZ tula[;k vlwu uoohP;k oxkZrhy 30 eqykaph uequk 
Eg.kwu fuoM dsyh vkgs- gs 30 fo|kFkhZ atula[;sps izfrfuf/kRo 
djrkr- ;k 30 fo|kF;kZaph fuoM ;kn`fPNd in~/krhus dsyh vkgs- 
miØe %  
         ‘kkGk Hkj.;kiqohZ njjkst ?kM~;kGh ,d rkl tknk 
rkfldk ?ksÅu fo|kF;kZauk oS;fDrd ekxZn’kZu dsys- xf.kr dkMZ 
r;kj d:u ljko izdYi jkcfoyk- xf.krh [ksGkrwu euksjatu 
d:u v/;kiu dsys- v/;kiukr rDrs vkf.k ‘kS{kf.kd lkfgR;kpk 
okij dsyk- fo|kF;kZaP;k lgk¸;kus lehdj.ks r;kj d:u ?ksryh o 
fo|kF;kZaP;k lgHkkxkrwu rh lksMfoyh- v/;kiukr ,y-lh-Mh- 
izkstsDVjpk okij dsyk- 
 
ekfgrhps fo’ys”k.k % 
iz’ukoyh o:u feGkysY;k ekfgrhps ladyu o i`FkDdj.k 
fo|kF;kZaph vH;kl dj.;kph i/nrh rlsp vH;kl dj.;kph osG 
o xf.krhfo”k;h leL;k tk.kwu ?ks.;klkBh iz’ukoyh ra=kpk okij 
dsyk- iz’ukoyhP;k izfrlknko:u feGkysY;k ekfgrhps i`FkDdj.k 
[kkyhyizek.ks vkgs- 
1- 73-33 VDds fo|kF;kZauk xf.kr fo”k; vkoMr ukgh- 26-66 

VDds fo|kF;kZauk xf.kr fo”k; vkoMrks- 
2- 70 VDds fo|kFkhZ ikBkarj i/n~rhus xf.krkpk vH;kl djrkr- 

13-33 VDds fo|kFkhZ xf.krkps okpu djrkr- 16-66 VDds 
fo|kFkhZ xf.krkpk ljko djrkr- 

3- 16-66 VDds fo|kF;kZauk fe=kaps ekxZn’kZu feGrs-6-66 VDds 
fo|kFkhZ f’k{kdkaps ekxZn’kZu ?ksrkr- 13-13 VDds fo|kF;kZauk 
?kjkrhy ofj”Bkaps ekxZn’kZu feGrs- 

4- 10 VDds fo|kF;hZ fu;fer vH;kl djrkr- 70 VDds 
fo|kFkhZ vkBoM;krwu nksu osGk vH;kl djrkr- 20 VDds 
fo|kFkhZ vkBoM;krwu ,d osGk vH;kl djrkr- 

 
izdYiiwoZ pkp.kh o#u feGkysY;k ekfgrhps i`FkDdj.k % 
v- 73-33 VDds fo|kFkhZ xf.krh fdz;k djkrkuk pqdk djrkr- 
c- 46-66 VDds fo|kFkhZ 4 xq.kkaps iz’u lksMfo.;kps VkGrkr- 
d- 53-33 VDds fo|kFkhZ xf.krh fdz;k djrkuk pykapk fopkj 
djhr ukghr- 
M- iqoZ pkp.khr feGkysY;k xq.kkaph oxZokjh iq<hyizek.ks 0 rs5 
xq.k feGfo.kkjs fo|kFkhZ 13 vkgsr- 5 rs 10 xq.k feGfo.kkjs 
fo|kFkhZ 15 vkgsr- 10 rs 15 xq.k feGfo.kkjk 1 vkgs- 15 rs 
20 xq.k feGfo.kkjk fo|kFkhZ 1 vkgs- izR;sd fo|kF;kZyk ljkljh 
6-53 xq.k feGkys vkgsr-  
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izdYiksRrjpkp.kh o#u feGkysY;k ekfgrhps i`FkDdj.k % 
midze jkcfoY;kuarj mik;;kstusph ifj.kkedkjdrk rikl.klkBh 
fo|kF;kZauk 20 xq.kaph mRrjpkp.kh fnyh- mRrjpkp.khps eqY;ekiu 
dsY;kuarj feGkysY;k ekfgrhps i`FkDdj.k [kkyhyizek.ks dsys 
vkgs- 
v- 43-33 VDds fo|kFkhZ xf.krh fdz;k djrkuk pqdk djrkr- 
pqdkaps izek.k deh >kysys fun’kZukl vkys- 
c- 73-36 VDds fo|kF;kZauh 4 xq.kkaps iz’u lksMfo.;kpk pkaxyk 
iz;Ru dsyk- 
d- 100 fo|kFkhZ xf.krh fdz;k djrkuk pykapk fopkj djhr 
vlY;kps fun’kZukl vkys- 
M- iqoZ pkp.khr feGkysY;k xq.kkaph oxZokjh iq<hyizek.ks 0 rs 5 
xq.k feGfo.kkjs fo|kFkhZ 4 vkgsr- 5 rs 10 xq.k feGfo.kkjs 
fo|kFkhZ 20 vkgsr- 10 rs 15 xq.k feGfo.kkjs fo|kFkhZ 5 vkgsr- 
15 rs 20 xq.k feGfo.kkjk fo|kFkhZ 1 vkgs- 
 
fo’ys”k.k % 5 rs 10 xq.k feGfoysY;k fo|kF;kZaph la[;k 20 
vkgs- izdYi iwoZ pkp.kh is{kk fg la[;k tkLr vkgs- 0 rs 5 xq.k 
feGkysys fo|kFkhZ 4 vkgsr- 10 rs 15 xq.k feGkysys fo|kFkhZ 5 
vlwu 15 rs 20 xq.k feGkysys fo|kFkhZ lkj[ks vkgsr- 
mRrjpkp.khr izR;sd fo|kF;kZyk ljkljh 8-83 xq.k feGkys 
vkgsr- 
Vh eqY; % izdYiiwoZ pkp.khps e/;eku 6-53 vkgs- izdYiksRrj 
pkp.khps e/;eku 8-83 vkgs- e/;ekukrhy Qjd 2-30 vkyk- 
Lok/khurk ek=k 58 vlrkuk lkj.khrhy Vh eqY; 1-671 vkgs- 
izkIr Vh eqY; 2-913 vkgs- Eg.kwu Vh eqY;krhy Qjd 1-26 
vkgs- ,dyxV iwokZsRrj ijh{k.k vfHkdYikrhy Qjdkph lkFkZdrk 
rikl.khlkBh Vh ijh{k.kkpk okij dj.;kr vkyk- izkIr Vh eqY; 
2-913 gs lkj.khrhy Vh eqY;kis{kk 1-26 us tkLr vkgs- 
fo|kF;kZaP;k xq.kkadkr vkysyk Qjd gk la’kks/kdkus fnysY;k 
mipkjek=spk vkgs gs fln~/k gksrs- 
fujh{k.kko#u fu?kkysys fu”d”kZ %1- midze jkcfo.;kiwohZ fo|kFkhZ 
osGsoj xf.krkpk vH;kl djhr uOgrs- rlsp xf.krkpk vH;kl 
dj.;klkBh ikBkarj in~/krh okijr gksrs- fo|kF;kZalkBh jkst xf.kr 
fo”k;kps tknk ekxZn’kZu vkf.k ljkc d#u ?ksrY;keqGs xf.kr 
v/;;ukr fu;ferrk vkyh- 
2- xf.kr dkMZ vkf.k rDrs fo|kF;kZadMwu r;kj d#u ?ksrys o 
R;kpk xf.kr v/;kiukr okij dsY;kus xf.krkfo”k;h vlysyh 
fHkrh nqj >kyh- fo|kFkhZ nksu pykrhy js”kh; lehdj.ks r;kj d# 
ykxyk- 
3- oS;fDrd ekxZn’kZu dsY;keqGs ‘kadkaps lek/kku osGhp >kys 
R;keqGs fo|kF;kZae/;s vkRefo’oklw fuekZ.k >kyk- fo|kFkhZ Lor% 

xf.krs lksMow ykxyk- fo|kF;kZyk xf.kr fo”k;kcn~ny vkoM 
fuekZ.k >kyh- 
4- v/;;u v/;kiukrhy fo|kF;kZpk lgHkkx ok<foY;keqGs 
fo|kFkhZ vkRefo’oklkus nksu pykrhy js”kh; lehdj.ks lksMow 
ykxyk- 
5- v/;kiukr ,y- lh- Mh- izkstsDVjpk okij dsY;kus fo|kF;kZph 
,dkxzrk ok<yh- 
lanHkZ -1- d&gkMs ch- ,e- ‘kkL=h; la’kks/ku i/nrh] ukxiqj] MkW- 
fiaiGkiqjs izdk’ku- 
2- dkspjxkodj lqpsrk] la’kks/kukr la[;k’kkL=h; ra=kpk okij- 
3- vatudj fujatu] Qsczwokjh 2015] ek÷;k dYiusrhy vfHkuo 
f’k{k.k i/nrh] f’k{k.k ladze.k- 
4- v=s t;Jh] tkusokjh 2016] xf.kr fo”k;krhy fLFkR;arjs] 
f’k{k.k ladze.k egkjk”Vª jkT; ek/;fed vkf.k mPp ek/;fed 
f’k{k.k eaMG iq.ks- 
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29 ewY;ekiukrhy uo izokg 
MkW- eqX/kk izHkkdj lkaxsydj 

                                         izkpk;kZ 
                                       iky jktsUnz ch-,M dkWysat 

 
Lkkajk’k 
 
fo|kF;kZauh ys[kh ijh{ksr lkscr iqLrd ?ksÅu mRrjs fyfg.;kpk 
izlax gk lkekU; yksd vkf.k f'k{kd ;kauk ufou o fdafpr u 
iV.kkjk iz;ksx okVsy ijarq iq<s fnysY;k Li"Vhdj.kkrwu R;akP;k 
'kadkps fujlu gksbZy ;kph eyk [kk=h vkgs- 
         R;krwu loZp fo|kF;kZauk tkLr gq”kkj fo|kF;kZuk 
ikB;iqLrdkarhy etdwj rksMikB dj.;kl izo`Rr dsys tkÅ 
ykxys- v'kk ijh{kkaeqGs fo|kF;kZP;k {kerkapk  fodkl >kyk dh 
ukgh gs dh mRRkjkaph ?kksadaeiV~Vh >kyh dh letqrnkji.ks mRrjs  
fyfgyh xsyh gs dGsukls >kys-R;keqGs vH;kl iqLrdkOnkjs dsyk 
rjh iz’u iqLrdkrhy ekfgrhoj vk/kkjhr u Bsork fo|kF;kZP;k 
{kerspk vankt ?ks.;klkBh Lora= iz’u fopkj.;klkBh izFkk iq<s 
vkyh vkgs- izR;{k  iqLrdkrhy Nkihy ekfgrhoj iz'u fopkjys 
tk.kkj ulY;keqGs iqLrds cjkscj vlyh rjh lq/nk  iqLrdkrhy 
dkWih dj.;kpk iz'u ;s.kkj ukgh 
    ?kVd pkp.khpk lafo/kkurDrk r;kj djrkuk ys[kh ijh{kslkBh 
mfn"Vkauqlkj o iz'ukaP;k izdkjkauqlkj vki.k xq.knku djrks-  gs ts 
iz'u fopkjko;kps rs ewY;ikupkh lk/kus Eg.kwup ikgkrks R;kf'kok; 
rksaMh o izk;ksfxd pkp.kh ?ksrks 'kkGkar varxZr ¼okf"kZd½ ijh{kk 
?ksrY;k tkrkr vkf.k ek/;fed 'kkykUr ijh{kk eaMGkrQsZ ckg; 
ijh{kk ?ksryh tkrs R;k fBdk.kh ewY;ekiu lk/kus Eg.kwu iz'u iz'u 
fopkjrkr-  dkgh daiU;ke/;s uksdjhlkBh vkysY;k mesnokjkaP;k 
ys[kh o rksaMh pkp.;k o eqyk[krh gksrkr-  jk"Vªh; laj{k.k 
izcksf/kdsP;k ¼[kMdoklyk fMQsUl vWdsMseh½ izos'k ijh{kslkBh izFke 
ys[kh uarj rksaMh] izk;ksfxd vkf.k lkaf/kd dwVkP;k pkp.;k ?ksrkr- 
;k loZ lk/kukauk ewY;ekiulk/kus Eg.krkr- 
ys[kh]rksaMh]izk;ksfxd ijh{kk ?ks.;kph i/nr vkgs-  rksaMh ijh{kseqGs 
fo|kF;kZaph Hkk"ksph vfHkD;Drh fopkj dj.;kP;k 'kDrhph rhozrk] 
fopkjkaph vpwdrk gtjtckchi.kk] okx.;kph i/nrh bR;knh ckch 
Li"V gksrkr-  fo|kF;kZauk okV.kkjh ijh{ksrhy d`f=erk u"V d:u 
rksaMh ijh{kk dsOgkgh iwoZlwpusf'kok; ?ksrk vkyh ikfgts- 
 eqyk[kr] izklafxd dFkukRed uksanh] iMrkGklwph ewY;ekiuJs.kh] 
lkekftd ewY;ekiura=] vksG[kk ikgw ra=] lexz ladyuif=dk] 
iz'ukoyh] fujh{k.k rlsp iqLrdklg ys[kh ijh{kk (Open 
Book Exam)  v';kizdkjs vusd ewY;ekiukps izokg 
vk<Gwu ;srkr- 
iqLrdklg ys[kh ijh{kk 
fo|kF;kZauh ys[kh ijh{ksr lkscr iqLrd ?ksÅu mRrjs fyfg.;kpk 
izlax gk lkekU; yksd vkf.k f'k{kd ;kauk ufou o fdafpr u 
iV.kkjk iz;ksx okVsy ijarq iq<s fnysY;k Li"Vhdj.kkrwu R;akP;k 
'kadkps fujlu gksbZy ;kph eyk [kk=h vkgs- 
 

    ,dsdkGh Hkk"kk fo"k;kaph ikB;iqLrds osxosxG;k ßekykÞ 
ukokus fo|kF;kZuk f'kdfoY;k tkrkr- rjh R;kaph 'kkaykUr ijh{kk 
ek= dwBY;kp vH;kl ekysoj v/kkjhr ulrkuk iz'u if=dk r;kj 
gksr vkgs gh i/nr iqLrdkP;k vk/kkjs vH;kl d:u Lora= {kerk 
fuekZ.k dj.;klkBh mi;qDr ekuyh tkr vls--ijarq dkykarjkus 
'kklukus jkT;Hkj ,dp iqLrd ekfydk izfl/n dj.;kph izFkk 
ikMyh vkf.k R;k iqLrdkojp vk/kkjhr iz'u fopkjys tkÅ 
ykxys-  R;krwu loZp fo|kF;kZauk tkLr gq”kkj fo|kF;kZuk 
ikB;iqLrdkarhy etdwj rksMikB dj.;kl izo`Rr dsys tkÅ 
ykxys- v'kk ijh{kkaeqGs fo|kF;kZP;k {kerkapk  fodkl >kyk dh 
ukgh gs dh mRRkjkaph ?kksadaeiV~Vh >kyh dh letqrnkji.ks mRrjs  
fyfgyh xsyh gs dGsukls >kys-R;keqGs vH;kl iqLrdkOnkjs dsyk 
rjh iz’u iqLrdkrhy ekfgrhoj vk/kkjhr u Bsork fo|kF;kZP;k 
{kerspk vankt ?ks.;klkBh Lora= iz’u fopkj.;klkBh izFkk iq<s 
vkyh vkgs- izR;{k  iqLrdkrhy Nkihy ekfgrhoj iz'u fopkjys 
tk.kkj ulY;keqGs iqLrds cjkscj vlyh rjh lq/nk  iqLrdkrhy 
dkWih dj.;kpk iz'u ;s.kkj ukgh 
 
iz'uif=ds'kh lacaf/kr 
v- fnysY;k mnkgj.kkackcr rqEgh dks.krk fu"d"kZ dk<ky\ 
c- ojhy rRo fl/n dj.;klkBh iqLrdkr fnsysY;k mnkgj.kk 
O;frfjDr  nksu mnkgj.ks n;k 
d- ;k ladYiusf'kok; nqljh dks.krh ladYiuk okijY;kl ojhy 
RkRokpk  mi;ksx Li"V gksbZy\ 
M- g;k rRokpk l+| ifjfLFkrhr rqeP;k thoukr mi;ksx dlk 
d:u ?;ky\gs lfoLrj fygk 
        iqLrdklg ;ksX; mRrj nsrkuk fo|kF;kZaP;k O;fDrRokpk 
varjHkko gksbZy mnk- rq÷;k thoukrhy rq÷;k ers] iqLrdkr 
ulysys] iqLrdkO;frfjDr v'kk izdkjps iz'u varHkwZr djkos- 
        T;kyk izpfyr ewY;ekiukP;k i/nrhr mi;kstu vls 
EgVys tkrsa rlss iz'u dkGthiwoZd fopkjY;kl ikB;iqLrdklg 
ijh{kk ;'kLoh gksbZy vkf.k fo|kF;kZP;k dks.kR;k {kerk fuekZ.k 
>kysY;k vkgsr fdaok mi;kstu] vfHk#ph vkf.k jlxzg.kkph  
dks.krh ikrGh fo|kF;kZauh  xkByh vkgs ;kapk vankt ;sbZYk-- 
 
 rkRi;Z vkti;Zar ijh{ksr izkeq[;kus Kku vkf.k dkgh 
izek.kkr vkdyu ;ksp ewY;ekiu gksr gksrs ijarq R;k iq<hy mfn"Vs 
Eg.kts mi;kstu vfHk:ph o vfHko`Rrh ;kapk Dofprp vankt 
ykxr vls- 
           ;k mPp ntkZP;k mfn"Vkaps ewY;ekiu djrkuk 
c&;kp fBdk.kh rqEgkyk dk; okVrs v';k Lo:ikr fuca/k otk 
iz'u fopkjkos ykxsy vkf.k R;kps ewY;ekiu f'k{kdkP;k letwrh 
izek.ks djko;kps vlY;kewGs f'k{kdizf'k{k.kkr v'kk i/nrhpk 
ewY;ekiukoj tkLr Hkj |kok ykxsy 
 
iqLrdklg ys[kh ijh{ksps Lo:i dkghls fHkUu vkgs  
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iqLRkdklg ijh{ksps gsrw& 
1- fo|kF;kZauh ikB;iqLrdkpk o lanHkZ xzFkkapk vkdyuklfgr 
vH;kl djkok dsoG  
   Kkukoj vk/kkjhr vH;kl d: u;s- 
2- fo|kF;kZauh vFkZ'kwU; v/;;u u djrk vFkZiw.kZ v/;;u djkos- 
3- Lor%P;k Hkk"ksr mRrjs fyfg.;kph {kerk fodflr dj.ks- 
4- fu;ksftr osGsr fofo/k lanHkkZpk okij d:u mi;kstukRed 
ys[ku djrk ;s.ks vkgs]  
   :ph izn'kZu dFku ys[ku djrk ;s.ks- 
5- Lo;a v/;;ukl izo`Rr dj.ks 
6- vkiY;k fopkjkl iq"Vh ns.;klkBh leiZd vk'k;kpk mi;ksx 
dj.;kph {kerk fodflr  
   dj.ks 
7- miyC/k lk/kulkexzhps] vkiY;k leL;k lksMo.;klkBh 
fo'ys"k.k o mi;kstu useD;k  
   osGsr djrk ;s.;kph {kerk fodflr dj.ks- 
          iqLrdklg ijh{ksp Lo:i&iz'ulwphuqlkj fo|kF;kZaus 
iz'ukps Lo:i vf/kd O;kid o fopkj izfdz;syk pkyuk ns.kkjs 
vls vlrs- iz'u mi;kstukRed Lo:ikps vlkos 
(Application Based)g;k iz'ukps mRrj dsoG ,dk 
iqLrdkrhy ,[kknk etdwj mn/k`r d:u fo|kF;kZauk mRrj nsrk ;sÅ 
u;s- iz'uif=dse/;s iz'u ?kkyrkuk 'kD;rks fo|kF;kZauk fofo/k 
xzaFkkapk okij djkok ykxsy] vkiY;k eq|kP;k leFkZukFkZ fofo/k ers 
O;Dr ¼ oS;fDrd ½ djrk ;srhy-  oLrqfu"B iz'uk,soth 
nh?kksZRrjh o y?kqRrjh iz'ukpk lekos'k ;k pkp.khe/;s dj.ks 
visf{kr vkgs- leksjP;k O;fDrps fopkj dYiuk] ers ;kaps 
izdVhdj.kkyk iqjslk oko feGkok gk gsrq egRokpk vkgs- 
      ewY;ekiukps osxGs vfLrRo& fo|kF;kZus  dks.krk izfrlkn 
fnysyk vkgs gsa ,o<sp fopkjkr u ?ksrk vk.k[kh dkgh eqn;kpk 
fopkj dsyk tk.ks  visf{kr vlrs-fo|kFkhZ  visf{kr  mRrjsp nsrks 
dk gs ikgk.ks  xjtsps vlrs dkj.k iqLrds  miyC/k vlY;kus 
vuko’;d ekfgrh fnyh tk.;kph ‘kD;rk vlrs- 
       dkgh osGk isij fyfgrkuk osGsdMs y{k ns.ks vko’;d 
vlrs- fdrh osG  fnyk vkgs R;k osGse/;s rs mRrj fyfg.ks 
vko’;d vlrs- rlsp dkgh iz’ukdMs nqyZ{k dsys vkgs dk g;k 
dMs y{k iqjokos ykxrs-fu/kkZjhr osGsrp izfrlkn  ns.ks gs R;k 
ifj{kspk ,d gssrq vlrks- 
       fo|kF;kZus  lanHkZlkfgR;kpk djkok fg vis{kk vkgs 
R;kdMs y{k iqjokos- 

        iqLrdklg ifj{kk fyfgrkuk fo|kF;kZus  usedsi.kkus  
R;kph mRrjs fyfgyh vkgs dk R;kdMs dVk{k Vkd.ks vko’;d 
vkgs dkj.k lanHkZ Hkjiwj vlY;keqGs  QkiVilkjk rj djhr ukgh 
uk g;k dMs y{k Bsokos- 
iqLrdklg ifj{ksps vusd Qk;ns vkgsr&& 

1- fo|kF;kZuk dks.kR;kgh izdkjpk rk.k ;sr ukgh- 
2- Lo;av/;;ukl iqjsls izo`Rr dsys tkrs- 
3- -vkiyh ers vkiY;k Hkkouk leksjP;k O;fDryk d’;k 

i/nrhus iVowu n;kos g;kps Kku feGrs- 
 

4- lanHkZ iqLrdkps egRo dGrs- osxosxGh iqLrds 
okpY;kus izR;sd iqLrdkr vlysys osxosxGs seq|s o Hkk”kk ‘kSyh 
g;krhy Qjd dGw ‘kdrks- 

5- fo|kF;kZph fo’ys”k.k {kerk fodflr gksr vlrs- 
6- fo|kF;kZP;k fopkjkr o orZukr  usedsi.kk ;srks- 
7- fo|kF;kZuk Lora= fopkj dj.;kph lo; ykxrs- 
8- f’k{kdkaP;k uksVl~oj voyacwu u jkgkrk Lor%ph mRrjs 

Lor%p ‘kks/k.;kph lo; ykxrs- 
iqLrdklg ifj{ksP;k e;kZnk&& 

1- ikjaikjhd  oSpkjhd ikrGheqGs  gh ladYiuk letwu 
metwu ?ks.ks f’k{kdkph rlsap fo|kF;kZaph ekufldrk 
r;kj gksr ukgh- 

2- iwqLrdklg ifj{kslkBh iz’u r;kj dj.ks gs f’k{dkalkBh 
,d vkOgkup Bjys vkgs- 

3- iwoZxzgnqf”kr xq.knku ;kstuk 
4- Ik;Zos{kdkus ,dk osGh brD;k fo|kF;kZauk lanHkZxzaFk 

miyC/k d#u ns.ks ftdjhps Bjrs- 
dsoG ifj{kk i/nrh lq/kkjkoh ,o<;kiqjrk m|s’k ulqu mf|”V lk/; 
gksr ulsy rj vH;kldze ] v/;kiui/nrh] ‘kS{kf.kd vuqHko ;k 
lk/kukapk Qsjfopkj djkok  v’kk jhrhus ewY;ekiu gh vfojri.ks  
pky.kkjh izfdz;k vkgs- ;k izfdz;se/;s fo|kFkhZ gk dsnzfcanw vkgs - 
ewY;ekiu gk ,d uohu n`f”Vdks.k vkgs- 
lanHkZ iqLrds 
1-‘kS{kf.kd ewY;ekiu o la[;k’kkL=   ok-uk-nkaMsdj 
2-uos ‘kS{kf.kd ewY;ekiu vkf.k la[;k’kkL=   uk-ds-mikluh   
3-ewY;ekiu vkf.k la[;k’kkL=    Hkk-xks-ckiV 
4-v/;;ukps ewY;fu/kkZj.k o ewY;ekiu    g-uk-txrki 
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30  इय ा आठवी या व या याना भू मती या अ यापनासाठ  भू मती अ यापन कायनीती या प रणामकारकतचेा 
अ यास 

   मंदार वलास धुर                                                                 . ा. सु व या सरवणकर                                                                                         
 
िव ा याना भूिमती या अ यापनात  अडचणी येतात 
िव ा याना कोण या सम या  येतात व या सम या कशा 

कारे सॊडिवता  येतील िव ा याना येणा या सम या ल ात 
घेऊन कायनीती तयार केली.घाटकोपरमधील दोन मा यिमक 
शाळांतील िव ा याची िनवड केली .िव ा याना या 
कायनीती ारा काय फरक पडतो याची पडताळणी केली . 
 

तावना  
श ण ह  यापक संक पना आहे . या याम ये 
व वध वषयांचा समावेश होतो. यापैक   एक वषय 
हणजे भू मती होय. व या याना भू मती वषयात 

अनेक अडचणी येतात, यामुळे तो वषय नकोसा 
होतो हे टाळ यासाठ  काय के यास भू मती अ यापन 
सुखकर होईल याचा वचार सु  होता. भु म तचा 
अ यास करताना व वध अ यापन नीतीचा वापर 
करावा लागेल. यासाठ  अ यापन नीती वापर यास 
काह  सुधारणा होईल का याचा वचार क न भू मती 
अ धक प रणामकारक कर यासाठ  हे संशोधन हाती 
घे यात आले .  
 
संशोधनाची गरज : 
शाळेम ये शकत असताना व याथ  या या 
वषयांच े ान मळवतो तो  येक वषय भ व यात  
याला उपयोगी पडतो.असर 'या सामािजक सामािजक 
सं थे या सव णानुसार शै णक वष२०१३-२०१४ या 
अहवालात यांनी भू मतीया वषयाची स यि थती 
प ट केल  आहे. यानुसार बहुतांश व याथ  भू मतीत 

मागासलेले असतात  याच कारे यां याम ये 
सुधारणा करणे आव यक आहे.भू मती अ यापनात 
येणा या सम यांचे नराकरण करणे व वयं वकास 
करणे यासाठ  तुत  वषयाची नवड केल  आहे.  
 

 
 
 
संशोधनाचे मह व : 
१) तुत संशोधनात भू मती या अ यापनासाठ  
अ यापन कायनीती वापर केला vkgs. 
२)संशोधनादर यान आढळले या सम यांचे नराकरण  
कर यासाठ .. 
३)भौ म तक अ यापन कायनीतीची जाणीव . 
४)औ यो गक े  ,बांधकाम े , कृषी े यासार या 
े ाम ये  आव यक असले या भू मती या पायाभूत  
वकसनाची संधी उपल ध होईल 
 
संशोधनाचे शीषक: 
इय ा आठवी या व या याना भू मती या 
अ यापनासाठ  भू मती अ यापनातं  कायनीती या  
प रणामकारकतेचा अ यास काया मक या या.  

१) आठवी - ६+२+२ या शालेय पटावर ल इय ा 
आठ या इय ेतील व याथ .  

२) व याथ  –जो व या हण करतो कंवा ा 
नाजन करतो,तो व याथ  . 

३) भू मती -इय ा आठवी या वगासाठ चा एक 
वषय. 

४) अ यापन- कोणतीह  व या शकव या या 
येला अ यापन हणतात. 

५) अ यापन कायनीती -अ यापन कर यासाठ  
आखलेल  योजना हणजे अ यापन 
कायनीती होय. 

 
संशोधनाची उ द ये: 
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१) इय ा आठवी या व या याना भू मती या 
अ यापनासाठ  भू मती अ यापन कायनीती 
ठर वणे.  

२) इय ा आठवी या व या याना भू मती या 
अ यापनासाठ  भू मती अ यापन नीती या 
प रणामकारकतेचा अ यास करणे. 

संशोधनाची गहृ तके : 
इय ा आठवी या व या याना भू मती या 
अ यापनासाठ  अ यापननीती प रणामकारक ठरते. 
 
शु य प रक पना : 
इय ा आठवी या व या याना भू मती या 
अ यापनासाठ  अ यापननीतीचा वापर कर यापूव  
मळालेले गुण व नंतर मळालेले गुण याम ये फरक 
नाह . 
 
चले : 

वा यी चल - भौ म तक अ यापन नीती . 
आ यीचल-चाचणीतीलगुण 

 
संशोधनाची या ती : 

 तुत संशोधनासाठ  घाटकोपरमधील दोन 
मा य मक  शाळांतील व या याचा वचार 
केला vkgs                                                                         
घाटकोपरमधील दोन मा य मक  शाळांतील 
इय ा आठवी या व या या या वचार केला 
vkgs. 

 हे संशोधन शै णक वष २०१५- २०१6 या 
वषाशी संब धत आहे. 

 
संशोधनाची मयादा : 

१) या संशोधनात मराठ  मा यमा या शाळेचा वचार 
केलेला आहे.  
२)हे संशोधन भू मती अ यापन कायनीती पुरत े
मया दत आहे. 
 
 
संशोधनाची कायप धती :  

तुत संशोधन वषयाचा अ यास कर यासाठ   
ायो गक प धतीतील एकल गट अ भक पचा अवलंब 

केला vkgs. 
 

तुत संशोधनासाठ  नमुना नवड: 
तुत संशोधनासाठ  घाटकोपरमधील दोन मा य मक  

शाळांतील इय ा आठवी या व या या या  केला vkgs 
 

तुत संशोधनासाठ  साधने 
तुत संशोधनासाठ  संशोधक पुवचाचणी  व 

उ रचाचणीचा  वापर क न मा हती गोळा केला vkgs . 
सं याशा ीय प रमाणे 
मळाले या मा हतीच े वग करण क न संशोधक 
तंभलेख मा यमान, माण वचलन, इ याद चा वापर 

केला vkgs  
 
सशंोधनाच ेिन कष:  
गिणताची आवड िनमाण होऊन िव ा याचा आ मिव ासात 
वाढ दसून येत आहे . गिणत िवषयाब लची भीती कमी 
हो यास मदत होत आह े
. 
lanHkZ %&  
1½ iafMr] c-fc- ¼1997½- f’k{k.kkrhy la’kks/ku- iq.ks % 
uwru izdk’ku- 
2½ ?kksjeksMs ds- ;q-o ?kksjeksMs dyk- ¼2008½- ‘kS{kf.kd 
la’kkks/kukph eqyrRRos-  ukxiwj % fo|kizdk’ku- 

 
 
 
 
 
 



BEACON                       VOL –V                ISSN 2319-9962                DECEMBER 2016 
  

 109 

 
31   v/;kid fo|ky;kae/khy Ñfrla’kks/ku leL;kapk vH;kl 

                                                                               
                                                                MkW- ch- th- [kkMs ¼lg;ksxh izk/;kid½ 

                                                              ‘kkldh; v/;kid egkfo|ky;] eqacbZ] 
                  eks- 9833987546 

 izLrkouk%& 
 ,[kk|k f’k{kdkyk] eq[;k/;kidkyk] v/;kidkpk;kZyk] 
f’k{kd& izf’k{kdkyk rlsp izkpk;kZyk nSuafnu ‘kS{kf.kd dk;Z djr 
vlrkuk tsOgk ,[kknh leL;k HksMlkor vlrs] rsOgk R;k leL;sps 
fujlu dj.;klkBh rks tsOgk ‘kkL=h; in~/krhus vH;kl djrks fdaok 
la”kks/ku djrks R;krk Ñfr la’kks/ku Eg.krkr-  f’k{kdkauh fdaok 
f’k{k.k {ks=krhy dk;Zjr O;Drhauh vkiY;k nSuafnu dk;kZrhy 
‘kS{kf.kd leL;k Lor% Ñrh;qDr mik; ;kstwu lksMo.ks Eg.kts 
^Ñfrla’kks/ku* gks;- Ñfrla’kks/ku ;k la’kks/ku izdkjkph lq#okr izFke 
b-l- 1930 e/;s ^feuslksVk* ;k vesfjdsrhy fo|kihBkr >kyh- b-
l- 1944 lkyh dVZysfou ;kauh ;k izdkjP;k la'kks/kukyk 
^Ñfrla’kks/ku* ¼Action Research½ vls uko fnys- dVZysfou ;kauh 
ekaMysY;k Ñfrla’kks/ku ladYiusr dksyafc;k fo|kihBkrhy f’k{kd 
egkfo|ky;kP;k Ñfrla’kks/kukps f'k{kd ^LVhQu dksos* ;kauh lq/kkj.kk 
?kMowu vk.kyh Eg.kwu R;kauk Ñfrla’kks/kukps ifgys iqjLdrsZ vls 
ekuys tkrs- f’k{k.k {ks=krhy ,d egÙokph vkf.k xjtsph ladYiuk 
Eg.kts Ñfrla’kka/ku gks;- 
 v/;kid fo|ky;s Eg.kts izkFkfed f’k{kdkauk izf’k{k.k 
ns.kkjh ‘kS{kf.kd dsanzs vkgsr- ;k dsanzkae/khy f’k{kd&izf’k{k.k izHkkoh 
o ntsZnkj vl.ks vR;ar egRokps vkgs- v/;kid fo|ky;krwu 
izf’k{k.k ?ksÅu mRre izkFkfed f’k{kd fuekZ.k gks.ks gh dkGkph xjt 
vkgs- izkFkfed f’k{k.kkps HkforO; vktP;k f’k{kd&izf’k{k.kkaoj 
voyacwu vkgs- vkt v/;kid fo|ky;s loZlks;h&lqfo/kkauh lqlTt 
vkgsr dk\ v/;kid fo|ky;kae/khy v/;kidkpk;kZauk R;kps nSuafnu 
f’k{kd&izf’k{kdkps dk;Z djrkauk leL;k fuekZ.k gksrkr dk\ R;k 
leL;kaph lksMo.kwd rs Ñfrla’kks/kukaP;k }kjs djrkr dk \ 
Ñfrla’kks/ku djrk ;sbZy v’kk fdrh leL;k v/;kidkpk;kZauk 
tk.korkr\ Ñfrla’kks/kukP;k {ks=kauqlkj v’kk leL;kapk ‘kks/k 
v/;kidkpk;kZauk ?ksrk ;srks dk\ v/;kidkpk;kZauk Ñfrla’kks/ku 
leL;kaph ;knh djrk ;srs dk\ leL;sph ekaM.kh ;ksX; izdkjs djrk 
;srs dk\ Ñfrla’kks/kukP;k {ks=kauqlkj dks.kR;k {ks=kar vf/kd leL;k 
tk.korkr\ v’kk vusd leL;kae/kwu Ñfrla’kks/kuklkBh 
v/;kidkpk;Z izòRr gksrkr dk\ ;k iz’ukapk ‘kks/k ?ks.;kP;k gsrwus 
la’kks/kdkus iq<hy la’kks/ku leL;sph fuoM dsyh- 
 
la’kks/ku leL;k %& 

^eqacbZ o miuxjkae/khy v/;kid fo|ky;karhy Ñfrla’kks/ku 
leL;kapk vH;kl* 
 
la’kks/kukph mfí”Vs %& 
1½  v/;kid fo|ky;karhy v/;kidkpk;kZauk tk.koysY;k 
Ñfrla’kks/ku leL;kapk ‘kks/k ?ks.ks- 
2½  v/;kid fo|ky;karhy Ñfrla’kks/ku leL;kaps oxhZdj.k d#u 
fu”d”kZ dk<.ks- 
3½  v/;kidkpk;kZaP;k Ñfrla’kks/ku leL;k ‘kks/ku o ekaM.khpk 
vH;kl dj.ks- 
 
la'kks/kukph O;kIrh o e;kZnk %& 
1½ izLrqr la'kks/ku dsoG eqacbZ o miuxjkarhy v/;kid 

fo|ky;ka’kh lacaf/kr vkgs- 

2½ izLrqr la’kks/ku eqacbZ o miuxjkae/khy v/;kid fo|ky;kae/khy 

dsoG Ñfrla’kks/ku leL;ka’kh lacaf/kr vkgs- 

3½ izLrqr la’kks/ku 2014 & 15 ;k o”kkZiqjrsp e;kZfnr vkgs- 

4½ izLrqr la’kks/ku v/;kidkpk;kZapk uequk o l’kks/ku lk/kus ;k 

iqjrsp e;kZfnr vkgs- 

 
izLrqr la’kks/kukrwu dk<ysys fu”d”kZ v/;kid fo|ky;s o 

v/;kid egkfo|ky;s ;kauk mi;qDr Bjrhy- 
 
dk;kZRed O;k[;k 
 
v/;kid fo|ky;s %& 
 eqacbZ o miuxjkarhy lsok iwoZ izkFkfed f’k{kd&izf’k{k.k 
ns.kkjh fo|ky; Eg.kts v/;kid fo|ky;s gks;- 
 
Ñfrla’kks/ku leL;k %& 
 v/;kidkpk;kZauk R;kaps nSuafnu f’k{kd&izf’k{kdkaps dk;Z 
djrkauk ;s.kkÚ;k v’kk leL;kaph ;knh dh T;k leL;kaph lksM.kwd 
dj.;klkBh ‘kkL=h; in~/krhpk voyac djrk ;srks o la’kks/ku djrk 
;srs- 
 Ñfr la’kks/ku dj.;klkBh v/;kidkpk;kZauk tk.koysY;k 
leL;kaph ;knh Eg.kts Ñfrla’kks/ku leL;k gks;- 
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v/;kidkpk;Z %& 
 v/;kid fo|ky;krhy f’k{kd&izf’k{kd- 
 
la’kks/kukph dk;Zin~/krh 
 izLrqr la’kks/kuklkBh eqacbZ o miuxjkarhy v/;kid 
fo|ky;krhy ckjk o”kkZais{kk vf/kd lsok >kysys 29 v/;kidkpk;Z 
uequk Eg.kwu fuoM.;kr vkys- lgsrwd uequk fuoM in~/krhpk okij 
dj.;kr vkyk- 

 izLrqr la’kks/kuklkBh eqyk[kr ra=kpk okij dj.;kr 
vkyk] o v/;kidkpk;kZauh r;kj dsysY;k Ñfrla’kks/ku leL;kaP;k 
;k|kapk lk/ku Eg.kwu okij dj.;kr vkyk- 
 izLrqr la’kks/ku orZeku dkyk’kh fuxfMr vlY;kus 
losZ{k.k in~/krhpk okij d#u ekfgrh ladfyr dj.;kr vkyh- 
ladfyr ekfgrhps fo’ys”k.k o vFkZfuoZpu iq<hyizek.ks dj.;kr 
vkys- 
 
 

ekfgrhps fo’ys”k.k o vFkZfuoZpu 
 v/;kidkpk;kZauh vkikiY;k v/;kid fo|ky;karhy Ñfrla’kks/ku leL;kapk ‘kks/k ?ksÅu T;k Ñfrla’kks/ku leL;kaP;k ;k|k r;kj dsY;k( 
R;k ;k|k ladfyr d#u R;kaps {ks=kauqlkj oxhZdj.k dj.;kr vkys- ladfyr lkaf[kdh; ekfgrhP;k fo’ys”k.kklkBh o vFkZfuoZpuklkBh VDdsokjh o 
ljkljhpk okij dj.;kr vkyk rks iq<hy lkj.khr ns.;kr vkyk vkgs- 
 
  v/;kidkpk;kZauh ekaMysY;k Ñfrla’kks/ku leL;kaph {ks=kauqlkj oxhZdj.k la[;k n’kZo.kkjh lkj.kh 

v/;kidkpk;Z 
v-Ø- 

f’kLr o ‘kkys; 
vuq’kklu 

vH;klØe lanHkZ fdaok 
ikB;iqLrds 

v/;;u v/;kiu 
izfØ;k in~/krh 

lg'kkys; 
miØe 

eqY;ekiu ,dw.k 

1 0 5 6 11 5 6 33 
2 10 10 10 10 9 13 62 
3 2 3 3 13 6 4 31 
4 5 5 5 10 2 5 32 
5 5 5 5 15 2 3 35 
6 5 5 3 14 5 5 37 
7 & 5 6 12 5 5 33 
8 & 4 5 9 4 4 26 
9 5 4 4 14 7 4 38 
10 5 5 3 10 6 3 32 
11 & 2 2 16 5 5 30 
12 & 10 10 20 & 7 47 
13 4 3 3 11 3 4 28 
14 5 3 5 15 5 4 37 
15 5 4 2 9 5 & 25 
16 & 5 5 6 4 3 23 
17 & 9 10 20 6 7 52 
18 1 1 4 13 1 3 23 
19 5 7 5 7 4 4 32 
20 & 3 3 4 & & 10 
21 2 2 3 8 2 3 20 
22 3 5 & 10 & 1 19 
23 10 5 5 19 10 10 59 
24 11 9 10 22 06 11 69 
25 3 2 4 6 3 2 20 
26 1 & 2 5 2 1 11 
27 6 5 5 5 3 5 29 
28 2 2 7 9 5 5 30 
29 4 2 5 8 5 3 27 
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,dw.k 99 130 140 331 120 130 950 
VDdsokjh 10-44 13-69 14-74 34-84 12-63 13-68 100 
ljkljh 03 05 05 11 04 05 33 

 

 fujh{k.ks o fu”d”kZ 
 
1½  loZ 29 v/;kidkpk;kZauh ekaMysY;k Ñfrla’kks/ku leL;kaph 
,dw.k la[;k 950 vk<Gwu vkyh-  
    Ñfr la’kks/ku leL;kae/;s oSfo/;rk vk<Gyh-  
f’kLr o vuq’kklu ¼99½ vH;klØe ¼130½  ikB;iqLrds 
o lanHkZiqLrds ¼140½ v/;;u& v/;kiu izfØ;k o in~/krh ¼331½  
lg’kkys; miØe ¼120½ewY;ekiu ¼130½ 
 
    v’kk lgk Ñfrla’kks/ku {ks=kae/khy la’kks/ku leL;k vk<Gwu 
vkY;k- 
 
 ;ko#u eqacbZ o miuxjkarhy v/;kid fo|ky;kar 
Ñfrla’kks/kuklkBh Hkjiwj la/kh vlwu v/;kidkpk;kZauh Ñfrla’kks/ku 
dj.;kph xjt vlY;kps vk<Gwu vkys- 
2½  Ñfrla’kks/ku {ks=kauqlkj iq<hyizek.ks la’kks/ku leL;kaph fLFkrh 
vk<Gwu vkyh- 
 
i½  v/;;u & v/;kiu izfØ;k o in~/krh  & 331&  

34-84% 
ii½  ikBîiqLrds o lanHkZ iqLrds & 140 & 14-74% 
iii½  vH;klØe  & 130 & 13-69% 
iv½  eqY;ekiu   & 130 & 13-69% 
v½  lg’kkys; miØe         & 120 & 12-63% 
vi½  f'kLr o vuq’kklu    99 & 10-42% 

 
 lokZf/kd leL;k v/;;u & v/;kiu izfØ;k o 
v/;kiu in~/krh ;k {ks=krhy rj lokZr deh leL;kaph la[;k 
f’kLr o vuq’kklu {ks=kr vlysY;k vk<Gwu vkY;k-  brj pkj 
{ks=karhy leL;kaph la[;k ljkljhP;k toG tk.kkjh vk<Gwu vkyh- 
 
3½  v/;kidkpk;kZauh Ñfrla’kks/ku leL;kapk ‘kks/k pkaxY;k izdkjs 
?ks.;kpk iz;Ru dsY;kps vk<Gwu vkys- v/;kidkpk;kZauk leL;k 
‘kks/ku o ekaM.kh ;ksX; izdkjs djrk vkyh- v/;kidkpk;kZauh ljkljh 
izR;sdh 33 la’kks/ku leL;kaph ;ksX; ekaM.kh dsY;kps vk<Gwu 
vkys- rh la[;k ,dk v/;kidkpk;kZph lokZr tkLr 69 rj( lokZr 
deh la'kks/ku leL;kaph la[;k 10 vlysyh vk<Gwu vkyh- 
 ;ko#u v/;kid fo|ky;krhy v/;kidkpk;kZauk 
Ñfrla’kks/ku leL;k ‘kks/ku o ekaM.kh ;ksX; izdkjs djrk vkY;kps 
vk<Gwu vkys- 
 
lanHkZ %&  
1½ iafMr] c-fc- ¼1997½- f’k{k.kkrhy la’kks/ku- iq.ks % uwru 
izdk’ku- 
 
2½ ?kksjeksMs ds- ;q-o ?kksjeksMs dyk- ¼2008½- ‘kS{kf.kd la’kkks/kukph 
eqyrRRos-  ukxiwj % fo|kizdk’ku- 
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32 ek/;fed Lrjkojhy fo|kF;kZaP;k ejkBh fo"k;krhy dkS’kY;kP;k o`n~/khlkBh Lo;a v/;;u iqfLrdsps fodlu 
efu"kk dk- ok?kekjs                                                  ा. सु व या सरवणकर 
kkldh; v/;kid egkfo|ky;]                                                            kkldh; v/;kid egkfo|ky;] 

               
f’koe~ fo|k  eafnj] eku[kqnZ] eqacbZ 43 ;sFkhy ek/;fed 
Lrjkojhy fo|kF;kZapk ejkBh fo"k;krhy jpukRed dkS’kY;kP;k 
o`/nhlkBh Lo;a v/;;u iwfLrdsps fodlu gk  fo"k; vlwu  
ek/;fed Lrjkojhy eqykauk jpukRed dkS’kY;kP;k o`/nhlkBh 
vkf.k Lo;a v/;;u fodlhr Ogkos gÓklkBh rlsp R;keqGs eqykaph 
ya[ku {kerk R;kaph dYiuk'kDrh o`/nhxr Ogkoh o vkReij fuca/k 
,duk vusd miØe ?ksÅu eqykae/;s jpukRed dkS’kY;kP;k 
o`/nhlkBh Lo;a v/;;ukl pkyuk feGsy- 
izLrkouk 
 egkjk"Vªkph jkT;Hkk"kk ejkBh vkgs- lektkyk lekti.k 
ns.kkjh Eg.ktsp lektkyk vkiqydhus cka/kwu Bso.kkjh ,d 'kDrh 
Eg.kts ekr`Hkk"kk gks;- Hkk"kseqGs ekuo ,desdka’kh Hkkofud] 
lkekftd o ekufld n`"V;k tksMyk xsyk vkgs- Hkk"kseqGsp 
vkiY;k cksy.;kyk] ys[kukyk vFkZ izIr >kyk vkgs- 
 Hkk"ksyk ekuoh thoukr vuU; lk/kkj.k egRo izkIr 
>kys vkgs- dksBkjh vk;ksxkP;k f’kQkj’khuqlkj f’k{k.kkr 
f=Hkk"kklq=khpk voyac dsyk vkgs- Hkk"kk gk fo"k; loZ b;RrsP;k 
vH;klØekr egRokpk vkgs dkj.k Jo.k] okpu] ys[ku] Hkk"k.k 
gÓk pkj {kerk ekrH̀kk"ksrwu eqykae/;s fodlhr gksr vlrkr- 
 fo|kF;kZae/;s jpukRed dkS’kY;kapk fodkl @ o`/nh 
dj.;klkBh ns[khy ekr`Hkk"kk egRokph Hkwfedk ikj ikMr vlrs- 
fuca/k ys[ku] oÑRo Li/kkZ] dfork ys[ku] okn&fookn Li/kkZ] 
eqn~n;kaP;k vk/kkjko:u xks"V r;kj dj.ks] vkReys[ku ij fuca/k 
vls ,d uk vusd miØekaP;k vk/kkjkrwu vki.k ¼f’k{kd½ 
fo|kF;kZae/;s fofo/k dkS’kY;kapk fodkl djhr vlrkr- fg 
jpukRed dkS’kY; fo|kF;kZae/;s fodlhr djhr vlrkuk lacaf/kr 
?kVuscn~ny lk/kd ck/kd foospu @ fopkj dj.;kph {kerk 
fo|kF;kZae/;s r;kj dj.;kps dk;Z f’k{kdkyk djkos ykxrs- mnk- 
tj vki.k vkTeo`Rrij fuca/k ?ksryk rj fo"k; fuoMh iklwu rs 
R;k fo"k;k’kh laca/khr fuoMd o ;ksX; fopkj ekaM.ks vki.k 
ekaMysys fopkj brjkaP;k eukoj :tfo.ks b- dkS’kY; lq:okrhl 
fo|kF;kZr :tfo.;kps dk;Z f’k{kdkyk djkos ykxrs ijarq R;k 
fo"k;kr fo|kF;kZauk vkoM @ :ph fuekZ.k >kY;kuarj fo|kFkhZ 
Lor%gqu mRlkg nk[korkr o Lo;ae v/;;ukl izo`Rr gksrkr- ;k 
Lo;ae v/;;ukl izo`Rr gks.;klkBh f’k{kdkauk fo|kF;kZae/;s 
Hkk"ksfo"k;h :ph] vH;kl dj.;klkBh izo`Rr djkos ykxrs- rlsp 
f’k{kdkauk fo|kF;kZae/;s dks.krh dkS’kY;s eqGkrp vkgsr gs ns[khy 
'kks/kqu rh fodlhr djkoh ykxrkr- 
 izR;sd fo|kF;kZae/;s dkS’kY; gh vlrkrp ijarq R;k 
dkS’kY;kapk 'kks/k ?ksÅu rh fodlhr @ o`/nhlkBh f’k{kdkauk fo’ks"k 
iz;Ru djkos ykxrkr ;klkBh f’k{kd osGksosGh oxkZe/;s fofo/k 
Li/kkZaps vk;kstu djhr vlrkr R;ke/;s dkgh fo|kFkhZ Lor%gwu 

lgHkkxh gksrkr- rj dkgh fo|kF;kZauk f’k{kd izo`Rr djrkr- ;k 
loZ Li/kkZrwu f’k{kd fo|kF;kZae/;s jpukRed dkS’kY;kaP;k 
o`/nhlkBh tkx`r vlY;kps fnlwu ;srs- 
la’kks/kukph xjt o egRo 
xjt %& 
 vktP;k vk/kqfud ;qxkr baxzth Hkk"ksbrdsp ejkBh 
Hkk"ksyk egRo vkgs- ekuokP;k vk;q";kr Hkk"ksyk vfr’k; egRokps 
LFkku vkgs- ,drsdkaP;k HkkoHkkouk Hkk"ksn~okjs O;Dr gksr vlrkr- 
ejkBh fo"k;kP;k jpukRed dkS’kY;kP;k o`/nhlkBh Lo;a v/;;u 
xjtsps vkgs- 
egRo %& 
 ys[ku gs ,d izHkkoh izdVhdj.kkRed dkS’kY; vkgs- 
ekuoh thoukr dkS’kY;kl vuU; lk/kj.k egRo vkgs- ek/;fed 
Lrjkoj ejkBh fo"k;krhy jpukRed dkS’kY;kP;k o`/nhlf’k{kdkus 
vkxzgh jgkos- =h Hkk"ks iSdh ,d Hkk"kk Eg.ktsp ejkBh Hkk"kk gks;- 
ejkBh gh vkiyh ekr`Hkk"kk vlwu ns[khy fo|kFkhZ ejkBh 
fo"k;krhy jpukRed dkS’kY;kP;k o`/nhP;k okijkrwu Lo;a 
v/;;u pkaxY;k izdkjs d: 'kdrkr vkiY;k ekr`Hkk"ksr f’kd.kkjh 
eqys Hkfo";kr iq<s tkrkr MkW- vCnqy dyke ;kauh lkafxrys vkgs 
fd] eqy ekr`Hkk"ksrqu tkLr yodj f’kdw 'kdrks i.k b;Rrk 1 yh 
rs 8 oh i;Zar ikl dsY;keqGs fo|kFkhZ vkiY;k ekr`Hkk"ksr 
dkS’kY;kP;k fodkl djrkuk fnlr ukgh Eg.kwu ek/;fed 
Lrjkojhy ejkBh fo"k;krhy jpukRed dkS’kY;kP;k o`/nh dj.;kl 
izo`Rr dj.ks o Lo;a v/;;u ifqLrdsps fodlu dj.ks egRokps 
vkgs- 
 ys[kuk}kjs fo|kF;kZl ekfgrh miyC/k gksrs o Kku izkIrh 
gksr jkgrs- ejkBh Hkk"kk Eg.ktsp ekr`Hkk"kk gs Lkkekftd O;ogkjkps 
,d egRokps lk/ku vkgs- Lo;ae v/;;u fodlhr dj.;klkBh 
jpukRed dkS’kY; fuekZ.k dj.ks egRokps vkgs- Lo;ae 
v/;;ukeqGs eqykauk fuca/k ys[ku] 'kCnvFkZ] dkS’kY;] vkReij 
fuca/k gÓk jpukRed dkS’kY;kaP;k fodkl gksrks- gÓklkBh Lo;a 
v/;;u mi;qDr Bjrs ;klkBh ejkBh fo"k;krhy jpukRed 
dkS’kY;kaP;k o`/nhlkBh Lo;a v/;;ukrwu vkReij fuca/k oÑRo 
Li/kkZ] fuca/k ya[ku gÓk fo|kF;kZadMwu d:u ?ksrk ;sbZy- 
fo|kF;kZaukgh jpukRed dkS’kY; izkIr gks.ks gs izFke Hkk"kk ejkBhP;k 
O;kogkfjd mi;kstusps Qfyr gks;- fo’ks"k iz;Ru d:u ejkBh 
fo"k;krhy jpukRed dkS’kY;kP;k o`/nhlkBh Lo;a v/;;u 
:tfork ;sbZy- 

 
la’kks/kukph mfn~n"V;s 
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1- fo|kF;kZae/;s ejkBh fo"k;krhy jpukRed dkS’kY;kapk 
'kks/k ?ks.ks- 

2- fo|kF;kZauk jpukRed dkS’kY;kP;k o`/nhlkBh ykx.kkÚ;k 
miØekph ekfgrh ?ks.ks- 

3- ejkBh fo"k;krhy jpukRed v/;;u iqfLrdsps fodlu- 
4- Lo;a v/;;u fo|kF;kZae/;s gks.kkÚ;k izxrhph 

ifj.kkedkjdrk vH;kl.ks-    
la’kks/ku dk;Zi/nrh 

izLrqr la’kks/kukr ßiz;kfxd i/nrhÞ pk la’kksf/kdsus 
okij dsyk vkgs- 

 
la’kks/kuklkBh uequk fuoM 

izLrqr la’kks/kuklkBh eqacbZ ;sFkhy eku[kqnZ yYyqHkkbZ 
daikÅM ;k foHkkxkrhy f’koe~ fo|k eafnj ;k 'kkGsph 
fuoM dj.;kr ;sbZy ;k 'kkGsrhy ek/;fed Lrjkojhy 
36 fo|kF;kZaph fuoM dsyk vkgs - 
 

la’kks/kukph lk/kus 
izLrqr la’kks/kuklkBh la’kksf/kdsus izk;ksfxd ;k lk/kukpk okij dsyk 
vkgs 

1- fufj{k.kkRed uksanh 
2- pkp.kh 

 
la’kks/kukph ra=s 
 izLrqr la’kks/kukr la’kksf/kdsus fo|kF;kZadMwu feGkysyh 
lkaf[;dh; fo’ys"k.kklkBh la[;k’kkL=h; ra=ke/;s [kkyhy ra=kpk 
okij dsyk vkgs- 

1- VDdsokjh 
2- vkys[k ¼LraHkkys[k½ 

 
la’kks/kukph ifjdYiuk 
ifjdYiuk  

1- Lo;a v/;;u iqfLrdsP;k okijkus ejkBh fo"k;krhy 
jpukRed dkS’kY;kph o`/nh gksbZy- 

'kqU; ifjdYiuk  
 Lo;a v/;;u iqfLrdsP;k fodlukn~okjk ejkBh 
fo"k;krhy jpukRed dkS’kY;kP;k o`/nhoj ifj.kke gks.kkj ukgh- 
la’kks/kukrhy pys 
 
pys %& 
 la[;kRed vFkok xq.kkRed eqY;kae/;s O;Dr djrk 
;sÅ 'kd.kkjh dks.krhgh ladYiuk ;kyk pys vls Eg.krkr- 
 
 izLrqr la’kksf/kdsus [kkyhy pykpk lekos’k dsyk vkgs- 

1- vkJ;h py %& ,[kkn;k ?kVuspk x`fgr ifj.kke fdaok 
dkj.k Eg.kts vkJ;h py gks;- 
izLrqr la’kksf/kdsus [kkyhy vkJ;h pykpk lekos’k 
dsyk vkgs- 

1- jpukRed dkS’kY; 

2-  LokJ;h py %& brj mYys[kysY;k pykae/khy cnykoj 
T;kps cny voaycwu 
 Ukkghr vls x`ghr /kjysys vlrs- R;kl Lora= fdaok 
LokJ;h py vls Eg.krkr-  
 izLrqr la’kksf/kdsus [kkyhy LokJ;h py ?ksrys vkgsr 

-       1-  Lo;a v/;;u iqfLrdk  
 

 
la'kks/kukph O;kIrh o e;kZnk 
 
O;kIrh %& 
 izLrqr la'kks/ku gs eqacbZ ;sFkhy eku[kqnZ yYyqHkkbZ 
daikÅM ;k foHkkxkrhy f’koe~ fo|k eafnj ;k 'kkGsrhy ek/;fed 
Lrjkrhy fo|kF;kZaP;k ejkBh fo"k;krhy jpukRed dkS’kY;kP;k 
o`/nhlkBh Lo;a v/;;u iqfLrdsps fodlu ;k fo"k;kiqjrhp 
e;kZfnr vkgs - 
 
e;kZnk %& 
 ,d la’kks/kdkus gs dke djrkuk osG] dke] euq";cG 
;kapk leUo; lk/k.ks dBh.k vlY;keqGs R;kyk dkgh e;kZnk 
?kkywu ?ksrY;k vkgsr- 
 

1- izLrqr la'kks/kukr T;k ?kVdkaoj la'kks/ku djr vkgs- rs 
QDr f’koe~ fo|k eafnj ;k eku[kqnZ foHkkxkrhy 
'kkGsdfjrkp e;kZfnr vkgs- 

2- ejkBh ek/;ek iwjrsp e;kZfnr vkgs- 
3- izLrqr la'kks/ku gs 9 oh v o 10 oh v gÓk nksu 

oxkZaiwjrs e;kZfnr vkgs- 
4- izLrqr la'kks/ku gs 120  fo|kF;kZaiwjrsp e;kZfnr jkghy  

 
  la’kks/kukps fu"d"kZ %& 

izLrqr la’kks/kukr [kkyhy x`fgrdkaP;k vk/kkjkoj iq<hy 
fu"d"kZ dk<.;kr vkysys vkgsr- 

 ek/;fed Lrjkojhy jpukRed dkS’kY;kP;k o`n~/khlkBh 
Lo;a v/;;u iqfLrdk mi;qDr vkgs- 

 fo|kF;kZaP;k xq.kkr Qjd iMyk- 
 fo|kF;kZauk f’kdoysys vkoMys o R;keqGs fo|kF;kZaP;k 

Kkukr Hkj iMyk- 

lanHkZxzaFk lqph 
 
1- tk/ko ds- jk  ¼2011½ Ñrh la’kks/ku lqHkk; izdk’ku] 

eqacbZ 
 

2- fHkrkMs fo- jk ¼2008½ 'kS{kf.kd la’kks/ku 
i/nrh fuR; uqru izdk’ku] iq.ks 
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         33      va/k fo|kF;kZaP;k 'kS{kf.kd fodklkrhy deyk esgrk  laLFksps ;ksxnku % ,d o`RrsfrgklÞ 
            :[klkj vk- lqosZ 

kkldh; v/;kid egkfo|ky;] iuosy 
                                                                 

izLrkouk %& vls loZlk/kkj.k EgVys tkrs dh vki.k nSuafnu 
thoukrhy toG toG 80 VDds vuqHko n`"VhP;k lgk¸;kus ?ksr 
vlrks- HkksorhP;k okrkoj.kkrhy fofo/k oLrw] fp=] izlax] ?kVuk 
bR;knhaps fujh{k.k vki.k MksGÓkkauh djhr vlrks- n`"Vhpk vHkko 
vl.kkÚ;k O;Drhauk R;kaP;k nSuafnu thoukr fdrh vMp.khauk 
lkeksjs tkos ykxr vlsy ;kph vki.k dYiuk d: 'kdrks- 
va/kRokeqGs ckydkoj T;k e;kZnk ;srkr R;k nwj dsY;k Eg.kts rs 
ckyd vkiksvkip l{ke cuw 'kdsy] Lokoyach gksÅu lekt 
thoukr vkiysgh ;ksxnku nsÅ 'kdrs ;kr frGek= 'kadk ukgh- 
 va/k eqykaP;k v/;;u&v/;kiuklkBh fo’ks"k v’kk 
lk/kukaph o midj.kkaph xjt vlrs rlsp ;k fo|kF;kZauk 
v/;kiu djrkuk dkgh fof’k"B rRos ikGkoh ykxrkr- gh eqys 
dsoG Li’kZ] xa/k] Jqrh ;k laosnukapk okij d:u v/;;u djhr 
vlrkr- va/k eqykalkBh T;k fo’ks"k 'kkGk LFkkiu dsY;k tkrkr 
rsFks czsy fyihpk okij d:u R;kauk visf{kr vk’k; f’kdow 
'kdrks- ;k fo|kF;kZauk R;kP;k v/;;u dkyko/kh O;frfjDrpk 
osG brj lkekU; n`"Vh vlysY;k eqykeqyhae/;s felG.;kph 
O;oLFkk dj.ks vko’;d vlrs- Eg.kwu va/kkaP;k f’k{k.kklkBh 
'kklukus dsysys iz;Ru gk lektfodklkpk ,d Hkkx vkgs- 

mfn~n"Vs %&  

 deyk esgrk laLFksrhy va/k fo|kF;kZapk vH;kl dj.ks- 

 

 va/k fo|kF;kZaP;k xjtkaph ekfgrh d:u ?ks.ks- 'kS{kf.kd 
fodkl tk.kwu ?ks.ks- 

 va/k fo|kF;kZaP;k 'kS{kf.kd fodkl tk.kwu ?ks.ks- 

 fu;ksftr v/;kiu ;kstukapk vk<kok ?ks.ks- 

 laLFksps ;ksxnku o ;kstukapk vk<kok ?ks.ks- 

 va/k fo|kF;kZaP;k 'kS{kf.kd fodkl dj.;kl 
mik;;kstuk lqpfo.ks- 

la’kks/kukph O;kIrh o e;kZnk %& izLrqr la’kks/ku gs eqacbZrhy 
nknj foHkkxkrhy Jherh deyk esgrk va/k fo|ky; ;k 
laLFksiqjrsp e;kZfnr jkghy- 

 izLrqr la’kks/ku gs va/k fo|kF;kZaiqjrsp e;kZfnr jkghy- 

 izLrqr la’kks/ku gs eqacbZrhy nknj foHkkxkrhy Jherh 
deyk esgrk laLFksiqjrsp e;kZfnr jkghy- 

 izLrqr la’kks/ku 2015&17 ;k o"kkZiqjrsp e;kZfnr 
jkghy- 

 izLrqr la’kks/ku fo|kfiBkP;k ,e~-,M~- 
vH;klØekiqjrsp e;kZfnr vlsy- 

fu"d"kZ %& izR;{k ÑrheqGs va/k fo|kF;kZaps v/;;u ifj.kke 
dkjd gksrs- 
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34 QRdksM--------- 'kqHkkjaHk izxYHk Hkk"kk ra=kpk! 

 

   
 

lkjka'k 
vla Eg.krkr ts f'k{k.k miftohdsps lk/ku vlrs rh dyk vlrs vkf.k ts f'k{k.k thou fodklkps lk/ku vlrs rs Kku vlrs- v'kkosGh f'k{k.k 
{ks=krhy uO;k izokgkr izokl djrkuk ra=Kkukpk okij d:u KkuktZu dj.ks gh uoh la/kh Kkufiiklwauk miyC/k >kyh vkgs- ijarw gs ra=Kku lgtrsus 
gkrkG.;klkBh R;kps lqyHkhdj.k gks.ks xjtsps vkgs- rsOgkp v/;;u v/;kiu vkf.k ra=Kkukph lkaxM gh ltxrsus ?kky.ks 'kD; gksbZy-E-education, 
E-learninggs Kku laiknuklkBh iqjd Bj.kkjs izokg vkgsr- R;kiyhdMs tkowuOnline educationph nsok.k?ksok.k gksrs- ;k ra=klkBh fof'k"V lk/kukaoj 
eksB;kizek.kkr xqaro.kwd djkoh ykxrs- R;ke/;s gh vusd vMp.kh ;srkr v'kkosGh ;k ra=Kkukpk okij lqyHkrsus Ogkok ;klkBhQRdksMpk(Quick 
Response)okij djrk ;sow 'kdrks- ;k ek/;ekrwu vki.kkl vko';d lanHkZ tru d:u vko';drsuqlkj R;kpak Rojhr okij fo|kFkhZ o v/;kidkauk 
djrk ;srks- vkiY;k eksckbZye/;s gk lanHkZ dsoG dksM LdWu d:u miyC/k gksow 'kdrks- 

izLrkouk 
MkW-,-ih-ts vCnqy dykekaP;k LoIukrhy egklRrk lkdkjr vlrkuk 
ns'kkr l/;k f'k{k.k{ks=kr uouohu izokg r;kkj gksr vkgsr- 
uO;kfi<hyk ekfgrh ra=Kkukps egktky ukfoU;iw.kZ ladYiuk lR;kr 
mrjo.;klkBh [kq.kkor vkgs- fo|kF;kZaP;k Kkukyk vkrk cgqvk;keh 
inj izkIr gksr vkgsr- R;keqGs ;k uO;k izokgkr iwokZikj pkyr 
vkysyh ikBkarj] ?kksdeiVVh i+)rhpk v/;;ukpk/kksiVekxZ gk 
fo|kF;kZaP;k lokZaxh.k fodklkBh vdk;Z{ke Bjr vkgs- 

l/;kpk fo|kFkhZ gk ekfgrh ra=KkukP;k dkGkr tUekyk vkyk vkgs- 
i`Foh gk xzg ^fMftVyk>s'kuP;k^ uO;k ifjoyu izfdz;sr izos'k djrkuk 
vkiyk fo|kFkhZ gh R;kpk dkGkr tUekyk vkY;kus uO;k ra=Kkuklkscr 
tx.;kpsSurvival InstincteqGkrp R;ke/;s vkgs- R;keqGs rks R;kpk 
tUefl) vf/kdkj vkgs- ijarw R;kauk ekxZn'kZu dj.kkjs v/;kid gs 
fMftVy izokg ;s.;kiwohZilwu v/;kiukps dk;Z djr vkgsr- ifj.kkeh 
R;kaph f'kdo.;kph iwokZikj pkyr vkysyh i)r vkf.k fo|kF;kZyk 
[kw.kko.kkjh ra=Kkukph uoh f{kfrts ;kaph lkaxM ?kky.ks furkar xjtsps 
Bjr vkgs- ;kpk fopkj djrk l/;kP;k v/;kiukrE-education, E-

learning;klkj[;k ladYiuk Mksdkor vkgsr- R;kaP;k izHkkoh okijkeqGs 
fo|kF;kZaP;k v/;;ukoj fuf'prp ifj.kke gksrkuk vk<Grks- 

ijarq ;k ladYiukapk okij d:up Hkk"kk oxGrk brj loZ fo"k;kaps 
v/;;u djrk ;srs- ek= ;k izokgkpk mi;ksx baxzth O;kdj.k oxGrk 
brj Hkk"kkfo"k;d Kku feGfo.;klkBh vR;ar ux.; vk<Grks- ;klkBh 
Hkk"ksP;k lanHkkZrgh uO;k ra=Kkukph tksM nsrk ;sow 'kdsy ;k fopkjkrwu 
QRdksMpk okij f'k{k.k{ks=kr d:u ejkBh Hkk"ksps ikmy uO;k okVsoj 
Bso.;kpk gk lksik ekxZ vkgs- 

Hkk"kk vkf.k ra=Kku 

ekuoh fopkjkaps izxVhdj.k gks.;klkBh Hkk"kspk okij dsyk tkrks- 
izkjaHkhP;k dkGkr dsoG ladsrkaoj vknkuiznku dj.kkjh Hkk"kk vkrk 
lexz thoukyk O;kiwu Vkdj.kkjh lkekftd laLFkk >kyh vkgs- ekuoh 
thoukr Hkk"ksph vusd iz;kstus vlyh rjh frps ewyHkwr Lo:i ijLij 
fofue;kP;k ekSf[kd O;ogkjkr vkgs- gk cksy.;kpk O;ogkj gs Hkk"ksps 
fln/k Lo:i vkgs- R;kp Hkk"kspk tsOgk ys[kuke/;s vfo"dkj gksrks 
rsOgk frps Lo:i ;FkklaHko ikyVrs- gs frps lkf/kr Lo:i Eg.krk 
;sbZy- fyf[kr Hkk"kk eqGkr ok.kh:i v'khp vlrs- cksy.;kpk laca/k 
eq[k o dku ;kaP;k'kh vkgs- ys[kukizek.ks foKkukP;k enrhus cksy.ks gh 
lqjf{kr Bsork ;srs- i.k dkukauk ek= /ouh dzekusp letkowu ?;kos 
ykxrkr- ys[ku gs n`"Vh}kjs fpUg okpukus letwu ?ksrk ;srs- ;k 
ekuoh{kerk O;fDrfugk; cnyrkr- izR;sdkph Hkk"kk O;Dr dj.;kph 
jhr fHkUu vlrs- R;krgh ekr`Hkk"ksr fofo/krk vk<Grs- ifj.kkeh Hkkf"kd 
laizs"k.kgh fHkUu fHkUu Lo:ikpsgksrs- ;k Hkk"ksP;k O;fDrfHkUurseqGs vkt 
f'k{k.k{ks=kr vkR;k/kqfud ra=Kkukpk okij Hkkf"kd fodluklkBh djrk 
;s.ks gs vkOgkukps dk;Z vkgs- 

brj fo"k;kaizek.ksp ejkBh Hkk"kk gh vk/kqfud ra=kuh f'kdork vkyh 
ikfgts rjp fryk vfHktkr ntkZ lgt izkIr gksm 'kdrks- baxzth 
Hkk"ksckcr gh ckc izR;{kkr mrjo.ks 'kD; >kys vkgs- ijarw ejkBh 
Hkk"ksyk vfHktkr ntkZ feG.;kr ra=Kkukph tksM ns.ks gh dkGkph xjt 
vkgs- eqGkrp nsoukxjhrwu ekaMysyh ejkBh Hkk"kk O;fDrP;k vis{kk] 
R;kaps f'k{k.k] vkdyu 'kDrh] vfHk:ph ;k O;fDrfHkUursP;k izokgkrwu 
izokghr gksrs- R;kewGs ra=Kku okijkl e;kZnk iMrkr- rjh gh ;k 
e;kZnkaps fleksYya?kuQRdksMP;k ek/;ekrwu djrk ;sm 'kdrs- 

b;Rrk 12 oh ;qodHkkjrh (ejkBh) ikB~;iqLrdkr QRdksMpk okij 
b;Rrk 12 oh ;qodHkkjrh ;k ikB~;iqLrdkP;k ikB;ka'kkpk fopkj 
djrk R;ke/;s vls vusd ?kVd vk<Grkr dh R;koj izR;{ki.ks 
iz'uif=dsr dks.kR;kp Lo:ikpk iz'u fopkjyk tkr ukgh rjh gh rs 

lkS-'khry gjh'k lkear 
lgk- v/;kfidk 

Lokeh Lo:ikuan fo|keafnj vkf.kT;q- 
dkWyst] ikol 

MkW-lqfurk yksa<s 
lgk- izk/;kfidk 

'kkldh; v/;kidegkfo|ky;] iuosy 
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?kVd fo|kF;kZauh vH;klkosr v'kh vis{kk vkgs- ghp vis{kk 
fo|kF;kZauk Hkk"kkfo"k;d l[kksy Kku feGfo.;kl izo`Rr dj.kkjh vkgs- 
dsoG iz'uif=dsrhy iz'ukaP;k mRrjkrwu feG.kkjs egRre xq.k gs R;k 
fo"k;kph l[kksy ekfgrh R;k fo|kF;kZyk vkgs ;kps eksteki dj.kkjs 
ifjek.k vlw 'kdr ukgh- gs y{kkr ?ksowu ejkBh fo"k;kps ikB~;iqLrd 
r;kj >kys vkgs- v'kkosGh fo|kF;kZaleksj ejkBh fo"k;kP;k lanHkkZr 
ekfgrhpk lkBk [kqyk d:u |kok rks gh lgt ;klkBhQRdksM r;kj 
dj.;kr vkY;kl fo"k;kph ifj.kkedkjdrk ok<fo.;kl enr gksbZy- 

ikB;iqLrdkrhy fouksn okM~-e;krhy fouksnkph maph] x| foHkkxkrhy 
fopkjkaph [kksyh] i|krhy lkSan;kZph n`"Vh ;kapk mi;ksx d:u 
ltZu'khy ys[kukdMs fo|kF;kZapk Hkkf"kd izokl gk vH;kliwoZd gksm 
'kdrks- 

;kpk fopkj d:u izR;sd ikBkl vko';d vl.kkjs fofo/k lanHkZ 
feGoys xsys- R;ke/;s ikBkps ys[kd] YouTubeojhy R;k ys[kdkps 
fOgMhvks] R;kaP;k lkfgR;dr̀h] rks ikB T;k iqLrdkrwu ?ksryk vlsy rs 
iqLrd] fofo/k dks'kokM~-e;] ikBkl iwjd fp=iV] mi;ksftr ejkBh ;k 
foHkkxkr ;s.kk ;k fofo/k eqyk[krh] tkfgjkrh] vkdk'kok.kh] 
nwjfp=ok.kh ;kaps dk;Zdze ;k loZ lanHkkZukQRdksM ns.;kr vkyk vkf.k 
R;kph fyad tksMyh tkowu dsoG nksu Dyhd Ek/;s vkiY;k 
eksckbZye/;s gs lanHkZ usVP;k lgk;kus FksV miyC/k gksrkr- 

QRdksM vkf.k v/;;u&v/;kiu izfdz;k 
b;Rrk 12 oh e/khy fo|kF;kZapk Hkk"kscn~nypk fodkl vkys[k y{kkr 
?ksrk Kku] vkdyu] mi;kstu ;k Hkkf"kd {kerk ;ksX;izdkjs fodflr 
>kysY;k vlrkr- ijarq R;kuarjph dkS'kY;] l`tu'khyrk vkf.k 
vfHk:phph ikrGh mapko.ks gs ;k VII;koj gks.ks xjtsps vlrs- dkj.k 
R;krwup fo|kF;kZaus feGoysys Kku R;kP;k cqf+)'kh rknkRE; ikowu 
izfrHkklaiUu O;fDreRRo ?kMw 'kdrs- 

;kpk fopkj djrk ;k fo|kF;kZauk ikB;k[kkyh fnysY;k midzekaph 
iwrZrk dj.ks vko';d vlrs- ijarw gs fo|kFkhZ ;kdMs nqyZ{k djrkuk 
vk<Grkr- brj fo"k;kaP;k vH;klkbrdh tkx̀rh ejkBh fo"k;kP;k 
vH;lkfo"k;h R;kaP;ke/;s vk<Gr ukgh vkf.k ex dsoG tqtch 
Kkukus mRre xq.k feGo.;klkBh ejkBh gk i;kZ; fo|kFkhZ fuoMrkr- 
;ke/;s ltZu'khyrk] vfHk:ph ;k mPp {kerkauk dqBsp la/kh ulrs- 

fo|kFkhZgh lkfgR;kpk vkLokn ?ks.;kiklwu oaphr jkgrkr- R;kaP;k ;k 
eukso`Rrhr cny d:u Lo;av/;;ukusp vfHk:phi;Zar ikgksp.;kpk 
QR dksMpk lksik lksiku fo|kF;kZauk miyC/k d: 'kdrs- ;klkBh 
v/;kiukrQRdksMps lgk; ?ks.ks gs ejkBh Hkk"ksyk ra=Kkukph lkFk 
feGowu nsowu frP;k vfHktkr ntkZr ok< dj.;klkj[ks vkgs- 

 

QRdksM& :i ikyVw ejkBh Hkk"ksps 
ejkBh Hkk"kk fo"k;kpkQRdksM e/khy uO;k vkd`rhca/k Hkk"ksph 
xrh'khyrk ok<fo.;kl iks"kd vkgs- ;k ek/;ekrwu fo|kFkhZ 
Lo;av/;;uklkBh vf/kd izek.kkr izo`Rr gksrhy- ikB;krhy 
vk'k;kP;k okLrfodrs'kh R;kapk toGwu ifjp; ;k ek/;ekrwu 
>kY;kus R;kaP;k ejkBh fo"k; vH;kl fo"k;krhy vfHk:ph o jlkLokn 
ok<sy- ifj.kkeh ejkBh Hkk"ksps Lo:i vf/kd :ioku dj.;klkBh 
lekteu cny.;kP;k dk;kZl gkrHkkj ykxsy- ejkBh Hkk"ksyk vfHktkr 
Hkk"kspk ntkZ izkIr d:u ns.;klkBhQRdksMpk okij gk vk/kkjLraHk B: 
'kdrks ;kr 'kadk ukgh- 

vk|doh Kkus'ojkaP;k ^ek>k ejkBhph cksyw dkSrwdŝ  iklwu ------doh 
lqjs'k HkVkaP;k ^ykHkys vkEgkl HkkX; cksyrks ejkBh^ gk n`< fo'okl 
lkFkZ Bj.;klkBhQRdksMP;k ek/;ekrwu iz;Ru'khy cuw;k- 

 

EmailId:- sheetal.h.samant@gmail.com 
Contact:- 9096150211 
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35 yksdlkfgR;kph ewyrRos vkf.k ejkBh yksdlkfgR; 
lkS- lk{kh lqjs’k xksGs  

yksdlkfgR; gk yksdlaLd`rhP;k ,d egRRoiw.kZ Hkkx vkgs yksdlkfgR; 
gs yksdlaLd`rhpk vfo”dkj vkgs- vls EgVys tkrs- yksdokM% e; gs 
ekuoh thoukP;k bfrgklkP;k vH;klkps egRRokps lk/ku vkgs- 
yksdlkfgR;kP;k in~/kr’khj vH;kl dsY;kl R;k lektkP;k 
thouin~/krhps R;k yksddFkkaP;k }kjs vkdyu  gksÅ ‘kdrs- lektkph 
lq[k%nq[ks] yksdlkfgR;krwu izxV gksrkr- fuj{kj vFkok vf’kf{kr 
O;Drhauk f’k{k.k ns.;kps dk;Z yksdlkfgR; djrs- yksdlkfgR;ke/;s 
ijaijkxr izkIr >kysys vuqHko vlrkr-  
yksdlkfgR;krwu feG.kkjs vuqHko o Kku f’k{k.kkP;k dks.kR;kgh 
Lo#ikP;k ek/;ekf’kok; feGrs gs Kku ,dk fi<hrwu nqlÚ;k fi<hyk 
ijaijsus izkIr gksrs- Eg.kwup yksdlkfgR; gs vukSipkfjd f’k{k.kkps lk/ku 
vkgs- yksdlkfgR;krwu #<h ijaijk ;kaps Kku gksrs- tls rek’kk] yko.kh 
fdrZu] yksddFkk] yksdxhrs] xksa/kG] Hkk#M ;k lokZapk l[kksy vH;kl 
yksdlkfgR;kr dsyk tkrks-  
yksdlkfgR;krwu ns’kkP;k izkphu laLd`rhps vkpkj fopkjkaps o 
fjrhfjoktkaps Kku vkiY;kyk feGrs- yksdkae/;s izpfyr vlysY;k 
ekSf[kd ijaijk Eg.kts yksdlkfgR; gks;- yksd#<h] ijaijk] fo/kh] 
vkpkjfopkj] dykdkS’kY; b- xks"Vh ;k xhrkae/kwu] Eg.kh] m[kk.;kae/kwu 
iq<P;k fi<hr laØfer gksrkr- v’kk ijaijkxr vfyf[kr lkfgR;kyk 
yksdlkfgR; Eg.krkr- v’kh O;k[;k MkW- izk- izHkkdj ekaMs ;kauh 
dsyssyh vkgs-  
^^,dk fi<hrwu] nqlÚ;k fi<he/;s 
 laØfer gks.kkÚ;k ekSf[kd ijaijsyk 
yksdlkfgR; vls Eg.krkr-** 
 
yksdlkfgR;kph y{k.ks vFkok oSf’k"V;s 
1½ yksdthouk’kh fuxMhr vl.ks] R;krwu yksdthoukpk lrr 
vfo"dkj gks.ks yksdthoukps vfoHkkT; vax vl.ks gs yksdokM%e;kph 
ewyHkwr oSf’k"V;s vkgsr-  
2½ yksdlkfgR; Eg.kts yksdkaps thou tx.;kh in~/krh Eg.kts 
R;k d`rh mDrhrwu yksdthou vfHkO;Dr gksrs R;k lokZapk ;kr 
lekos’k gksrks-  
3½ yksdlkfgR; gs izk/kkU;kus ekSf[kd Lo#ikps vlrs 
yksdlkfgR;kyk ijarijk vlrs] rs ,dk fi<hdMwu nqlÚ;k fi<hdMs 
pkyr ;srs- yksdlkfgR;kr lekt eukr vlysY;k iwoZdYiuk 
laLd`rhps lthok’ks"k O;Dr gksrkr- yksdlkfgR;kps vfo"dkj lk/ku 
'kCn o d`rh gs vlrs-  
4½ yksdlkfgR; Eg.kts ukxjh laLd`rh iklwu nwj vlysY;k 
xzkeh.k o vkfnoklh lektkps ekSf[kd o 'kCn okM%e; gks;- 
lkSna;ZHkkouk] uhfrrRos] rRoKku o Hkk"kk ;k pkj rRokaP;k vks<hrwu 
lgti.ks ,df=r vlysY;k tulewgkph vfHkO;Drh ;kr eksMrs-  

5½ yksdlkfgR;kaph 'kSyh vuyad`r o osx/ku vlrs ygku 
ygku okD;s] izkl;qDrrk vkf.k Eg.k.;kP;k xrhpk ok<rk rky ;keqGs 
gs xn; lkekU; xn;kiklwu vyx gksrs o pw.kZ’kSyhP;k toG ;srs-  
yksdlkfgR;kph O;kIrh [kkyhy ?kVdkoj voyacwu vlrs-  
1½ ekSf[kd vfo"dkj %& 
 ;ke/;s yksdlkfgR;ke/khy ekSf[kd lkfgR;kpk varHkkZo 
dsyk tkrks- ikjaikfjd yksdthoukP;k 'kCnc/n vfo"dkjkpk ;kr 
lekos’k gksrks- ;ke/;s dFkk] xhrs] Eg.kh] m[kk.ks] dksMh ;kapk lekos’k 
gksrks- ;k 'kCnc/n lkfgR;kcjkscjp yksdizpfyr /keZfo/kh] J/nk] 
nsonsork] #<h] pkyhfjrh] /kkj.kk] ozroSdY;s loZ dyk o dkjkfxjh ;k 
'kYgsrj lkfgR;kapkgh lekos’k gksrks-  
 
2½ HkkSfrd laLd`rh %&  
 yksdlkfgR;ke/;s HkkSfrd laLd`rhpkgh lekos’k dsyk tkrks- 
HkkSfrd laLd`rh gh 'kCnc/n] yksdlkfgR;kis{kk osxG;k] Lo#ikph 
vlrs- ;kaf=dhdj.kkiwohZ yksdthoukr th HkkSfrd laLd`rh gksrh o 
vtwwugh th ijaijsus pkyr vkgs R;k lokZapk lekos’k yksdlkfgR;kr 
dsyk tkrks ;ke/;s lqrkj] yksgkj] dqaHkkj] lqo.kZdkj ;kaps dkS’kY;iw.kZ 
dke o dykdqlkj ;kapk varHkkZo gksrks- oL=s] fo.k.ks] ikddyk] 
Hkfo"; tk.k.;kph dyk ;k loZ xks"Vhapk varHkkZo HkkSfrd laLd`rhr/;s 
dsyk tkrks-  
3½ yksd#<h o yksdfo/kh %&  
  Leqgkus dsysY;k d`rhapk varHkkZo ;ke/;s gksrks- 
dkgh #<h o ijaijk ;k dkSVqafcd ikrGhoj tksiklY;k tkrkr- mnk- 
yXu] ckjls] fofo/k izdkjP;k iwtkfo/kh] uol cksy.ks] n`"V dk<.ks ;k 
vusd xzaFkkpk lekos’k ;k yksdlkfgR;kr dsyk tkrks-  
4½ iz;ksxfl/n yksddyk %&  
 xzkeh.k lektkpk vfoHkkT; Hkkx Eg.kts yksddyk gks; 
R;keqGs yksdlkfgR;kyk g;k thoukpk ,d vfoHkkX; Hkkx Eg.kwu 
ikfgys tkrs v’kk dysrwu laLd`rhph tksikluk gksr vlrs- lekt 
thoukps lkSan;Z lkdkj gksr vlrs- ;ke/;s yksdlaxhr] yksdu`R;] 
jkaxksGh dk<.ks] vaxkoj xksan.ks] fp=s dk<.ks] ekrhP;k ewrhZ cufo.ks b- 
lekos’k gksrks-  
 FkksMD;kr Eg.kts yksdlkfgR;kpk vH;klkps egRo gs 
vuU;lk/kkj.k vkgs- yksdlkfgR;kP;k vH;klkus vki.kkyk 
yksdthoukps fofo/k iSyw dGrkr- yksdlkfgR;krwu vki.kkl 
yksdthoukpk vfo"dkj >kysyk igko;kl feGrks- yksdlkfgR;kps {ks= 
brds fo’kky vkgs dh] lekt’kkL=] bfrgkl] ekul’kkL=] 
ekuooa’k’kkL= b- 'kkL=kapk lekos’k gksrks ojhy foospuko#u vki.kkl 
vls y{kkr ;sbZy dh yksdlkfgR;kP;k vH;klkps egRRo vFkok 
iz;kstu gs vuU;lk/kkj.k vls vkgs- 
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36 ckylq/kkjx̀gksa esa vijkf/k;ksa dh cMrh la[;k& ,d v/;;u 
 

MkW- jk[kh fxjhjkt f/kaxzk 

 
lkjka'k %& 

 izLrqr ys[k ;g cky vijk/k ij vk/kkfjr gSaA orZeku 

esa cky vijkf/k;ksa dh la[;k fnu izfrfnu cMrh gh tk jgh gSaA  

vkt ;g leL;k flQZ Hkkjr ns’k dh gh ugha gS] cfYd ;g 

leL;k leLr fo’o esa cMrh tk jgh gSaA orZeku esa laiw.kZ fo’o 

ds lkeus ;g leL;k ,d fo’kky :i esa lkeus fLFkr gks x;h gSA  

vkt laiw.kZ fo’o ds ekrk&firk] Ldqy] ljdkj] vkl ikl ds 

yksx o fj’rsnkj bu lc dh lkeqfgd ftEesnkjh gSa fd] os ckydks 

ds lkFk vPNk O;ogkj djs] ftlls os vPNs laLdkjksa dks lh[k 

lds rFkk mfpr eqY;ksa dks xzg.k dj mUgsa vkRelkn dj ldsaA 

izLrkouk %& 

 fiNys dbZ o”kksZ ls dbZ izdkj ds vijk/kksa esa c<ksRrjh 

ikbZ xbZ gSaA bu lc esa fiNys nl lky dk fjdkMZ ns[kus ij 

lkekftd LokLFk dh n`f”V ls ,d fparktud vkadMs lc ds 

lkeus vk, gSA bu nl lky ds vkadMksa ds vuqlkj lcls T;knk 

cky vijk/k vFkkZr cky vijkf/k;ksa dh la[;k cMrh tk jgh gSA 

mlh ds lkFk muds vijk/k djus dh i/nfr;ksa esa dbZ izdkj ls 

cnyko ik;k x;k gSA tSls pksjh] [kqu] MdSrh] cykRdkj] lk;cj 

ØkbZe] /kks[kk/kMh vkfn ,sls dbZ izdkj ds vijk/kksa esa lcls vf/kd 

de mez ds ckydksa dks fyIr ik;k x;k gSA 

 egkjk”Vª esa 2006 esa iksfyl us dqy 6]000 cky 

vijkf/k;ksa dks idMk FkkA vki dks vk’p;Z gksxk fd] yMdks ds 

lkFk gh yMfd;ksa dk Hkh lekos’k bu vijk/kksa esa ik;k x;k gSA  

muds vuqlkj] yMfd;ksa dk pksjh ds lkFk gh [kqu rFkk cykRdkj 

tSls vijks/kksa esa Hkh budk cjkcj dk lg;ksx ik;k x;k gS vkSj 

yMdks dh vis{kk yMfd;k dk lekos’k fnu izfrfnu cMrk gh tk 

jgk gSA tks fd ,d fpark dk fo”k; curk tk jgk gSA igys 

NksVs&cMs vijk/kksa esa cky vijkf/k;ksa dk lekos’k ik;k tkrk Fkk 

ijarq orZeku esa ifjfLFkfr fcYdqy vyx ikbZ tk jgh gSA orZeku 

esa xaHkhj vijk/kksa esa Hkh budh la[;k cMrh gh tk jgh gSA ;g 

leL;k flQZ Hkkjr ds egkjk”Vª dh gh ugha gS cfYd ;g laiw.kZ 

fo’o dh lcls cMh fpark dk fo”k; cu xbZ gSA 

laiw.kZ fo’o ds lkeus vkOgku %& 

 laiw.kZ fo’o esa cky vijkf/k;ksa ds vkdMks ds vuqlkj] 

yMds o yMfd;ksa nksuksa gh vijk/k esa cjkcj dk lkFk ns jgs gSA 

cky vijkf/k;ksa dk ;g VªsM lc rjQ cMrk gh tk jgk gSA 

Ldqy] dkWyst vkfn dbZ LFkkuksa ij de mez ds ckydksa }kjk pksjh 

o xksyhckjh tSlh ?kVukvksa ge vk, fnu v[kckjksa esa iMrs gh 

jgrs gS bu lc ds ihNs D;k dkj.k gks ldrk gS\ D;qa vkt cky 

vijkf/k;ksa esa bruh o`f/n ikbZ tk jgh gS\ bu lc ckrksa ij laiw.kZ 

fo’o ds yksxksa dks /;ku nsuk vfrvko’;d gks x;k gSA bl izdkj 

dh tkx:drk dh ‘kq:okr izR;sd O;fDr ds ?kj ls gksuh pkfg,A 

ifjokj vxj vius cPpksa ij vPNs ls /;ku nsxk rks dbZ izdkj dh 

cqjkbZ;ksa vkSj vijk/kksa dh ‘kq:okr gksus ls jksdk tk ldrk gS rFkk 

vijk/kksa dks tM ls [kRe djus esa cgqr enn fey ldrh gSA 

lekt&O;oLFkk dk nks”k %& 

 vehj oxZ vkSj xjhc oxZ bu nks esa oxksZ esa lkjh nqfu;k 

caVh gqbZ gS vFkkZr ,d ns’k] jkT; rFkk lekt esa ,d vehj lq[kh 

gS rks nqljk xjhc ihNMk gqvk oxZ gSA bu nksuksa gh oxksZ ds cPpksa 

dh ijofj’k vyx&vyx ekgkSy rFkk ifjfLFkfr;ksa esa gqbZ gSA 

vehj oxZ ds ikykdksa dk fu;a=.k vius ckydksa ij ugha ds 

cjkcj gh gksrk gSA bl oxZ ds cgqrka’k ckydksa dks t:jr ls Hkh 

vf/kd lkeku cMh gh vklkuh ls izkIr gks tkrk gSA ogha nqljh 

rjQ >ksiMh esa jgus dks etcqj rFkk jkst ds fy, nks oDr dh 
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jksVh dekus rFkk ftank jgus ds fy,] fnu jkr ,d djus okys 

xjhc yksxksa dks vR;f/kd t:jr dk lkeku Hkh cMh eqf’dyksa ls 

izkIr gksrk gSA bu nksuksa oxksZ esa ;g nqjh rks ges’kk gh cuh gh jgus 

okyh gSA vuqlU/kkudrkZ dks lcls T;knk bl ckr dh fpark lrk 

jgh gS fd lHkh lqfo/kkvks ds gksrs gq, Hkh vehj oxZ ds cPps dbZ 

izdkj ds vijk/kksa esa D;qa fyIr ik;s tk jgs gS\ vkt xjhc oxZ 

vkSj vehj nksuksa ds oxZ ds ckyd vijk/kksa esa cjkcj ls ‘kkfey 

gSA ;g ckr lpeqp ,d fpark dk fo”k; gSA 

 ‘kgjksa esa vkt dh thou ‘kSyh ;g HkkSfrdokn dks 

loZLo eku dj py jgh gSA ckydksa dks gdhdr vkSj ;’k bu 

nksuksa esa cgqr gh t;knk nqjh utj vk jgh gSA fMxzh gS ij dke 

ugha] rks dgha dke gS rks cMh fMxzh gksus ds dkj.k NksVk dke u 

gha dj ldrsA bl izdkj ls vkt dk ckyd dbZ izdkj dh 

nqfo/kkvksa es f?kjrk tk jgk gSA vkfFkZd laiUurk us ckydksa ds 

lkeus dbZ izdkj ds ykyp dks tUe fn fn;k gSA mUgsa nksLrks] 

lekt] vkfQl ds yksx vkfn ds lkeus viuh ,d vyx igpku 

vkSj ,d vehj :i esa igpku cukus dh pkgr mUgsa dbZ izdkj ds 

vijk/kksa dh vksj vius vki gh [khap ys vkrh gSA ftl dkj.k 

>qBh ‘kku o [kq’kh ikus ds pDdj esa os vijk/k djus dh vksj 

[khaps pys tkrs gSA ogha nqljh vksj xjhc oxZ ds ckyd 

ikWdhVekj] yqVikV] pksjh] MdSrh bl izdkj ds vijk/kksa es vf/kd 

ik;s x, gS ijarq lcls cMs vk’p;Z dh ckr ;g gS fd] bu nksuksa 

gh oxZ ds yksxksa dk MªXl ds O;lu esa izek.k cMrk gh tk jgk 

gSA ftl dkj.k Hkh cky vijkf/k;ksa dh la[;k cMrh gh tk jgh 

gSA 

Lkekftd v/;;udrk ds vuqlkj %& 

 Lkekftd v/;;udrkZ MkW- tkfLeu nkeys buds 

vuqlkj] ^^vkfFkZd vlekurk] vkfFkZd fo”kerk vkSj uSfrd f’k{kk 

ds vHkko ds dkj.k cky vijkf/k;ksa dh la[;k cM jgh gSA ,d 

rjQ ns’k izxrh dj jgk gS ij yk[kksa yksx vkt Hkh >ksiMiV~Vh esa 

jg jgs gSA ;g ,d xaHkhj lkekftd lR;rk gSA ;g oxZ ewyHkqr 

lqfo/kkvks ls vkt Hkh oafpr gh gSA yksxksa dh t:jrksa dks iqjk 

djus esa ljdkj vkSj lekt nksuksa ds gkFk vi;’k gh vk;k gSA** 

euksoSKkfudksa ds vuqlkj %& 

 ^^cky vijk/k ;g cgqr gh xaHkhj vkSj my>u esa 

Mkyus okyk fo”k; gS** ,slk euksoSKkfudksa dk dguk gSA MkW- gfj”k 

‘ksV~Vh buds vuqlkj] ^^bu lc vLoLFk djus okyh ckrksa ds ihNs 

iSlk ;g lc ls cMk dkj.k gSA vkids iSlks ij gekj gd gS] ;g 

izo`Rrh cM jgh gSA ikyd vkSj ckydksa esa vFkZiw.kZ ckrphr u gksus 

ds dkj.k ckydksa ds lkeus lgh vkSj xyr nksuksa esa QdZ djuk 

eqf’dy gks jgk gSA mUgs lgh&xyr dk ekxZn’kZu nsus okyk dksbZ 

ugha gSA Lo;a dh igpku cukus gsrq ekufld :Ik ls gkSlyk nsus 

dh vkt lcls T;knk t:jr gSA fujk’kk] vFkZiw.kZ f’k{kk] 

lkekftd fo”kerk] Li/kkZ] izFke vkus dh gksM vkfn ds dkj.k 

cky vijkf/k;ksa dh la[;k cM jgh gSA** vkt ckydksa ds lkeus 

fQYeksa esa dke djus okys vfHkusrk muds vkn’kZ gSA dksbZ pht 

feyh ugha ;k fQj eu ds vuq:i gqbZ ugha ;k fQj viuh ftn 

dks iqjk djus ds pDdj esa vijk/k djus yxrs gSA fujk’kk ds 

dkj.k ;k fQj vfr mrkoys LoHkko ds dkj.k ; ckyd MªXl dh 

pisV esa vk tkrs gSA etk djuk vFkok ^fFkzy* djus ds pDdj esa 

;g ckyd dkj pksjh vFkok flXuy rksMus tSls vijkFk djus 

yxrs gSA 

iksfyl mPp vk;qDr ds vuqlkj %& 

 ,d iksfyl mPp vk;qDr ds vuqlkj] ^^lk;cj ØkbZe 

esa Hkh cky vijkf/k;ksa dk lg;ksx gSA v’yhy eSlst Hkstuk] Qsd 

izksQkbZy cukuk tSls vijk/k os cgqr gh vklkuh ls dj jgs gSA bu 

lc ds ihNs ekrk&firk dk vius gh cPpksa ls lqlaokn u gksus ds 

dkj.k bu vijk/kksa dh la[;k cMrh gh tk jgh gSA 

dkuqu esa cnyko %& 

 1986 rd mez ds vuqlkj vijk/kh vkSj cky 

vijkf/k;ksa dh ltk esa dkuquu dqN Hkh cnyko ugha fd;k tkrk 
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Fkk] ijarq 2000 esa bu lHkh dkuqu esa cnyko fd;k x;k vkSj 

cky vijk/kh U;k; dkuqu bl uke ls dkuqu dks ykxq fd;k x;kA 

bl dkuqu ds vuqlkj] cky vijkf/k;ksa dk iquoZlu] mudh 

ns[kHkky] nRrd ikyd feykdj nsuk bl ij vf/kd tksj fn;k 

x;kA ftl gsrq Lo;alsoh laLFkkvksa dh enn dh vksj vf/kd egRo 

fn;k x;kA 

cky lq/kkjx`g esa lq/kkj dh vko’;drk %& 

 orZeku esa ckylq/kkxjgksa dh fLFkfr cgqr gh n;uh; 

vkSj xaHkhj gSA mnk- ij ns[kk tk, rks eqacbZ ds Mksaxjh fjekaM gkse 

dh {kerk 2000 gS] ijarq okLro esa ogk ij 2400 cky 

vijkf/k;ksa dks j[kk x;k gSA 35 izrh’kr ls T;knk ckydksa dh mez 

18 o”kZ ls vf/kd gS] ijarq muds dsl vHkh rd gy ugha gks ik;s 

gSA ;g lc ckrsa lpeqp vR;f/kd gh xaHkhj ifjfLFkfr;ksa dk 

fuekZ.k djrh gSA 

ekrk&firk Ldqy rFkk ge lHkh dh ftEesnkjh %& 

 ckyd vkSj ekrk&firk buds chp lqlaokn] vkfFkZd 

fo”kerk de djus dk iz;Ru] Ldqy o ?kj es vPNs o mRre 

laLkdkj vkSj f’k{kk nsus ls cky vijkf/k;ksa dh la[;k esa cMs iSekus 

ij cnyko fd;k tk ldrk gSA ckydksa ds fo/oald fopkjksa esa 

cnyko ykdj vkSj muds O;ogkj esa cnyko ykuk ;g ge lcdh 

ftEesnkjh gSA vU;Fkk ;g iz’u xaHkhj Lo:i esa /kkj.k dj ldrk 

gSaA 

 ekrk&firk dk izFke drZO; gS fd] os vius ckydksa 

dh lHkh xfrfof/k;ksa ij xkSj ls /;ku nsA muds nksLrksa ij utj 

j[ks] os dgkW tkrs gS\ fduls feyrs gS\ fnu Hkj D;k&D;k djrs 

gS\ bls igys muls I;kj ls iqNsA vxj yxs fd os lgh tokc 

ugha ns ik jgs gS] rks fQj mu ij iwjh rjg ls utj j[ksA lcls 

T;knk muds [kpksZ ij /;ku ns fd] fdl pht ij T;knk [kpZ dj 

jgs gS\ ;k mu ds ikl bruk iSlk vk dgkW ls jgk gS\ bu lHkh 

ckrksa ij /;ku nsus ls mUgsa vijkf/kd ekeyksa ls cpk;k tk ldrk 

gSA ckyd dks tc ;g ,glkl gksxk fd] dksbZ gS ftls esjk /;ku 

gS\ esjh ijokg gS] ;k fQj ekrk&firk vxj muls [kqy dj ckr 

djrs gS] rks os cgqu gh ‘kkar o vPNk eglql djrs gSA ftlls os 

cqjkbZ;ka dh rjQ dkQh gn rd ugha tk ikrs gSaA bu lHkh 

NksVh&NksVh lh ckrksa ij /;ku ns dj ge ckydksa dks cky 

vijkf/k cuus ls jksd ldrs gSA 

saMdBa- ga`Mqa 
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